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ABSTRAK  

Syifa Fauziah Irsyad. 2019. Grammatical Cohesion Used in the Narrative 

Texts Writte n by the Tenth Grade Students of SMAN 2 Sumatera Barat. 

Thesis. Under Graduate Program of State University of Padang. 

 Tujuan dari penelitian ini adalah untuk menemukan tipe ïtipe kohesi 

gramatikal dan penggunaan yang benar dan tidak benar dari kohesi gramatikal 

dalam teks naratif yang ditulis siswa kelas X SMAN 2 Sumatera Barat. Penelitian 

ini adalah penelitian deskriptif dangan pendekatan kuantitatif. Subjek dari 

penelitian ini adalah 30 orang siswa dari kelas X MIA 3. Instrumen yang 

digunakan dalam penelitian ini adalah writing test. Hasil dari penelitian ini 

menunjukkan bahwa siswa mampu menggunakan  empat tipe kohesi grammatikal 

dalam tulisan mereka. Empat tipe tersebut adalah referensi, konjungsi, ellipsis, 

dan substitusi. Referensi dan konjungsi ditemukan paling sering dalam teks ï teks 
siswa dangan persentase adalah 78% dan 20%. Selain itu, ellipsis dan substitusi, 

masing ï masing memberikan kontribusi terhadap teks siswa hanya 1.5% dan 

0.6%. Siswa cenderung menggunakan kata ganti referensi secara salah ketika 

mereka mencoba untuk merujuk antara subjek dan objek dalam kalimat mereka. 

Dari 1002 kali penggunaan kohesi grammatikal tersebut. Penggunaan piranti yang 

paling sering terjadi kesalahan adalah dalam penggunaan referensi. Frekuensi 

penggunaan piranti referensi yang salah tersebut adalah sebanyak 72 kali. 

Kata Kunci : Kohesi Grammatikal, Teks Naratif 
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ABSTRACT 

Syifa Fauziah Irsyad. 2019. Grammatical Cohesion Used in the Narrative 

Texts Writte n by the Tenth Grade Students of SMAN 2 Sumatera Barat. 

Thesis. Under Graduate Program of State University of Padang 

 The purpose of this research is to find out the type of grammatical 

cohesion and the correct and incorrect use of grammatical cohesion in the 

narrative texts written by the tenth grade students of SMAN 2 Sumatera Barat. 

This research was a descriptive research with quantitative approach. The subject 

of this research was 30 students of the X MIA 3. The instrument used in this 

research was a writing test. To analyze the data the researcher did some steps such 

tabulating the data, counting the number, interpreting the result, and drawing 

conclusion. Furthermore, the result of this research shows that the students are 
able to use four types of grammatical cohesion in their writing. Those four types 

found are reference, conjunction, ellipsis, and substitution. Reference and 

conjunction were found most frequent in studentsô texts with the percentage of 

occuring those types were 78% and 20%. In addition, ellipsis and substitution, 

each of them gives contribution to students texts just 1.5 % and 0.6%. Students 

tend to use the incorrect personal reference when they try to refer between the 

subject and object in their sentences. From 1002 times of using grammatical 

cohesion, the most incorrect use was located in using reference. The frequency of 

using these incorrect reference was 72 times. 

Key words: Grammatical Cohesion, Narrative Text 
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CHAPTER I  

INTRODUCTION  

 

 

A. Background of the Problem 

Writing is one of the media to transfer our thought and ideas to others. It is 

one of skills that is learned by students in English learning at senior high school. 

Writing skill requires thinking strategies that allow students to express their ideas 

through written form. In addition, it is also a complex activity that needs the 

knowledge of the general structures of a text, grammar, idioms, and vocabulary. 

Therefore, students have to master the general structure of the text, grammatical 

structure, vocabulary, and idiom in writing. 

Writing skill in English learning at senior high school refers to the 2013 

curriculum. Based on the 2013 curriculum, senior high school students are 

expected to write some functional texts. There are some functional texts that are 

learned by students, such as descriptive, recount, narrative, factual report, 

analytical exposition, news item, and procedure text. Moreover, they are also 

expected to be able to write these texts with correct linguistic elements and 

acceptable structures in a coherent and cohesive way. It can be said that students 

should have the ability to use correct grammatical forms, vocabulary items, and 

knowledge of how a text is organized and how ideas are linked to create its unity. 

 A text that is written in coherent and cohesive way is categorized as a 

good text. It is signed by sentences in the text support one topic that is being 

discussed. Then, sentences in the text are arranged regularly and systematically. In 

other words, the writer as a sender of the message should write coherently and 
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cohesively to produce a good text. As a result, readers would easily follow and 

interpret the delivered message in the text. 

 Furthermore, to make a coherent and cohesive text, a writer needs an 

aspect, namely cohesion. According to Leech et al (2001: 82) cohesion as a way 

of combining ideas into arrays using clause and phrases to form the text. This 

aspect provides clarity and harmony between languages. Therefore, cohesion can 

provide fluency for readers to understand a text. It is because of the role of 

cohesive devices as a tool of cohesion that can create cohesiveness in the text. 

 In recent years, there has been an increasing interest shown by researchers 

in investigating cohesion in writing. There are number of researchers who 

conducted research on cohesion in writing several genres of text. They are Kadiri 

(2016), Haris and Yunus (2014), Alarcon and Morales (2011), Gueliane (2016), 

Abdelreheim (2014), Afrianto (2017), Nasser (2017), Mensah (2014), and 

Rahman (2013). 

 There some researchers conducted research about lexical cohesion. First is 

Kadiri et. al. (2016) he investigated the use of lexical elements of cohesion in the 

essay writing of students in Nigeria. The results showed that students used three 

lexical elements to achieve cohesion in writing. These include repetition, 

synonym, and collocation. Students tended to use more of repetitions to achieve 

cohesion in writing. Then, there was a study conducted by Haris and Yunus 

(2014). This study investigated the use of lexical studentsô in Malaysia. The 

results showed that there were four types of lexical cohesion used commonly by 

the students, such as repetition, synonym, antonym, and collocation. Then, the 

finding of the study showed that there was the overuse of certain types of lexical 
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cohesion which was repetition. Moreover, the result of the study showed that 

those types of lexical cohesion created cohesiveness towards the ideas conveyed 

by the students in writing. 

 Moreover, there are some researchers conducted the studies focused on 

grammatical cohesion. Alarcon and Morales (2011) investigated cohesive devices 

used by students in argumentative writing. This research focused on grammatical 

cohesion. The result showed that there were four types of grammatical cohesion  

found in studentsô argumentative texts. It is similar with the study conducted by 

Gueliane (2016). It showed that students succeed to employ all the types of 

grammatical cohesive devices are signed by reference was the most frequently 

used in studentsô argumentative texts. Meanwhile, research conducted by 

Abdelreheim (2014) and Afrianto (2017) were different from previous research. 

These research investigated the type of grammatical cohesive devices in studentsô 

expository texts and figured out the incorrect use of the devices. The results 

showed that students employed all four types of grammatical cohesive devices.  

Furthermore, there are some researchers conducted research about 

studentsô problems in using cohesion in writing. The first research was conducted 

by Nasser (2017). He states that students encountered difficulties in the use of 

grammatical cohesive devices. Because of some difficulties, they were found to 

use wrong grammatical cohesive devices in producing cohesive text. In addition, 

based on Mensah (2014) many students have limited knowledge about the use of 

grammatical cohesive devices. It is proved by studentsô weaknesses to pronoun 

reference. The problems relate to ambiguous or wrong employment of pronouns. 

Another research was conducted by Rahman (2013) that investigated the studentsô 
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problems in using cohesive devices to achieve cohesion in descriptive text. The 

result found that students overused certain types of repetition and reference. 

 The phenomenon of cohesion in writing has been the focus of attention for 

several researchers in some genres of text. The previous research mentioned 

above investigated the use of grammatical cohesion and lexical cohesion in the 

argumentative text, the expository text, and the descriptive text. However, the 

research about the use of cohesion the in narrative text was limited. Therefore, the 

researcher conducted the research on grammatical cohesion used in the narrative 

text. 

 

B. Identification of the Research 

Based on the background above, there are some research that can be 

conducted as follows: 

First, the research about the use of lexical cohesion in writing. This research 

investigates the types of lexical cohesion used by students in writing. Second, the 

research about the studentsô problems in lexical cohesion in writing. Then, the 

research about the grammatical cohesion used in argumentative text written by 

students. This research is about the types of grammatical cohesion used in 

argumentative text written by students. Fourth, the research about the incorrect 

use of grammatical cohesion in the expository text. Fifth, the research about the 

studentsô problem in using cohesive devices in descriptive writing.  

Based on the five research that can be conducted, the researcher chooses the 

research about grammatical cohesion in writing.  
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C. Limitation of t he Problem  

It is important to make the limitation of the problem to avoid 

misunderstanding, so the researcher only focuses on analyzing the grammatical 

cohesive devices used in the narrative text written by the tenth grade students at 

SMAN 2 Sumatera Barat. 

 

D. Formulation of the Problem 

Based on what has been described above, the problem of the research is 

formulated as follows: ñHow is grammatical cohesion used in the narrative texts 

written by the tenth grade students of SMAN 2 Sumatera Barat?ò 

 

E. Research Question 

Based on the formulation above, there are some research questions as follow: 

1. What are the types of grammatical cohesive devices used in the narrative 

texts written by the tenth grade students of SMAN2 Sumatera Barat? 

2. What is the correct and incorrect use of grammatical cohesive devices in the 

narrative texts written by the tenth grade students of SMAN 2 Sumatera 

Barat? 

 

F. Purposes of the Research 

The purposes of this research are 

1. To find out the types of grammatical cohesive devices used in the narrative 

texts written by the tenth grade students of SMAN 2 Sumatera Barat.  
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2. To find out the correct and incorrect use of grammatical cohesive devices in 

the narrative texts written by the tenth grade students of SMAN 2 Sumatera 

Barat. 

 

G. Significance of the Research 

The findings of the research were expected to be useful theoretically and 

practically. Theoretically, the result of this research was expected to give a 

contribution to provide additional information for further educational research 

development in the field of grammatical cohesion. 

Moreover, this research was expected to be useful practically. For the teacher, 

this research were expected to be the sources to explore their skills in order to 

comprehend discourse analysis materials. Then, this research also useful for 

students. This research provides information for the students about the importance 

of grammatical cohesion to make a cohesive text. For the reader, it will give 

useful information about grammatical cohesion. In addition, for the other 

researchers who are interested in analyzing grammatical cohesion can get the 

basic information from this research. Therefore, they can do their research in 

deeper, further, and better technique. 

 

H. Definition of Key Terms 

To avoid misunderstanding in this study, the researcher defines specific 

key terms as follows: 

1. Grammatical cohesion is the interconnected way to construct sentences in a 

grammatical form. 
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2. The narrative text is a text which tells a story to entertain and inform the 

reader or listener. 
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CHAPTER II  

REVIEW RELATED LITERATURE  

A. Review of Related Theories 

1. Cohesion  

The concept of cohesion has been widely discussed by linguists in text and 

discourse studies. It is the resources within a language that provide continuity in a 

text that provides by clause structure and clause complexes. In other words, 

cohesion refers to the range of possibilities that exist for linking something with 

what has gone before. Since this linking is achieved through relation in meaning. 

Cohesion is very essential because characteristics of good writing are 

structure and cohesion. Based on Broadman (2008: 23) characteristic of a good 

paragraph is cohesion, when a paragraph has cohesion, all supporting sentences in 

their support of topic sentence, the method connecting sentences are called 

cohesive devices. In addition, Emilia (2014) states that cohesion is a grammatical 

property of texts, but lexical can also play part in linking sentences. It means that 

cohesion has an important role to create a sequence of sentences of text into a 

whole, it will help the reader to easily catch the relationship between sentences 

and show the characteristic quality of writing. It is the reason why cohesion is a 

vital aspect to build good writing. 

In general term, cohesion refers to the connectivity of ideas in discourse 

and sentences to one another in text, thus creating the flow of information in 

unified (Hinkel,2004). Similarly to Leech et al (2001: 82) cohesion as a way of 

combining ideas into arrays using clauses and phrases in order to form the text. In 

addition, according to Tanskanen (2006: 7) cohesion refers to the connections 



9 
 

 
 

between parts of text established by markers which are known as grammatical and 

lexical elements. It can be concluded that cohesion is the ties or connections that 

exist within a text. 

 Moreover, Trebits (2009) discusses that cohesion is designed to deal with 

words and phrases that generate a pattern of relations between lexical elements 

and structures to build an integrated and logical text. At the same way, Knapp and 

Egan (2005: 47) state that cohesion refers to the devices available to help link 

information in writing and help the text flow and hold together. In addition, Yule 

(2006: 126) says that cohesion is the factor required in the structure of a text that 

is different from those required in the structure of a single sentence. It can be said 

that cohesion is the markers that differentiate a text from a sentence.  

Furthermore, cohesion aims to improve the connectedness and unity of 

sentences in a text (Halliday and Hasan, 2014). In addition, according to Harmer 

(2004),  cohesion aims to help the reader understand the items referred to, the 

ones replaced and even the items omitted. It can be said that by using cohesion in 

a text, the whole text is clear and readable. Bailey (2006) also adds that a text that 

is clear and readable achieved by several methods of cohesion, such as the use of 

conjunctions, the linking of phrases and sentences with words like he, they, and 

that refer back to something mentioned previously. It can be concluded that the 

objective of cohesion is to improve the unity of sentences in a text by using 

several methods of cohesion to make the text clear and readable. 

According to Paltridge (2000: 131) cohesion refers to grammatical and 

lexical relations among different elements of a text. It means that there are two 

cohesive in cohesion such as grammatical and lexical. In addition, cohesion is the 
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textual relatedness which is signaled by semantic relations between lexical and 

grammatical structures (Navratilova,2016). It can be said that grammatical and 

lexical become cohesive in cohesion. 

Furthermore, Halliday and Hasan (2014) add that the classification of 

cohesion which is based on the linguistics form has five main kinds of devices 

such as substitution, ellipsis, reference, conjunction, and lexical cohesion where 

some cohesion devices such substitution, ellipsis and reference are clearly referred 

to the grammatical cohesion. Then, lexical cohesion is referred to the lexical 

which involves a kind of choice and conjunction which is in the borderline of 

grammatical and lexical. In addition, according to Rankema (2004: 106) cohesion 

devices such as substitution, ellipsis, conjunction, and lexical cohesion have some 

types that distinguish every part of cohesion devices. There are three types of 

substitution of a noun, substitution of a verb, and substitution of a clause. In 

addition, he also adds that ellipsis has three kinds such as nominal ellipsis, verbal 

ellipsis, and clausal ellipsis. Then, he explains three frequently occurring 

relationships in conjunction, such as addition, temporality, and causality. Last, he 

states that there are two types of lexical cohesion that can be distinguished that are 

reiteration and collocation. It can be concluded that cohesion is divided into 

grammatical cohesion and lexical cohesion. 

From those explanations, it can be concluded that cohesion is the 

important aspect to create a good writing. It is because cohesion can improve the 

unity of sentences in a text by using several devices. Those are substitution, 

ellipsis, reference, conjunction, and lexical cohesion that can be used to make the 
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text clear and readable. Moreover, cohesion will help the reader to easily catch the 

relationship between sentences and show the quality of writing. 

 

2. Grammatical Cohesion 

Cohesion has a vital role in creating the unity of the text. One type of 

cohesion is grammatical cohesion. It deals with the grammatical and semantic 

connection. Grammatical cohesion identifies the grammatical rules of a text. It 

refers to the various grammatical devices that can be used to make relations 

among sentence more explicit. 

 Grammatical cohesion is one of the important and challenging aspects 

that build text and gives it texture. According to Chojimah (2015: 8) grammatical 

cohesion is a connection within a discourse because of grammatical factors. In 

addition, Rostami et. al (2016: 3) states that grammatical cohesion has been 

regarded as the surface making the semantic links between clauses and sentences 

in written discourse, sentences in written discourse, and between utterances and 

tunes in speech. It can be concluded that grammatical cohesion is an important 

aspect that connects sentences within the text or utterance in speech. 

Moreover, Transkanen (2006: 15) says that grammatical cohesion is 

constructed by grammatical structures each component to each other. In addition, 

grammatical cohesion is established with the use of grammatical elements of the 

text expressing the semantic relationship within and between the sentences 

(Afrianto, 2007: 100). Semantic relationship means associations that exist 

between the meanings of words, between the meaning of phrases, or between the 
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meaning of sentences. It means that the semantic relation between the sentences 

can be created by using grammatical elements. 

furthermore, According to Azzous (2009: 38) grammatical cohesion is 

used to produce a comprehensive discourse concerning both the writer and the 

reader. In addition, any written discourse is supposed to use the necessary 

connectors as grammatical cohesion to have a cohesive discourse and to help the 

reader understand the text as much as possible. Then, Harmer (2006) adds that 

grammatical cohesion can be achieved by using grammatical cohesive devices to 

fix a particular way. So, the reader can perceive the items referred to replaced or 

omitted. It can be said that a comprehensive discourse can be reached by using 

grammatical cohesion. 

From those explanations above, it can be concluded that grammatical 

cohesion is the important aspect to build the text. It can be achieved by several 

grammatical cohesive devices. These devices create cohesiveness in writing. As a 

result, it can help the reader to understand the text. 

 

3. Types of Grammatical Cohesion 

Grammatical cohesion refers to the interconnected way to construct 

sentences in a grammatical form. To achieve grammatical cohesion, there are 

some grammatical cohesive devices that have discussed by Halliday and Hasan 

(2014) that are reference, substitution, ellipsis, and conjunction. 
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3.1 Reference 

 Reference is traditionally used in semantics for the relationship between a 

word and what it points to in the real world: the identity of the particular thing or 

class of things that are being referred to. Moreover, reference concerns with 

meaning. It means that by using reference devices correctly, the reader will 

comprehend the meaning of the text. 

According to Eggins (2004: 33) the reference refers to how the writer, 

speaker introduces participants and then keeps track of them once they are in the 

text. In other words, the reference refers to resources for referring to participants 

or a circumstantial element whose identity is recoverable. In addition, Halliday 

and Hassan (2014: 308) define that reference is the relation between an element of 

the text or something else by reference to which it is interpreted in the given 

instance. It means that reference refers to an element in a text that can keep the 

reader focused on reading. 

 Furthermore, Rankema (2004: 38) states that reference is the act of 

referring to a preceding or the following element. It deals with a semantic 

relationship. Similarly to Cutting (2002) reference is the act of using language 

refers to entities in the context, an act in which the speaker uses linguistic form to 

enable the hearer to identify something. In addition, According to Bloor and T. 

Bloor (2013) reference can be identified as the situation in which one element 

cannot be semantically interpreted unless it is referred to another element in the 

text. Pronouns, articles, demonstratives, and comparatives are used as referring 

devices refer to items in the linguistic or situational texts. It can be said reference 

has several devices that refer element to another element in the text. 
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 According to Halliday and Hasan (2014: 37) reference is divided into three 

types. There are a personal reference, demonstrative reference, and comparative 

reference. The first type of reference is pronominal or personal reference. It is 

reference by means of function in the speech situation through the category of 

person, such as ñshe, he, him, his, hers, they, theirs, them, it, itsò. He also adds an 

example of personal reference. It can be seen in the sentence, ñThere was a brief 

note from Susan. She just said óI am not coming home this weekendô. In addition, 

Saj (2012)  states that personal reference keeps track of function through the 

speech situation using noun pronoun. Mokrani (2010: 46) also adds that personal 

reference of function through the speech situation using the noun and pronouns 

like óheô, óhimô, ósheô, and óherô and also possessive determiner like ómineô, 

óyoursô, óhisô, and óhersô. It means that personal reference consists of several 

elements to make readers keep track on reading. 

 The second type of reference is a demonstrative reference. Demonstrative 

reference is reference by means of location on a scale of proximity. For example, 

ñthose, this, that, here, then, thereò. Moreover, it can be achieved by the definite 

article ñtheò. In addition, According to Mokrani (2010: 46) demonstrative 

reference keeps track of information through location using proximity reference 

adjectives, like ó equal, ósimilarô, ódifferentô, óelseô, óbetterô, ómoreô, and verb like 

ósoô, ósuchô, ósimilarityô, óotherwiseô, and more. Halliday and Hasan (2014) also 

add the example of demonstrative reference, such as ñLast year we went to Devon 

for holidayò. The holiday we had there was the best weôve ever hadò. The 

demonstrative reference in the example above is óthereô which has the function of 

far proximity. It refers to óDevonô that is located far from the speaker now. 
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 Furthermore, the last type of reference is a comparative reference. It is 

indirect reference by means of identity or similarity. Comparative reference 

achieved through adverbs and adjectives of comparison which is used to compare 

similarities or identities between items in a text. Then, Akram (2012: 242) also 

adds that comparative reference divided into there types there are numerative, 

epithet, and adjunct. Numerative signaled by ósomeô, óequalô, óidenticalô, 

ósimilarityô, óadditionalô, óotherô, ódifferenceô (General class), and ómoreô, ófewerô, 

ólessô, ófurtherô, óso as + numeralô (Particular class). Adjunct, signaled by 

óidenticallyô, óasô, ósoô, ólikewiseô, ósimilarityô, óotherwiseô, óelseô, ódifferentlyô( 

General class) and óbetterô, ósoô, óasô, ómoreless + adverbô (Particular class) and 

epithet signaled by ósuchô. It can be said comparative reference consists of three 

types that are numerative, adjunct, and epithet. 

 It can be concluded that reference is a device that can keep the reader 

focused on reading. It has several devices that are personal reference, such as 

ósheô, óheô, óhimô, óhisô, óhersô, ótheyô, ótheirsô, óitô. Demonstrative reference, such 

as óthoseô, óthisô, óthatô, óhereô, óthenô. Then, comparative reference that are 

ósomeô, ósimilarityô, ósoô, ólikewiseô, and óother differenceô. 

 

3.2 Substitution 

The term substitution refers to the use of substituted word or phrase to 

avoid repetition. Substitution is different from reference. Based on previous 

explanations reference concerns with meaning, while substitution is related to 

wording. In addition, in the term of the linguistic system, reference is a relation on 
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the semantic level, while substitution is on the level of grammatical and 

vocabulary. It can be said that substitution is related to linguistic form. 

According to Rankema (2004) substitution is the replacement of a word, 

group, or sentence segment by a dummy word. Moreover, Halliday and hasan 

(2014: 89) point out that a substitution refers to the term substitute. A substitute is 

a sort of counter which is used in place of the repetition of a particular item. For 

example,ñYou think Joan already knows?ò ï I think everybody doesò. In this 

sentence, the word ódoesô substitutes for óknowsô. In addition, Cutting ( 2002: 11) 

says that substitution holds the texts together and avoids repetition, the noun 

phrase is usually being substituted in the text. It means that a substitution is used 

to avoid repetition of a particular word. 

Moreover, since substitution is a grammatical category that depends on 

word resources rather than on semantics, three types of substitution categories are 

introduced based on the function of the substitute item. Halliday and Hasan 

(2014) discuss there are three types of substitution. The first type of substitution is 

a nominal substitution. It happens where the noun or a nominal group can be 

replaced by a noun. It consists of one, and ones which function as the head of a 

nominal group and some which substitute for an entire nominal group. For, 

example, ñMummy will you buy me a bus? ï óI want the red ñoneò. From the 

example, it can be seen that the word óitô substitutes óbusô. 

 In addition, verbal substitution becomes the second type of substitution. It 

occurs when the verb or a verbal group can be replaced by another verb which is 

ódoô (does, did, doing, done). This functions as a head of the verbal group and it is 

usually placed at the end of the group. As an example, ñDoes Granny look after 
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you every day?ò ï ñShe canôt do at weekends, because she has to go to her own 

houseò. The word ódoô substitutes ólook afterô. Moreover, Halliday and Hasan, 

1997 (in Hidayat, 2016: 236) explain that verbal substitution commonly 

substitutes by ódo/does/did/. For example, ñ You think Sue already drink? ï I 

think everybody ódoesô. The word ódoesô used in the sentence substitutes the verb 

ódrinkô mentioned in the previous sentence. 

 The next type of substitution is a clausal substitution. Clausal substitution 

is a relation in which the entire clause not an element within the clause is 

presupposed and the contrasting element is outside the clause. Clausal substitution 

consists of so and not. In addition, Kennedy (2013) also adds that clausal 

substitution takes place where a clause can be usually substituted by ósoô or ónotô. 

For example, ñIs the mango ripe?ò - It seems soò. It means that the word ó soô 

presupposes the whole of the clause óthis is mango ripeô. 

 It can be concluded that substitution devices consist of several types that 

are nominal substitution that has the function as the head of the nominal group, 

verbal substitution that has the function as the head of the verbal group, and 

clausal substitution. These devices can be used to avoid the repetition of a 

particular  

word in the text. 

3.3 Ellipsis 

 In general, people try to provide as much information as necessary to 

convey what they want to express in speaking and writing. Sometimes, it involves 

the omision of some words and phrases. This omission is related to ellipsis that is 

signed by people omit some words or phrases to abbreviate sentences. 
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 According to Kobele (2007) ellipsis is a unit that has the words left out. 

Moreover, McCarthy (2006)  says that ellipsis is the omission of elements that has 

grammatical rules which have to comprehend by the speaker and the writer. In 

addition, Apriyanti (2009) states that an ellipsis is a form of sentence which omit 

some of its elements to avoid unnecessary repetition. Similarly to Parrot (2000) 

discusses that the speakers and writers have to omit words or phrases that they 

think form part of the complete grammatical unit to avoid repetition. It can be 

concluded that ellipsis is the omission of some words or phrases in order to avoid 

repetition. 

 Based on Parrot (2000) ellipsis is divided into two distinct kinds, that are a 

situational and textual ellipsis. He also adds that situational ellipsis is found in 

speaking when people take the informal conversation, such as ñYou OK nowò. 

From example, there is words are missing and the original form is ñAre you OK 

now?ò. Meanwhile, Textual ellipsis occurs in speaking and writing. For instance, 

ñYou must wash your cloth and shirtò with the original form ñYou must wash 

your cloth and [ you must wash your] shirtò. In addition, according to Quirk et al 

in Haryanti (2010) there are two kinds of ellipsis, ellipsis depending on linguistic 

contexts, such as ñI am happy if you are [ happy]ò and ellipsis does not depend on 

linguistic contexts, such asò [ Iôve] got to go nowò. 

  Furthermore, according to Halliday and Hasan (2014) there are three types 

of ellipsis, they consist of nominal ellipsis, verbal ellipsis, and clausal ellipsis. The 

first type is nominal ellipsis is structured by a head, as usually refers to a thing, 

pre modifier, as what preceded the head, and post modifier that comes after the 

head. The head is clearly accompanied by modifiers (Priadi, 2005: 74). In 
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addition, (Halliday and Hasan, 2014) say that nominal ellipsis often involves 

omission of a noun headword. For instance, ñShe liked the green tiles, I preferred 

the blue oneò. For this type the sentence, it is as nominal ellipsis because the word 

tiles involves the omission of noun headword. Moreover, Cinque (2012:180) say 

that nominal ellipsis is the common noun may be omitted and the function of the 

head taken on by one of those other elements. The elements that occur in a 

nominal ellipsis are the deictic, the numerative, the epithet, the classifier, and the 

qualifier. 

The word functioning as a deitic is mostly of the class of determiner, 

demonstrative, possessive, and infinite determiner from a network of 

systematically related categories. Dietic also includes the articles. For 

example,ñHere the other guinea pig cheered, and was suppressedò. The word 

ñTheò in that sentence is an article. It is dietic, while the other is an adjective. It is 

post dietic. The words ñTheò and other in the second clause are omitted. 

Moreover, Ainun ( 2014 : 13) states that the deixis means to show or to indicates. 

Deictic (noun of deixis) is used to devote to those elements in language that 

referred directly situation. It can be said that the deictic is related to determiner, 

demonstrative, possessive, infinite determiner, and article. 

The numerative element in the nominal group is expressed by numeral 

other qualifying words, which from three subcategories, that are the ordinals 

ñfirst, second, third, four, next, last, and othersò. They are often using elliptically 

with ñtheò or ñpossessiveò as deictic. For example, A: ñHave another chocolateò 

B: ñNo, thanks, that was my thirdò. In this sentence, the word ñ My thirdò means 

that ñI have eaten three chocolateò. ñMyò is possessive pronominal and ñthirdò is 
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ordinal, while the word ñchocolateò is omitted in the second clause (Priadi, 

2005:64). In addition, according to Li (2014: 67) numerative belongs to a nominal 

group that is the noun designating the individual or class referred to. It means that 

the numerative is ellipsis that represented by the numeral. 

Another element of nominal ellipsis is the epithet. It is typically fulfilled 

by an adjective. It is not common to find adjective occurring as head in ellipsis 

(Klika, 2017:23). Masniati (2011:23) also adds that colors as an adjective are 

perhaps the most usual, except in their comparative and superlative form. The 

superlative adjective (...+-est) precedes other epithets and like ordinal numerals 

usually accompanied by ñtheò or possessive deictic. For instance, ñApple is the 

cheapest in autumnò. In this sentence the adjective is ñcheapestò and ñtheò is an 

article. The cheapest is elliptical group presupposing some item, such as fruit, 

while comparative are different from superlatives. Comparative adjectives are 

inherently presupposing by reference. For example, ñKate is clevererò. In this 

sentence, the comparative function as head and it is elliptical. It can be said that 

the epithet is normally represented by an adjective. 

Next, the classifier is usually a noun. Its function as a head it would be 

liable to be interpreted as a thing. The classifier is very rarely left function as a 

head. For example, ñHe gave a shirt, but I prefer the silkò. In this example, the 

ñsilkò presupposes shirt and function as a head (Jantunen,2013: 23). It means that 

classifier is represented by a noun. 

Then, the qualifier is normally a relative clause or a prepositional phrase 

(Priadi, 2005: 65). Moreover, Ainun (2014:11) adds that the noun in qualifier 
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structure has the function referred to as the thing. It can be said that qualifier is 

normally represented by the relative clause or prepositional phrase. 

 The second type is verbal ellipsis. It refers to ellipsis that takes place 

within a verbal group in which a verb is omitted (Kennedy, 2003:324). According 

to Halliday and Hasan (2014) verbal ellipsis within a verbal group may cause a 

greater problem. Two very common types of verbal group ellipsis that echoing 

and auxiliary contrasting. For example, A:ñHave you been swimming?òB: ñYes, I 

haveò. The verbal group in this answer ñ yes, I haveò is the instance of the verbal 

ellipsis. It can be said that to stand for ñhave been swimmingò and there is no 

possibility of filling out with other items. It could be interpreted only as ñ I have 

been swimmingò. The full form and the elliptical one are both possible. In 

addition, based on Annajeh (2013:14) there are two types of verbal ellipsis. First, 

lexical ellipsis that is the type of ellipsis in which the lexical verb is missing from 

the verbal group. Then, operator ellipsis that is the initial elements may be omitted 

and the following elements may be omitted from the clause. Therefore, it must be 

presupposed. 

The third type is a clausal ellipsis. Clausal ellipsis is ellipsis in the clause 

that related to the mood. It is also related to the question and answer (Priadi, 2005: 

74). In addition, Halliday and Hasan (2014) state that clausal ellipsis can be 

defined as a subspecies of ellipsis in which an entire clause is missing including 

the canonical subject position and the agreement domain. Similarly to Ainun 

(2014:13) clausal ellipsis is the ellipsis which omits the clause, but it has been 

understood or the meaning is clear. Clausal ellipsis represents the omission of a 

part of the clause or all of it. For example, the subject-pronoun element is 
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frequently omitted especially in spoken text. For example, A: ñ What were they 

doing?ò B : ñ Holding handò. In this example, there should be ñ they wereò before 

holding hand, but it is omitted as a clausal ellipsis. It means that clausal ellipsis is 

specifically related to the question and answer process in dialogue. 

From all the explanations, it can be concluded that ellipsis is the omission 

of some words in the sentence. It can be used to avoid repetition. Ellipsis that 

consists of several elements, such as the deictic, the numerative, the epithet, the 

classifier, and the qualifier. The second type of ellipsis is verbal ellipsis that takes 

place within a verbal group. Then, there is clausal ellipsis that related to the 

question and answer. 

 

3.4 Conjunction 

Conjunction differs from reference, substitution, and ellipsis in that is not 

a device for reminding the reader of previously mentioned entities, action, and 

states of affairs. Conjunction is based on the assumption that there are in linguistic 

system forms of systematic relationships between sentences. It means that 

conjunction can help parts of a text to be connected to one another in meaning. 

According to Scott and Thomson (2001: 4) conjunction is defined as text-

making resource. It is signed by a link between clauses. In addition, conjunction 

can be a way of the different part of text fit together. Moreover, Cook (2001) says 

that conjunction is word and phrases which explicitly draw attention to the type of 

relationship which exists between one sentence or clause and another. It can be 

achieved by the use of conjunction. It can be said that conjunction can be used in 

the text in order to make a connection between one sentence or clause to another. 
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 Furthermore, Eggins (2004: 47) says that conjunction is a term used to 

describe how the writer coins and expresses logical relationships between part of 

the text. It is signed by joining together two statements or clauses of equal rank is 

called a coordinating conjunction (Buren and Martin, 2000: 51). Similarly, Wren 

and Martin (2004: 129) point that conjunction is a word which merely joins 

together sentences and sometimes word. In addition, Sanders and Noordman in 

(Darweesh, 2016: 171) indicate that conjunctions help the reader to construct 

representation since they provide clear information about the relation between text 

segments. In short,  the use of conjunctions make the information in the text clear, 

so that the reader can be easier to build a representation of the information 

contained in the text. 

 Conjunction is a relationship which indicates how the subsequent sentence 

or clause should be linked to the preceding or the following part of the sentence 

(Rankema, 2004: 38). Moreover, Halliday and Hasan (2014) state that conjunction 

can be divided into additive, adversative, causal, temporal, and other conjunctive 

items. So that, there are several types of conjunctions stated by Halliday and 

Hasan (2014) as follows, 

 The first type is the additive conjunction. It is a generalized semantic 

relation in the text- forming a component of the semantic system that is based on 

the logical notion of ñandò. Since sentences follow one another one at a time as 

the next unfolds, they cannot be rearrannged in different sequences and different 

bracketings. As a result, each new sentence either is or not linked to its 

predecessor. If it is ñandò is one way in which it may be so linked. As an example, 

ñHe heaved the rock aside with all his strength. And there in the recesses of a 
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deep hollow lag a glittering heap of treasureò. In addition, Nurhayati, (2012: 22)  

identifies additive consists of several types. The first type is simple additive 

relation, such as the conjunction óandô,óand alsoô,ótooô (additive), ónorô,ónot, 

óeitherô, óneitherô (negative),óorô, óor elseô (alternative). The second type is 

complex additive conjunction relation (emphatic), such as conjunctions 

ófurthermoreô, ómoreoverô, óadditionallyô, óbesides thatô, óthisô, óin additionô, and 

óat to another thingô (additive), óalternativelyô (alternative). Then, there is 

complex additive relation (de- emphatic), such as óincidentallyô,óby the wayô. The 

next type is comparative relation, such as ólikewiseô, ósimilarlyô, óin the same 

wayô, óin this wayô (similar), on the other hand, óby contrastô, óconverselyô 

(dissimilar). The last type of additive conjunction is appositive relation, such as 

óthat is I meanô, óin other words to put it another wayô (expository), ófor instanceô, 

ófor exampleô, óthusô (exemplificatory). It can be said that additive conjunction 

has several types that are the simple additive relation, the complex additive 

relation (emphatic), the complex additive relation (de-emphatic), the comparative 

relation, and appositive relation. 

 The second type of conjunction is the adversative conjunction. The 

adversative conjunction is a relation used as ñcontrary to expectationò. It may be 

derived from the content of what is being said or from communication process the 

speaker- hearer situation. In addition, adversative relation is expressed by using of 

word óbutô,óhoweverô,óon the other handô,óneverthelessô. For example, ñHe 

showed no plesure at hearing the news, instead he looked even gloomierò. 

óInsteadô in that example is the relation of adversative type in a form of correction 

meaning. Moreover, according to Ahangar (2012) the adversative ties indicate a 
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contrastive relation. These conjunctions are used when a contradictory proposition 

is appended to the previous one. He also classifies adversative conjunction into 

several types. The first type is adversative relation ñproperò, such as the word 

óyetô,óthoughtô,óonlyô(simple), óbutô (containing and), óhoweverô,óneverthlessô, 

ódespite thisô, óall the sameô (emphatic). The second type is contrastive relation 

ñas againstò, such as the word óbutô,óandô (simple), óhoweverô,óon the other handô, 

óat the same timeô,óas against thatô (emphatic). The next type is corrective 

relation, such as óinsteadô, óratherô, óat leastô, órather I meanô (correction of 

wording). The last type of adversative conjunction is dismissive relations, such as 

óin anyô, óeitherô,ócaseô, óeventô, óany either wayô, ówhicheverô (dismissal, closed), 

óanyhowô,óat any rateô,óin any caseô,óhowever that may beô (dismissal, open- 

ended). From those explanations, it can be concluded that adversative ties consist 

of several types that are the adversative relation ñproperò, the contrastive relation 

ñas againstò, the corrective relation, and the dismissive relation. 

 Furthermore, the causal conjunction is the third type of conjunction. It is a 

cause-effect relation. The causal conjunction relations include the specific relation 

of result, reason, and purpose. The simple of causal relation is expressed by ósoô, 

óthusô,óhenceô,óthereforeô,óconsequentlyô,óaccordinglyô. A number of expression 

like óas a result of thatô, óin consequence of thatô, óbecause of thatô. For example, 

ñShe left that there was no time to be last, as she was shrinking rapidly, so she got 

to work at once to sat some of the other bitò. From the example, the clausal 

conjunction that is used is ñsoò. In addition, Rankema (2004) also adds the 

example of causal conjunction in the sentence ñHe is not going to school today 

because he is sickò. The word óbecauseô in the example is belong to causal 
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conjunction. It can be said that causal conjunction is a conjuction tie for cause- 

effect relation in the sentence. 

 Then, the last type of conjunction is the temporal conjunction. The 

temporal conjunction is simply a relation of sequence in time. It relates two 

sentences in terms of their sequence in time. Temporal relation  expressed in its 

simplest form by óthenô, ónextô, óafterwardô, óafter thatô, and ósubsequentlyô. For 

example, ñAlice began by taking the little golden key and unlocking the door that 

led into the gardenò. ñThen, she set to work nibble at the mushroomò. The word 

ñthenò in the example is used to mention and relate to the continuity of event in 

the first sentence and second sentence. Moreover,  similar to Seaton and Mew 

(2000: 235) the temporal conjunction is used to connect two sentences with 

sequential simultaneous or preceding relation in the text. For example,ñNext, 

gather ingredients in a bowl. After that, cut the vegetableò. It means that temporal 

conjunction indicates sequent in the sentences.  

 Conjunction can be used in the text in order to make a connection between 

one sentence or clause to another. There are several types of conjunctions. The 

first type is the additive conjunction that consists of simple additive conjunction 

relation, complex additive conjunction relation complex relation, comparative 

relation, appositive relation. The second type of conjunction is the adversative 

conjunction that consists of adversative relation, contrastive relation, corrective 

relation, and dismissive relation. Then, the third type of conjunction is causal 

conjunction is a causal conjunction that refers to the specific relation of result, 

reason, and purpose. The last type of conjunction is temporal conjunction that 

refers to the sequence in time.  
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4 Narrative Text 

Narrative text is one of genres that is learned by the tenth grade students. 

Narrative text is a form of text which tries to tell what is happening in order to 

make the reader imagine that they are in that situation. Moreover, it is also a story 

about something interesting story that is signed by the event in the story is shown 

chronologically. Then, it has the purpose to amuse and to entertain the readers. 

Some arguments have been uttered by the language experts about a 

narrative text. Grace (2007) says that a narrative text is a type of spoken or written 

text that tells a story of one character or more who face certain problematic 

situations. Based on Heinemann (2004: 21), a narrative text tells an imaginative 

story. Moreover, Salabas (2013) states that narrative text  is a fictional text that 

consists of sequential events and it is written in a certain perspective. It can be 

synthesized that narrative texts are stories about characters who experience 

problematic situations that are imaginary and arranged sequentially.  

The narrative has several types, such as folktales, fairy tales, myths, fables, 

legend, short story, myths, fables, legend, ballad, and science fiction (Negrila and 

Ional: 2012). More details, Grace (2007) explains that there are types of  narrative 

text. First, fable is a fictional story, in prose or verse, that features animals, 

mythical creatures, plants, in animate objects, or forces of nature which are 

anthropomorphized (given human qualities), and that illustrates a moral lesson. 

Second, legend is a narrative of human actions that are perceived both by teller 

and listeners to take place within human history and to possess certain qualities 

that give the tale. Third, ballad is a form of verse, often a narrative set to music. 

Ballads were particularly characteristic of British and Irish. Next, folktales are a 
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general term for different varieties of traditional narrative. The telling of the story 

appears to be a cultural universal. Then, fairy tale is a type of short narrative that 

typically features such folkloric characters, such as fairies, goblins, elves, trolls, 

dwarves, giants or gnomes, and usually magic or enchantments. However, only a 

small number of the stories refer to fairies. Sixth, Science fiction is largely based 

on writing rationally about alternative possibilities. It is similar to, but differs 

from fantasy. Last, modern fantasy is literature written by a known author that is 

set either in make-believe or imaginary world with which places, people and 

creatures could not exist in and or have events that could not possibly happen such 

as tiny people, talking animals, or traveling through time. In conclusion, narrative 

text consists of seven types; there are fable, legend, ballad, folktales, fairy tale, 

science fiction, and modern fantasy. 

Narrative text has a generic structure as well as the other genre of text. 

According to Grace (2007) there are four generic structures of narrative text. First, 

orientation is about where and when the story happened and introduces the 

participants of the story. Next, there is complication that tells the beginning of the 

problem which leads to the crisis or climax of the main participants. Then, 

resolution is about the problem is resolved, either in a happy ending or sad ending. 

Reorientation is a closing remark to the story and it is optional. It consists of a 

moral lesson and advice. Moreover, Anderson and Anderson (2003) say that 

orientation, complication, and resolution are steps in constructing a narrative text. 

To sum up, orientation is about the set of scene and characters of story, 

complication tells about the beginning of the problem in the story, resolution is 
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about the problem solving of the story, and reorientation is an optional that 

consists of a moral value. These terms are needed in constructing a narrative text.  

In order to write a narrative text the writer have to focus on some language 

features in a narrative text. According to spancer (2005)  narrative text usually 

includes some language features, such as action verbs, connectives or linking 

words, specific nouns, actives noun, adjective and adverb. Moreover, Corden 

(2000) says that one language feature of narrative text is the use of ellipsis. He 

adds that ellipsis is used to make the language sound more natural. It can be said 

that  narrative text has some language features. 

Narrative text has the function as amusing and entertaining the reader in an 

imaginative experience (Grace, 2007). Similarly to Salabas (2013) the purpose of  

narrative text is to present a view of the world in order to inform and entertain the 

reader. To be specific, narrative text  has the purpose to make the audience think 

about the issue and problem appear in the story, teach them a lesson or moral 

value of the story, and excite their emotion (Anderson and Anderson, 2003). From 

these opinions, it can be concluded that a narrative text aims to amuse and 

entertain the reader and the reader can get a moral value from that story. 

It can be concluded that narrative text is an imaginative story that has 

sequential events and it consists of more than one characters. There are several 

types of narrative text, such as fable, legend, ballad, folktales, fairy tale, science 

fiction, and fantasy. The purpose of these story are to entertain and to amuse the 

readers with the plot of the story. Moreover, there are three steps in order to create 

narrative text that are orientation, complication, and resolution. 
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5.The Use of Grammatical Cohesion in the Narrative Text 

 The use of grammatical cohesion in the narrative text has an important role 

since the student requires to write the narrative text coherently and cohesively. 

The cohesiveness between sentences in the narrative text will make the text is 

interesting to read. it means that students are expected to be able to use 

grammatical cohesion appropriately because it gives the contribution in creating a 

coherent and cohesive narrative text. 

 According to Rahman (2016) there are only two types of grammatical 

cohesion in studentsô narrative texts that are reference and conjunction. He also 

adds that in general structure of narrative text (orientation, complication, and 

resolution), students mostly use personal and demonstrative reference, such as 

óweô, ótheyô, óitô, óheô, ósheô, óyouô, óthatô, and óthisô. The students use reference 

effectively. Then, conjunctions that are used by students in the orientation and 

complication are additive (and, or, and also), adversative (but, even though, 

although, and though), causal (because, so, for, and the reason why) and temporal 

(first, then, after that, and finally) are functioned for emphasizing idea of the 

story. Temporal is used for the steps of the story. In the resolution, the temporal, 

causal, and continuative (now) conjunction are used for concluding the story. it 

means that there are only two types of grammatical cohesion used in the narrative 

text that are reference and conjunction. 

 Furthermore, based on Anom et.al (2013) there are four types of 

grammatical cohesion used in the narrative text. There are reference, conjunction, 

substitution, and ellipsis. In term reference, the use of personal reference is 

familiar by some students. It is caused by the kinds of personal reference are more 
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than others, so their occurrence is more than others. In addition, additive 

conjunction also becomes familiar with studentsô narrative. It might be caused by 

this kind of conjunction is more familiar among the students and the attention of 

learning more on this kind of conjunction. It can be said that there are four types 

of grammatical cohesion occur in the narrative text that are reference, 

conjunction, substitution, and ellipsis. 

 However, there are some students still found it difficult in using 

grammatical cohesion in their narrative text. It means that it is not easy to write a 

cohesive and coherent text. Here, the students often produce incoherent writing. It 

is because the student use incorrect grammatical cohesive devices. According to 

Mawardi (2014) the problem of grammatical cohesion used in narrative includes 

the incorrect use of reference, ellipsis, and conjunction. Students still do not 

control the grammatical properties of some conjunctions. Indeed, students need to 

be taught the grammatical restrictions of using conjunction along with their 

meaning. 

 From the explanations above, it can be concluded that the use of 

grammatical cohesion in the narrative text is important since it contributes in 

producing a cohesive and coherent text. A cohesive and coherent narrative text 

will support the function of the narrative text itself  that is used for entertaining 

the reader with the plot of the story. It can be said that the use of incorrect 

grammatical cohesion in the narrative text should be avoided in order to make a 

good and interesting narrative writing. 
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B. Review of Related Findings 

Some researchers have discussed the issue related to this titles and they 

have found some findings, where they can understand the types of grammatical 

cohesive devices used by students in writing and the correct and incorrect use of 

grammatical cohesive devices in writing. Some of the researchers are,  

The first review related to the research entitled ñAn Analysis of 

Grammatical Cohesion in Studentôs Academic Writingò. This research conducted 

by Gueliane (2016). The objective test was used to find which type is frequently 

used and which one is rarely used. The result of this research showed that students 

succeed to employ all the types of grammatical cohesive devices in their essay, 

but they have many problems in using those devices correctly. Reference was the 

most frequently used with the frequent 730 (84,88%), followed by conjunction 

356 (81,65%). Meanwhile, Ellipsis (75%) and substitution (71,42%) were rarely 

found in the studentôs essay. The result of this research also found that the most 

percentage of studentsô wrong in using grammatical cohesive devices. The wrong 

use of reference was 130 (15.11%). The wrong use of reference became the most 

frequently wrong of the use of grammatical cohesive devices in studentsô essay. 

Then, ellipsis became the least one (25%). 

The second research was conducted by Azzous (2009). The reesearch 

entitled ñA Discourse Analysis of Grammatical Cohesion in Studentsô Writingò. 

The sample of this research was the second year students of Mentouri University- 

Constantine. The writing test was given to collect the data about the studentsô use 

of grammatical cohesive devices. The test given to students was an essay writing 

task. The data was 40 essays were described in term of the grammatical cohesive 
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devices used. The analysis was conducted to find out the students use of 

grammatical cohesive devices in general and the learnersô incorrect use of every 

type. The results revealed that studentsô incorrect use of reference and conjunction 

(20.93% and 20.83%) respectively are approximately the same. However, it 

seemed that studentsô incorrect use of ellipsis (36.95%), substitution (8.69%). 

Then, the conclusion from the analysis of the studentsô test was that students use 

quite enough grammatical cohesive devices in their writing. it seems that the 

incorrect use of grammatical cohesive devices was concerned with some of them 

as conjunction which is most commonly used 840 (54,85%). Then the wrong use 

of conjunction was 175 (20,83), followed by reference 645 (41,50). 

The third research was conducted by Abdelreheim (2014). This study 

aimed investigating eight-grade Emirati EFL learnerôs familiarity with employing 

grammatical cohesive devices in generating expository texts. Then, this study 

investigated the type of grammatical cohesive devices in studentsô expository 

texts and figures out the incorrect use of the devices.The results obtained showed 

that the learners employed all four types of grammatical cohesion reference, 

substitution, ellipsis, and conjunction. Despite the considerable differences 

regarding their frequencies in the texts. They relied heavily on conjunctive 

devices (57%), followed by referential ones (35%). Whereas, elliptical and 

substitutional devices represented only (6,5%) and (1,5%) respectively of the total 

usage of grammatical cohesive devices. However, 19 % of the devices used in the 

text showed incorrectness. 

The fourth research was conducted by Alarcon and Morales ( 2011) in 

their research entitled ñ Grammatical Cohesion in Studentsô Argumentative 
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Essayò. The result of this research showed that reference had the highest 

frequency which is (90.67%). Conjunction occurred 326 times which is (9.08%). 

Then, the substitution was the least used type of grammatical cohesive devices, 

which is only (0.25%). 

The fifth research was conducted by Wahby (2014). He carried out a 

research on the effect of implementing cohesive ties by Saudy Pre-Year 

intermediate students on their written text. This finding highlighted that students 

who have better cohesive knowledge and who are more trained on using cohesive 

ties correctly with better well organized coherent text. 

The research above inspired the researcher to conduct new descriptive 

research about grammatical cohesive devices viewed in studentsôwriting. Here, 

the researcher analyzed the types of grammatical cohesive devices which have 

been carried on by previous studies. Then, the researcher also analyzed the correct 

and incorrect use of grammatical cohesive devices in studentsô narrative text. 

However, the researcher did something different with the previous studies, the 

researcher analyzed the grammatical cohesive devices found in the narrative text 

because the analysis of grammatical cohesive devices viewed in the narrative text 

was still limited. It can be said that this research gives the contribution of the 

previous studies since the use of grammatical cohesion in the narrative text 

written by students are still limited. It gives the description of how the students 

use grammatical cohesive devices in their narrative text. 
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C. Conceptual Framework 

 In this following chart, the researcher focused on grammatical cohesive 

devices that appeared in studentsô narrative text. The researcher analyzed the 

types of grammatical cohesive devices found in the narrative text written by 

students. In addition, the researcher also analyzed the correct and incorrect use of 

grammatical cohesive devices in students narrative text. 
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CHAPTER III  

RESEARCH METHOD  

 

 

 

A. Type of Research 

 This research was a descriptive research with quantitative approach, 

because it described the recent phenomena of using grammatical cohesive devices 

in writing. It quantified and analyzed the types of grammatical cohesive devices 

used in the narrative text written by the tenth grade students at SMAN 2 Sumatera 

Barat. Then, it also quantified and analyzed the appropriate and the inappropriate 

used of grammatical cohesive devices in the narrative text written by the tenth 

grade students at SMAN 2 Sumatera Barat. 

 

B. Subjects of the Research 

 The researcher took the tenth grade students of SMAN 2 Sumatera Barat 

in academic years 2018/2019 as subject of the research. They were taken because 

they have been studying the narrative text since in the junior high school. In 

addition, based on the 2013 curriculum, the tenth grade students also study about 

the narrative text. 

 The tenth grade was divided into five classes, they are X MIA 1, X MIA 2, 

X MIA 3, X IS 1, and X IS 2. The researcher chose X MIA 3 class as the subject 

of the research. Subjects were selected because they had good basic of English, 

they understood when the teacher used English in discussing the material. It is 

based on the interview with the English teacher conducted on March 25
th
, 2019. 
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Moreover, based on the result of exam, almost all students got good scores. 

Therefore, subject of the research was 30 students. 

 

C. Instrumentation  

To collect the data, the researcher used a writing test as the instrument. 

The writing test is a narrative text. Some stages had done by the researcher while 

conducting the test. First, students were asked to write a narrative text in the 

classroom in 90 minutes. The text consists of at least three paragraphs which are 

orientation, complication, and resolution. It must consist of at least 300 words. 

Then, the topics of the narrative text was given by the researcher. The researcher 

preapared one topic with three different titles of the narrative text that are 

common to the students. There were Sangkuriang, Bawang Putih and Bawang 

Merah, and Malin Kundang. This titles were taken since student have already 

been familiar with them. 

 Before the test was conducted to the students, the researcher had measured 

the validity of the test. According to Ary et al (2010: 225) validity refers to the 

extent to which an instrument measured what it claimed to measure. For 

measuring the validity of the test, the researcher used two forms of validity. First, 

the researcher used content validity for document. It means that the writing test 

should measure what the students have learned. In other word, the researcher 

cannot do the test if the material of the test has not been learned by students. 

Therefore, before the test was conducted, the researcher validated it by checking 

the syllabus of 2013 curriculum used by the tenth grade of SMAN 2 Sumatera 

Barat. Second, construct validity also had been done by the researcher. The 
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researcher consulted with one of her advisors about the instruction of the writing 

test in order to validate the instrument. 

 

D. Technique of Data Collection 

To collect the data, the researcher used writing test of narrative text. The 

researcher took several days to get the data needed. Here some stages that the 

writer did 

1. On March 25
th
, 2019, the researcher went to SMAN 2 Sumatera Barat in 

order to do the administration for getting the data. 

2. On March 28
th
, 2019, the researcher met the subjects and asked them to write 

a narrative text. The students were free to choose one of the three titles given. 

At that time, the researcher distributed a paper in which stated about the 

instruction of the test. The students started to write their narrative text at least 

three paragraphs (at least 300 words). They were given 90 minutes that was 

counted as one meeting (2 X 45 minutes) to finish their writing in the 

classroom. 

3. The researcher then analyzed the studentsô narrative text in order to find the 

grammatical cohesive devices. 

 

E. Technique of Data Analysis 

Data analysis is a process to analyze and interpret the data after the data 

were obtained in the field. The data analysis of this research was done by using 

quantitative method. Macmillan (2008: 186) says that descriptive study is usually 

in the form of statistics such as frequencies or percentage, averages, and 

sometimes variability. 
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The data of this research were analyzed by using several steps. First, After 

colleting the data, the researcher categorized the sentence in the narrative text in 

what types of grammatical cohesive devices are they by using the taxonomy of 

grammatical cohesive devices proposed by Halliday and Hasan (2014). Detail for 

guidelines of types of grammatical cohesion can be seen in appendix 3. After that, 

placing into the correct and incorrect use of grammatical cohesive devices 

categories in a table by using the criteria for grammatical cohesive devices is 

adapted from (Cho,1998 as cited in Karahan,2015: 329). The criteria for 

grammatical correctness can be seen in the appendix 4. Third, after tabulating the 

data into a table, then the researcher calculated each type of grammatical cohesive 

devices to get the percentage. Then, the researcher also calculated the correct and 

incorrect use of grammatical cohesive devices.  The formula as stated as follows, 

 

 

Note:  

P = The percentage of each type of grammatical cohesive devices 

Fg = The frequency of each type of grammatical cohesive devices 

Tf = Total frequency of grammatical cohesive devices 

After calculating the percentage of types of grammatical cohesive devices 

and the correct and incorrect use of grammatical cohesive devices. Then, the next 

step is interpreting the result. The last step is drawing the conclusion. The 

researcher defined the finding what types of grammatical cohesive devices used in 

the narrative text written by the tenth grade students and what the correct and 

P =  X 100 % 
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incorrect use of grammatical cohesive devices in the narrative text written by the 

tenth grade students. 
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CHAPTER IV  

FINDINGS AND DISCUSSION 

 

 In this chapter presents the data description which describes the data 

gotten from the studentsô writing of narrative text. It also presents the data 

analysis about the grammatical cohesive devices used in the narrative text written 

by students. The discussion of the findings that can be obtained from the result of 

analysis also takes part in this chapter. 

 

A. Data Description and Data Analysis 

The data of this research were the grammatical cohesive devices. The data 

were gotten by using an instrument called writing test of a narrative text. The 

table below shows the number of grammatical cohesive devices for each types and 

the correct and incorrect use of grammatical cohesive devices use in the narrative 

texts written by students. 

Table 4.1 

Grammatical Cohesive Devices used in the Narrative Texts Written by 

Students 

 

Grammatical 

Cohesive 

Devices 

F  Correct 

use 

Incorrect 

Use 

Reference 781 709 72 

Substitution  6 4 2 

Ellipsis 15 10 5 

Conjunction 200 155 45 

Total  1002 878 124 
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Table 4.1 above indicated  the number of  grammatical cohesive devices 

used for each type and the correct and incorrect use in the narrative texts written 

by students . It could be seen that the number of grammatical cohesion used was 

1002. Then, it could be seen that the number of the correct use of grammatical 

cohesive devices were more frequent rather than the incorrect use. 

Moreover, the researcher answered the two research questions. First 

question what are the types of grammatical cohesive devices used in the narrative 

text written by the tenth grade students at SMAN2 Sumatera Barat. Second 

question is what are the correct and incorrect use of the grammatical cohesive 

devices in the narrative texts written by the tenth grade students at SMAN 2 

Sumatera Barat. 

1. The Types of Grammatical Cohesive Devices Used in the Narrative 

Text Written by the Tenth Grade Students at SMAN2 Sumatera Barat 

The researcher identified the types of grammatical cohesive devices used 

in the narrative texts written by the tenth grade students at SMAN 2 Sumatera 

Barat. In detail, she adopted the taxonomy of the grammatical cohesive devices 

proposed by Halliday and Hasan (2014) consisted of reference, substitution, 

ellipsis, and conjunction. 

 Moreover, based on the analysis of the use grammatical cohesive devices, 

the researcher found four types of grammatical cohesive devices which were 

reference, substitution, ellipsis, and conjunction. The number of the type of 

grammatical cohesion used in narrative text written by students are presented in 

the table below, 
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Table 4.2 

Types of Grammatical Cohesive Devices 

 

 The table presents that the number of grammatical cohesive devices for 

each type was different. The number of reference was the highest. There were 781 

references used in the narrative text written by students. Then, it was followed by 

Students  

 Reference Subtitution Elipsis Conjunction 

Total 

1 26 1 1 8 36 

2 25 0 0 7 32 

3 26 0 2 4 32 

4 25 0 0 8 33 

5 27 0 0 8 35 

6 26 1 2 5 34 

7 27 0 0 6 33 

8 26 0 0 8 34 

9 26 0 2 8 36 

10 25 0 0 7 32 

11 25 0 1 8 34 

12 25 0 1 6 32 

13 25 1 0 5 31 

14 26 0 0 7 33 

15 28 0 0 8 36 

16 26 0 0 6 32 

17 28 1 0 8 37 

18 26 0 0 8 34 

19 25 0 1 6 32 

20 25 0 0 7 32 

21 26 0 0 6 32 

22 28 1 0 8 37 

23 28 0 1 6 35 

24 28 0 0 8 36 

25 26 1 2 6 35 

26 28 0 0 6 34 

27 26 0 2 5 33 

28 27 0 0 6 33 

29 25 0 0 6 31 

30 21 0 0 5 26 

Total 781 6 15 200 1002 
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the use of conjunction was about 200 times. Then, the use of ellipsis was 15, and 

the use of substitution was 6 

 After calculating the number each type of grammatical cohesive devices 

used in the narrative texts written by students, the researcher also calculated the 

percentage of those types of grammatical cohesive devices by using the formula 

mentioned in chapter 3. 

 The percentage of the types of grammatical cohesive devices used are 

presented in the table below 

Table 4.3 

The Percentage of Each Type of Grammatical Cohesive Devices 

The types of grammatical 

cohesive devices 

F % 

Reference  781 78 

Substitution  6 0.6 

Ellipsis  15 1.5 

Conjunction  200 20 

Total 1002 100 

 

From the table 4.3 above, it could be seen that the frequency of using 

reference is 781 times (78%) was the most frequently used of grammatical 

cohesive devices by students. Then, it wasfollowed by using conjunction was 200 

times (20%), the use of ellipsis was 15 times (1,5%). Meanwhile, the frequency of 

usingsubstitution was 6 times (0,6%) gained the lowest percentage of grammatical 

cohesive devices used by students. In detail, the grammatical cohesive devices 

based on per each types found in the studentsô narrative text were described as 

follow: 
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a. Reference  

There were three subs-types of reference found in the narrative text written 

by students, those are personal reference. The number of the use of personal 

reference was (687), demonstrative (78) and comparative (16). The result 

percentage of subs-types could bee seen in Chart 1 as follow: 

Chart 1 

The percentage of subtype of reference used in the narrative text written 

by the tenth grade students 

 

 

In the chart 1 above, it could be seen that personal reference was 687 (88%) 

was the dominant one followed by demonstrative reference is 78 (10%) and 

comparative is 16 (2%). It implied that the students tend to use personal reference 

items as the example (1) below, 

The personal reference was the frequently used in the narrative text, as an 

exmple below, 

(1) ñ One day, when Malinkundang went to the town to sell all caught fish. 

He met with a rich bussinessman. He was about 40 years oldò (Retrieved 

from student 15) 
 

From the bold ñheò represents the personal reference items. In the 

example (1) above, first reference refer to Malin kundang, while second reference 

refers to the rich bussinessman. It is called anaphoric reference since it points 

88% 

10% 2% 

Reference  

Personal  ( 687 )

Demonstrative ( 78 )

Comparative ( 16 )
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readers or listeners backwards to another word previously mentioned in a text. 

Meanwhile, cataphoric reference is vice versa by which it looks fordwards in the 

text to identify the elements where the reference item refers to (Halliday and 

Hasan, 2014). For example (2): 

(2) ñIt became his best day, Dayang Sumbi approved his proposalò. (Retrieved 

from student 20).  

 

(3) ñOne day,Malin wanted to sail. Then, he told her mother about that.ò 

(Retrieved from student 1) 

 

ñThatò in the example above refers to the information about ñMalin wanted 

to sailò. It is a demonstrative reference. 

 

b. Conjunction 

There are four substypes of conjunction occurred in the narrative text 

written by the tenth grade students. The number of substypes of conjunction used 

by students were additive with the number was (110), adversative (50), causal 

(30), and temporal (10).The percentage of substypes of conjunction used could be 

seen as follows, 

Chart 2 

The percentage of substypes of conjunction used in the narrative text written 

by the tenth grade students 

 

 
 

55% 
25% 

15% 
5% 

Conjunction  

Additive ( 110 )

Adversative ( 50 )

Causal ( 30 )

Temporal  ( 10 )
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The chart 2 above showed that additive conjunction was the most frequent 

type of conjunction found in studentsônarrative text was about 110 (55%), 

folllowed by adversative conjunction was 50 (25%) , causal conjunction was 30 

(15%), and temporal conjunction was the last type of conjunction with the 

frequency was 10(5%).  

The conjunction of causal was mostly used in the narrative text. It could be 

seen in the example, 

(4)ñOne day, Bawang Putihôs mother was sick, she didnôt do anything. So, 

Bawang Putih did all of the houseworks to help her motherò. (Retrieved 

from student 22).  

From the example, there is causal conjunction ñsoò. It is a cause-effect 

relation that includes the specific relation of result and reason. In the example, 

because of bawang putihôs mother was sick, she has to do all the houseworks to 

help her mother.  

(5)ñ One day, a merchant asked Malin Kundang to sail with him, but he 

had to left his mother aloneò. ( Retrieved from student 15).  

The conjunction ñbutò in that example is relation of adversative type, 

because it indicates a contrastive relation. This conjunction is used when a 

contradictory position is appended to the previous one. 

(6) ñOne day, Bawang putih did laundry at the river. She saw a gold fish 

at the river. Then, she brought it to her houseò.(Retrieved from student 

10). 

The conjunction ñthenò in the example is used to mention and relate to 

continuity of event in the second sentence and the third sentence. It belongs to 

temporal conjunction that is used to connect two sentences with sequential 

simultaneous or preceding relation in the text (seaton and Mew,2000: 235). 
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c. Ellipsis 

There are two substypes of ellipsis occurred in the narrative text written by 

the tenth grade students. There are nomimal and verbal ellipsis. The occurence of 

nominal ellipsis was 13 and the occurance of verbal ellipsis was 2. The percentage 

of substypes of ellipsis used could be seen as follows, 

Chart 3 

The percentage of substypes of ellipsis used in the narrative text written by 

the tenth grade students 

 

 

In the chart 3 above, it could be seen that the nominal ellipsis was the 

predominant compared to verbal ellipsis. Meanwhile, clausal ellipsis was not 

found in the studentsô narrative text.  The occurrence of nominal ellipsis was 13 

(85%) and the occurance of verbal ellipsis was 2 (25%) 

It implied that the ellipsis was rare used in the studentsô narrative text. It 

might be caused by the genre of the text that makes the students found difficult to 

use ellipsis in the written form. Therefore, it would be interesting to investigate 

the comparative study about ellipsis or substitution in writing and speaking as 

what has been asserted by Thompson (2004) states that ellipsis is typically more 

fully exploited in speech than writing. 

(7)ñOne day, Bawang putih and Bawang merah did laundry. At the river, 

they found an old woman. She gave them two pumpkins, Bawang putih 

85% 

25% 0% 

Ellipsis 

Nominal ( 13 )

Verbal ( 2  )

Clausal ( 0 )
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chose the small pumpkin, Bawang merah chose the big oneò. (Retrieved 

from student 3) 

 

For the example, it is as nominal ellipsis because the word pumpkin 

involves omission of noun headword. 

 

d. Substitution  

There are two substypes of substitution occurred in the narrative text 

written by the tenth grade students. The occurance of nominal substitusion was 5 

and the occurance of verbal substitution was 1. The percentage of substype of 

ellipsis could be seen in the chart 4 as follows, 

 

Chart 4 

The percentage of substype of substitusion used in the narrative text written 

by the tenth grade students 

  

 

Based on the chart 4 above there were only two substitutions occur in 

studentsô essay writing. It was similar with the ellipsis where the existence of both 

kinds were rare found in writing. The relation between substitution and ellipsis 

90% 

10% 

0% 

Substitution 

Nominal ( 5 )

Verbal ( 1 )

Clausal ( 0 )
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very close because it was merely that ellipsis is substitution by zero (Halliday and 

Hasan, 2014). 

(8)ñUnfortunately, Bawang Merah was so greedy, She wanted all the tresures 

inside the pumpkins that given by the old woman. she wanted what she has and 

what her mother and Bawang Putih haveò.(Retrieved from student17) 

 

The substitutes ñhave, hasò in the example (8) represent the cohesive 

relation to what has been mentioned. Those substitutes showed possession of what 

Bawang Merah has and what her mother and Bawang Putih have. 

(9) ñThe rich Merchant had many ships, he gave malin the big oneò. 

(Retrieved from students 15) 

 

The example above is classified as nominal substitution. It happens when 

the noun or nominal group can be replaced by a noun. In sentence above, to avoid 

such word repetition in the sentence, the word many ships substitute by using 

nominal substitute ñoneò. 

 

2. The Correct and Incorrect Use of Grammatical Cohesive Devices 

There were founded the correct and incorrect use of grammatical cohesive 

device in the narrative texts written by students. In analyzing the correct and 

incorrect use of grammatical cohesive devices, the researcher found that reference 

was the highest number of the correct use of grammatical cohesive devices. It was 

709. Meanwhile, it was also the predominant of the incorrect use of grammatical 

cohesive devices. The table below displays the number of the correct and 

incorrect use of grammatical cohesive devices in the narrative text written by 

students. 
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Table 4.4 

The Correct and Incorrect Use of Grammatical Cohesive Devices 

Stude

nt 

Reference Subtitution Elipsis Conjunction Total  

Corre

ct  Incorrect  

Corre

ct  

Incorrec

t  Correct  

Incorre

ct  Correct  

Incorre

ct  

 

1 
22 4 1 0 1 0 8 0 36 

2 
22 3 0 0 0 0 7 0 32 

3 
24 2 0 0 1 1 4 0 32 

4 
25 0 0 0 0 0 3 5 33 

5 
24 3 0 0 0 0 8 0 35 

6 
22 4 0 1 1 1 5 0 34 

7 
25 2 0 0 0 0 6 0 33 

8 
24 2 0 0 0 0 6 2 34 

9 
21 5 0 0 1 1 8 0 36 

10 
23 2 0 0 0 0 5 2 32 

11 
22 3 0 0 1 0 8 0 34 

12 
21 4 0 0 1 0 6 0 32 

13 
23 2 1 0 0 0 1 4 31 

14 
26 0 0 0 0 0 7 0 33 

15 
28 0 0 0 0 0 5 3 36 

16 
24 2 0 0 0 0 3 3 32 

17 
28 0 1 0 0 0 3 5 37 

18 
24 2 0 0 0 0 7 1 34 

19 
21 4 0 0 1 0 5 1 32 

20 
23 2 0 0 0 0 5 2 32 

21 
24 2 0 0 0 0 6 0 32 

22 
28 0 0 1 0 0 1 7 37 

23 
26 2 0 0 1 0 4 2 35 

24 
25 3 0 0 0 0 8 0 36 

25 
21 5 1 0 1 1 6 0 35 

26 
26 2 0 0 0 0 4 2 34 

27 
21 5 0 0 1 1 5 0 33 

28 
24 3 0 0 0 0 0 6 33 
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After calculating the number of the correct and incorrect use of 

grammatical cohesive devices in the narrative text written by the tenth grade 

students by using the formula and here are the percentages of the correct and 

incorrect use of grammatical cohesive devices in the narrative text written by 

students. It could be seen as follows, 

Table 4.5 

The Percentage of the Correct and Incorrect Use of Grammatical Cohesive 

Devices 

Grammatical 

Cohesive Devices 

Correct use 

 

Incorrect use 

 

F % F % 

Reference 709 70.8 72 7.19 

Substitution  4 0.4 2 0.2 

Ellipsis 10 1 5 0.52 

Conjunction 155 15.47 45 4.49 

Total  878  124  

 

The table 4.5 above indicated number of correct and incorrect use of 

grammatical cohesive devices found in studentsô narrative text as well as their 

percentages. From the table 4.5 above, it can be seen that most students used the 

grammaticalcohesive devices correctly with total (878) while incorrect use only 

gained (124). In detail, reference is 709 (70.8%) was the predominant of the 

correct use of grammatical cohesive devices while substitution is 4 (0.4%) was the 

least one. It implied that most students were able to use the reference correctly in 

the narrative texts. It also implied that they have sufficient knowledge about the 

material regarding with the reference. However, there are some students still 

found it difficult in using reference. It can be seen that reference is  (7.19%) was 

29 
23 2 0 0 0 0 6 0 31 

30 
19 2 0 0 0 0 5 0 26 

Total  
709 72 4 2 10 5 155 45 1002 
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the predominant of incorrect use of grammatical cohesive devices in the texts. In 

detail, the correct and incorrect use of grammatical cohesive devices based on per 

each types found in the studentsô narrative text were described as follow: 

 

a. Reference 

There are three substypes of reference. The frequency of the correct and 

incorrect use of reference could be seen in table 4.6 below: 

Table 4.6 

The Correct and Incorrect use of Reference 

 

Type Subtype Correct use 

 

Incorrect use 

F % F % 

Reference Personal 605 88 82 12 

Demonstrative 62 80 16 20 

Comparative 14 85 2 15 

Total 681  100  

 

Based on table 4.6 the use of personal reference was the most correct use 

of reference. The frequency was 605 (88%). Then, it was followed by 

demonstrative reference was 62 (80%). While, the most incorrect use of reference 

was personal reference. The frequency was 82 (12%). Then, it was followed by 

demonstrative reference was 16 (20%). 

From the types of grammatical cohesive devices, reference was the 

predominant compared to other types. It was due to the students tend to use 

reference in order to create cohesion by linking one element to another. 

(9)ñOnce upon a time, lived a diligent boy named Malin Kundang. He lived 

with his mother. Malin kundang was very poor,so that he didnôt have enough 

money to fulfil their need .ò. (Retrieved from students 9)  

(10)ñMalinkundang lived with his mother. Malin Kundang didnôt has brother 

or sister,  they didnôt have any relativesò. (Retrieved from student 25) 
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In the two examples (9) and (10) above, the students were inconsistent to 

use singular or plural pronoun of singular or plural noun. the possessive pronoun 

ñtheirò did not correctly refer to ñMalin kundangò. To make it cohesive, it is better 

for student to make ñMalin kundangò becomes ñMalin kundang and his motherò 

or change ñtheirò into ñhisò. So that, the correct sentence is 

ñOnce upon a time, lived a diligent boy named Malinkundang. He lived 

with his mother. Malinkundang was very poor, so that he didnôt have enough 

money to fulfill his needò. (correct form) 

 

In addition, personal pronoun ñtheyò is incorrect refers to ñMalin 

Kundangò. to make cohesive link correctly ñtheyò should be changed into ñ heò. It 

means that the correct sentence is  

ñMalinkundang lived with his mother. Malin Kundang didnôt has brother 

or sister, he didnôt have any relativesò.(Correct form) 

 

This phenomena occurred because their habits in daily conversation. They 

generalized it. It means that they applied what had been studied about some 

specific patterns to other patterns in english. It was called as overgeneralization 

(intralingual transfer). 

b. Substitution 

There were two substypes of substitution. The frequency of the correct and 

incorrect use of substitution could be seen in the table 4.7 below: 

 

 



55 
 

 
 

Table 4.7 

The correct and Incorrect Use of Substitution 

 

Type Subtype Correct Use 

 

Incorrect Use 

 

F % F % 

Substitution  

 

Nominal 4 75.3 1 24.7 

Verbal 1 77.6 0 22.4 

Clausal 0 0 0 0 

Total  5  1  

 

From the table 4.7 the frequency of the correct use of nominal 

substitution was 5 (75.3%). It was the most frequent of the correct use. 

Meanwhile, the incorrect use of nominal substitution was 1 (24.7%). 

The occurrence of substitution devices was less defined on the studentsô 

narrative texts. The researcher only found few cases in their narrative texts so that 

only one example that can be illustrated. It was due to most students used 

references since nominal substitution has similar function with personal reference 

in constructing sentence. 

(11)ñ Bawang Merah got many treasures from the pumpkins, because she 

collected what her mother and Bawang Putih have and what she has . 

(Retrieved from student 17) 

 

The example above denoted the nominal substitution. The substitution 

items ñhave and hasò in the text above represent the possessiveness. This referred 

to element that was previously mentioned in the text. It was correct already since 

ñhaveò referred to the plural noun of ñher mother and Bawang Putihòand ñhasò 

referred to singular noun of ñsheò (Bawang Merah) 

(12)ñThe old woman gave many big pumkins to Bawang Putih, but she still 

chose the small ones.ò (Retrieved from students 17) 
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The example (12) above was incorrect use of nominal ellipsis. The word 

ñonesò has the function to substitutes more than one noun. it can be said that the 

use ñonesò is incorrect because bawang putih only choose one pumpkin. 

The correct sentence is ñThe old woman gave many big pumkins to Bawang 

Putih, but she still chose the small oneò.  

 

c. Ellipsis 

Similarly to substitution, there were only two types of ellipsis occurred in 

narrative text written by students. The frequency of the correct and incorrect use 

of ellipsis could be seen in the table 4.8 as follow 

Table 4.8 

The Correct and Incorrect use of Ellipsis 

 

Type Subtype correct use 

 

Incorrect use 

 

F % F % 

Ellipsis  Nominal 11 83.2 2 16.8 

Verbal 2 98 0 2 

Clausal 0 0 0 0 

Total  13  2  

 

 From the table 4.8, it could bee seen that nominal ellipsis was the most 

frequent correct use of ellipsis. The frequency was 11 (83.2%). In other hand, the 

frequency incorrect use of nominal ellipsis was 2 (16.8%). 

Like substitution, ellipsis was also less found in the studentsô narrative 

text. In this sense, the researcher only describes few examples of ellipsis 

(13)ñMalin Kundang wanted to become successful bussinessman and O could 

make his wife happyò (Retrieved from student 9). 
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The example above showed the ellipsis of personal reference ñheò which 

was combined by the conjunction ñandò. It was correct since the subject were 

equal and did not change the meaning of its sentence. It is classified the correct 

nominal ellipsis. 

(14) ñ Bawang Merah had two big pumkins. First, she opened the third 

ò(Retrieved from student 17) 

 

The example above was incorrect since Bawang merah only has two big 

pumkins so that it is incorrect to use the word ñthirdò in the example (14). It is 

classified as the incorrect nominal ellipsis. 

The correct sentence is ñBawang Merah had two big pumkins. First, she 

opened the firstò or Bawang Merah had two big pumkins. First, she opened the 

second.  

 

d. Conjunction  

There are four substypes of conjunction. Those are causal, adversative, 

temporal, and additive. The occurance of the correct and incorrect use of 

conjunction could be seen in the table 4.9 as follow, 

Table 4.9 

The Correct and Incorrect Use of Conjunction 

 

Type Subtype Correct Use 

 

Incorrect use 

 

F % F % 

Conjunction  Additive  89 81 21 19 

Adversative 39 78 11 22 

Causal 26 86 4 14 

Temporal  8 83 2 17 

Total  162  38  
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From the chart 4.9 above, the correct of using additive conjunction was 89 

(81%). It was predominant appropriate use of conjunction.While, additive 

conjunction was the most frequent incorrect use of conjunction. The frequency 

was 21 (19%) 

It implied that the students were familiar with types of conjunction, but 

they still had insufficient knowledge about it. From all cases of incorrect uses of 

conjunction, it can be noted that most of those mistakes are unable to use the 

conjunction items in creating cohesion by linking or combined the clause, 

sentences, and paragraph. The researcher also found less the use of conjunction as 

transition functioned to keep continuity of the main idea of the text. This problem 

might be derived from overgeneralization of the rules or pattern to another pattern 

in English  

(15)ñ Malinkundang became a successful bussinessman, he had many ships. 

Beside that as a successful businessman, he had many companiesò (Retrieved 

from student 13) 

 

In the example above, the use conjunction ñbeside thatò was incorrect. it 

was used as additive. However, such conjunction should not be added ñ thatò. It 

should be ñbesidesò. In this case, there are two possible causes namely 

overgeneralization (intralingual transfer) and mother tongue interference 

(interlingual transfer). They might generalize some rules to another pattern and 

they might transform the word in Bahasa Indonesia into English since the words 

ñbeside thatò in bahasa Indonesia meant ñdisamping ituò. 

(16)ñ Dayang Sumbi would marry to Sangkuriang, but there was one 

conditionò (retrieved students 20) 
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The example above has an correct conjunction. It is an adversative 

conjunction. There are two sentences which from example is combined by using 

ñbutò. The function of  ñbutò is used to introduce a statement that adds something 

to a previous statement and usually contrast something with it in someway. 

 

B. Findings 

1. The Types of Grammatical Cohesive Devices Used in the Narrative 

Text Written by the Tenth Grade Students at SMAN2 Sumatera 

Barat 

The findings of  the research showed that the frequency of using reference is 

781 times (78%) was the most frequently used of grammatical cohesive devices 

by students. Then, it was followed by using conjunction was 200 times (20%), the 

use of ellipsis was 15 times (1,5%). Meanwhile, the frequency of using 

substitution was 6 times (0,6%) gained the lowest percentage of grammatical 

cohesive devices used by students. The percentage of the types of grammatical 

cohesive devices could be seen in the chart 5 below,  

Chart 5 

 

 

781% 

200% 

15% 6% 

The percentage of the types of 
grammatical cohesive devices used 

reference

conjunction

ellipsis

subtitution
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2. The Correct and Incorrect Use of Grammatical Cohesive Devices 

The findings of the research shows that most students used the grammatical 

cohesive devices correctly with total (878) while incorrect use only gained (124). 

In detail, reference is 709 (70.8%) was the predominant of the correct use of 

grammatical cohesive devices while substitution is 4 (0.4%) was the least one. It 

implied that most students were able to use the reference correctly in the narrative 

texts. It also implied that they have sufficient knowledge about the material 

regarding with the reference. However, there are some students still found it 

difficult in using reference. It can be seen that reference is  (7.19%) was the 

predominant of incorrect use of grammatical cohesive devices in the texts. The 

percentage of the correct and incorrect use of grammatical cohesion could be seen 

in thye chart 6 below 

Chart 6 

 

 

C. Discussion 

The investigation of the use of grammatical cohesive devices in the 

narrative texts by the 30 tenth grade students at SMAN2 Sumatera Barat showed 

some interesting results. The primary analysis was based on determining the 

709% 

124% 

The Percentage of Correct and Incorrect use of 
grammatical cohesive devices 

correct

incorect
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grammatical cohesive devices used by the students in the narrative text writing, 

the frequent types of grammatical cohesive devices and the correct and incorrect 

use of grammatical cohesive devices. In this sense, the researcher then adapted the 

descriptive quantitative analysis was conducted to detect any problems connected 

with the use of grammatical cohesive devices by students in narrative texts 

writing. The further explanation is presented below 

 

1. The Types of Grammatical Cohesive Devices used in the Narrative text 

written by the Tenth Grade Students at SMAN2 Sumatera Barat 

The finding revealed that students used numerous grammatical cohesive 

devices in their writing in which reference 77.9% was the most frequently used of 

grammatical cohesive devices by students. Meanwhile, substitution 0.6% gained 

the lowest percentage of grammatical cohesive devices by students. This finding 

of this research was similar with the finding of Alarcon and Morales (2011) 

revealed that the reference was the highest frequency of the grammatical cohesive 

devices while substitution was the least used type of grammatical cohesive 

devices from the total grammatical cohesive devices. However, it did not 

automatically imply that studentsô writing was effective by the predominant of 

reference. It implied that they overused the reference engaging them to commit 

repetitive use of reference in creating links between elements in the text. They 

rarely use another of grammatical cohesion especially the use of ellipsis and 

substitution which were possible to be used in writing, although most researchers 

stated that both ellipsis and substitution were commonly found in speaking 

(Tsareva, 2010). It is in line with the result was conducted by Abdelreheim (2014) 
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the use of elliptical and substitutional devices were limited in text written by 

Emirati EFL learner. 

 Moreover, the finding showed that personal reference, such as ósheô,óheô, 

óhimô,óhisô,theyô,óthemô,óitô,and óitsô were frequently found in studentsô text.  This 

finding was similar to Shekaili (2011) stated that personal reference was the most 

frequently used in studentsô writing. The possible factor included the nature of the 

narrative text. The writing test required the student to write the narrative about a 

legend. Therefore, the reference devices, mainly personal reference items, were 

much found in the narrative text. therefore, personal reference (óheô,ôhimô,ôhisô, 

ósheô, óherô, hersô,ôitô,ôitsô,ôtheyô,ôthemô) are found in students narrative text. It is 

possible to say that the narrative text about legend requires the higher used of 

personal reference. On the other hand, it implied that the substitution was not 

familiar with the students so that it almost did not appear in the studentôs text. it 

also implied that the existence of substitution in the text was less identified as 

what has been asserted by Tsareva (2010). Moreover, if it was compared with the 

reference result, the use of conjunction was almost equal to the use of reference. 

In other words, reference and conjunction mostly occurred in studentsô text. The 

use of additive (óandô,óand alsoô,óorô,and óbeside thatô) and adversative 

conjunction (óbutô, óhoweverô,óon the óother handô)  were the dominant use of 

other types of conjunction. This finding was similar to the finding done by 

Gueliane (2016) revealed that the use of the reference and conjunction as the 

dominant features in grammatical cohesive devices. It can be said that, students 

had sufficient knowledge to use both reference and conjunction in creating 
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cohesion by creating links between elements and combining clauses (Halliday and 

Hasan, 2014). 

2. The Correct and Incorrect Use of Grammatical Cohesive Devices in the 

Narrative Text Written by the Tenth Grade Students at SMAN2 

Sumatera Barat 

From the finding of correct and incorrect use of grammatical cohesive 

devices, it can be interpreted that most students had sufficient knowledge to use 

the grammatical cohesive devices correctly in creating text unity with total (878) 

if it was compared to the total of incorrect use gained (124). In detail, reference 

was the predominant of the correct use of grammatical cohesive devices while 

substitution was the least one due to it less defined in the writing. This result 

denoted that the students were able to use the reference correctly by the students 

in their writing and implied that they have sufficient knowledge about the material 

regarding with the reference. In this sense, Wahby (2014) said that students who 

have better cohesive knowledge will write coherent and cohesive text. Meanwhile, 

reference also was the predominant of incorrect use of grammatical cohesive 

devices in studentsô narrative writing. The student found it difficult to distinguish 

the singular reference to the plural one. It occurred either in personal and 

demonstrative reference. This finding was in line with the finding of Gueliane 

(2016) the result of this research found that most studentsô incorrect use of 

grammatical cohesion was the use of reference. Then, ellipsis became the least 

one.  
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CHAPTER V  

CONCLUSION AND SUGGESTION 

 

This chapter summarizes the finding and discussion. Then, this chapter 

also suggested a direction for future research. 

 

A. Conclusion  

Based on the finding and discussion most students have sufficient 

knowledge to use the grammatical cohesive devices it is because the English 

teacher explains the importance of using grammatical cohesion in writing a text. 

The material about grammatical cohesion is taught in line with the teaching of 

language features in a text. It can be seen that all of the types of grammatical 

cohesive devices are found in the narrative text written by the tenth grade 

students. The most frequent use of grammatical cohesive devices is the use of 

reference. Reference becomes the most correct use of grammatical cohesive 

devices found in studentsô writing. However, it also becomes the most incorrect 

use of grammatical cohesive devices in studentsô writing. It seems that the 

incorrect use of grammatical cohesive devices is concerned with references which 

are most commonly used. Beside that, conjunction is the second type of 

grammatical devices which is used correctly and incorrectly and it is followed by 

ellipsis and substitution. The lowest use of substitution as type of grammatical 

cohesive devices is caused by the lack of experiences of students and little 

understanding about the type. They do not know how, when and where to use the 

substitution in their writing. 



65 
 

 
 

It can be concluded that, students use more reference although they are 

able to use other type of grammatical cohesive devices well. In addition, 

concerning to incorrect use of grammatical cohesive devices, the tenth grade 

students at SMAN 2 Sumatera Barat are able to use grammatical cohesive devices 

and they are able to integrate the grammatical cohesive devices in their narrative 

texts. It can be seen between the percentage of correct use compared to the 

incorrect ones. 

 

B. Suggestion  

Based on the research findings and discussion of the research, the 

researcher suggested that the English teacher to provide more practice to students 

in the use of cohesion. It is hoped that the students are aware of the importance of 

cohesion in creating text unity, and applied it in their writing activity. Moreover, 

students should be accustomed to use the grammatical cohesive devices in their 

writing correctly related to Englishôs rules and patterns. Furthermore, further 

researchers should investigate comparative study about cohesion in writing and 

speaking in the hope that the existence of substitution and ellipsis are more 

defined. 
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APPENDIX I  

Surat Permohonan Penelitian 
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APPENDIX 2 

Surat Izin Penelitian  
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APPENDIX 3 

Criteria for Grammatical Cohesion Correct and Incorrect 

Categories Grammatical Cohesion Guidelines 
 

Correct Use Reference  Reference used correspond 

correctly to link between 

elements 

 

Substitution  Substitution used 

corresponds correctly in 

omitting some elements 

 

Ellipsis Ellipsis used corresponds 

correctly in omitting some 

elements 

 

Conjunction  Conjunction used 

corresponds correctly to 

link between sentences and 
paragraphs 

Incorrect Use Reference  Reference used is not 

relevant to link between 

elements 

 

Substitution  Substitution used is not 

relevant to replace one item 

by another 

 

Ellipsis  Ellipsis used is not relevant 

in omitting some elements 

 

Conjunction  Conjunction used is not 

relevant to link between 

sentences and paragraphs 
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APPENDIX 4 

Types of Grammatical cohesion 

Type/Subtype of 
Grammatical Cohesion 

Specification Example 
 

Reference  

Personal 

Speaker I , me, mine, my 

Speaker & other person We, us, ours, our, 

they, their, them 

Addressee You, yours, your 

Other person, male He, him, his 

Other person, female She, her, hers 

Object It, its 

Generalized person  One, oneôs 

Demontrative Proximity near This, these, her, now 

Proximity far That, those, there, 

then 

Comparative 

Identity 

 

Same identical, equal 

identically 

Similarity 

 

Similar additional, 

similarly, likewise, 

so 

Difference  Other different else, 

differently otherwise 

Quality Better, worse 

Quantity More, less 

Substitutions 

Nominal 

Noun head One, oneôs  

Nominal complement The same 

Zero   

Verbal For verb Do , do so, can do, 

can, does, did, done 

Clausal  Positive  So  

Negative Not  

Conjunction 
Additive 

 

Simple  And, and also, and 

too, nor, andéno, 

neither,  

Complex  further (more), 

moreover, 
additionally, besides 

that, in addition, 

another thing, 

alternatively 

Comparative 

 

Likewise, similarly, 

in the same way, in 

this way,  on the 

other hand, in 

contrast, conversely, 
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Type/Subtype of 

Grammatical Cohesion 

Specification Example 

 

while 

 

Appositive 
 

That is, this is, I 
mean, in other 

words, thus for 

instance, for example 

Adversative 

Adversative relation Yet, though, only, 

however, 

nevertheless, despite, 

all the same 

Constrative relation But, an, however, on 

the other hand, at the 

same time, as against 

that 

Corrective relation  Instead, rather than, 

on the contrary 

 

Temporal 

Simple  Then, and then , 

next, afterwards, 

after that, 
subsequently, 

firstéthen, the last, 

first, second, at the 

same time 

Complex 

 

Simultaneously 

earlier, before that, 

previously at one, on 

which, just before, 

soon, presently, later, 
after, next time, on 

another occasion, 

this time, on this 

occasion , the last 

time, on a previous, 

occasion, next  day, 

five minutes later, 

five minutes ealier, 

meanwhile, all this 

time, by this time, up 

till that time, until 

then 

Conclusive  Finally, at last, in the 

end, eventually, in 

conclusion  

Causal 

General simple So, thus, hence, 

therefore 

General emphatic Consequently, 
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Type/Subtype of 

Grammatical Cohesion 

Specification Example 

 

accordingly, because 

of this 

  Specific reason For this reason, an 
account ofthis, it 

follows (from) this, 

on this is basis 

Specific result As a result, (of this), 

in consequences (of 

this) arising out of 

this 

Specific purpose For this purpose, 

with this mine/view, 

with thisintention to 

this end  

Reversed simple For, because 

Conditional simple Then  

Conditional emphatic In that case, that 

being the case, in 

such an even, under 

those circumtances 

Conditional generalized Under the 

circumstances 

Condition reversed 

polarity 

Otherwise, under the 

circumstance 

Ellipsis  Nominal    

 verbal   

 Clausal    
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APPENDIX 5 

Studentsô Grammatical Cohesion 

Malin was a clever boy, but he was a little naughty. 

Malin was a clever boy, but he was a little naughty. He often chased the chicken 

and attacked it with broom. 

When Malin chase the chicken, he stumbled with the stone. 

Consequently, Malinôs right arm was injured. That injury had a print in his arm. 

After Malin arrived at the village, he was helped by citizens and then Malin told 

the story. 

Malinôs mother heard that her son become a rich man and a successful person. 

One day, Malin wanted to sail, then , he told her mother about that. 

Malinôs mother  disagreed with Malinôs proposal, but Malin always forced his 

mother. As a result his mother agreed with him. 

Malin Kundang lied to other that his mother passed away. 

Malin Kundang lied to other that his mother passed away. After heared Malinôs 

statement. His mother felt angry. 

Malin become a rich man. In addition, he had some big and luxurious ships. 

One upon a time, there lived a fisherman family in coast of Sumatera. 

One upon a time, there lived a fisherman family in coast of Sumatera. That family 

consists of father, mother, and a son named Malin Kundang. 

Consequently, Malinôs right arm was injured. That injury had a print in his arm 

Malin mother heard that her son become a richman and a successful person. That 

news made a felt blessed because his son was very lucky 

One day Malin wanted to sail. Then, he told her mother about that 

Malinôs mother  always went to the harbour to wait his son home town 

His mother cursed Malin become a stone. Suddenly, her  body changed into a 

coral 

Once upon a time, in a small village near the beach in west sumatera, there lived a 

woman. Her name is mande rubiyah. 

Once upon a time, in a small village near the beach in west sumatera, there lived a 

woman. Her name is mande rubiyah. Her child named is Malin Kundang. 

Her name is mande rubiyah. Her child named is Malin Kundang. They lived in a 

small house. 

One day, when Malinkundang went to the town to sell all caught fish. He met 

with a rich bussinessman. He was about 40 years oldò 

One day, a merchant asked Malin Kundang to sail with him, but he had to left his 

mother aloneò 

Malin Kundang was a good child, he always helped his mother to fulfill his daily 

needs. 

Malin Kundang also worked diligently, every day, he went to sea to help 

merchants there. 

The merchant who was helped by malin was happy with him because he was a 

diligent boy. 

A long time ago, the ancient land of Sunda was ruled by a king and a queen who 

had a single daughter. Her name was Dayang Sumbi 
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One day, when Dayang Sumbi was weaving in her pavilion, she became moody 

and distracted because her dropped her shuttle on the floor 

One day, when Dayang Sumbi was weaving in her pavilion, she became moody 

and distracted because her dropped her shuttle on the floor She became moody 

and distracted because her dropped her shuttle on the floor. When it fell she 

exclaimed she would marry to one who gave it back to her. 

Dayang Sumbi had to marry Tumang. They lived happily together. 

One day, Sangkuriangôs mother asked Sangkuriang to went hunting with his dog 

Sangkuriang worried because he didnôt get the venison 

Dayang Sumbi was a beautiful woman, many king and prince wanted to marry her 

Sangkuriang wanted to marry Dayang Sumbi. He forced Dayang Sumbi to marry 

him 

Finally, Dayang Sumbi approved Sangkuriangôs marriage proposal. Sangkuriang 
was very happy because Dayang Sumbi approved his proposal  

Sangkuriang became angry. Then, he kicked the boat that he made 

Dayang Sumbi asked Sangkuriang to make a boat for sailing. it should finish 

before the dawn.  

Malinôs mother always went to the harbour to wait his son came back to his 

hometown 

One day, Sangkuriangôs mother asked Sangkuriang to went hunting with his dog 

Dayang Sumbi was a beautiful woman, many king and prince wanted to marry her 

Sangkuriang wanted to marry Dayang Sumbi. He forced Dayang Sumbi to marry 

him 

Sangkuriang became angry. Then, he kicked the boat that he made 

Malin was a naughty boy and her often chased the chicken and strike it with 

broom 

Malin Kundang lied to other that his mother passed away 

Malin Kundang lied to other that his mother passed away. After heared Malinôs 

statement. His mother felt angry 

Malin become a rich man. In addition, he had some big and luxurious ships 

The next day, an old woman who was a Malin Kundangôs mother, ran to the 

beach to meet the new rich merchant 

There were some merchandices that stole by pirate and his assistant. 

One day, Bawang Putihôs mother was sick, she didnôt do anything. So, Bawang 

Putih did all of the houseworks to help her mother 

Malinôs mother  disagreed with Malin proposal, but malin always forced his 

mother. As a result his mother agreed with him 

Malin went to the village. After Malin arrived in that village, he was helped by 

citizens and then Malin told the story 

Sangkuriang became angry. Then, he kicked the boat that he made because he was 

really angry 

Finally, Dayang Sumbi approved Sangkuriangôs marriage proposal. Sangkuriang 

was very happy because Dayang Sumbi approved his proposal 

Unfortunately, Bawang Merah was so greedy, She wanted all the tresures inside 

the pumpkins that given by the old woman. she wanted what she has and what her 

mother and Bawang Putih haveò. 

The rich Merchant had many ships, he gave Malin the big one 
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Bawang Merah got many treasures from the pumpkins, because she collected 

what her mother and Bawang Putih have and what she has 

His mother cursed Malin become a stone. Suddenly, her  body changed into a 

coral 

Malin Kundang wanted to become successful bussinessman and Ø could make his 
wife happy 

Malinôs mother didônt allow him to sail with the merchant, but he does. 

Bawang putih always help her mother, but bawang merah doesnôt 

Dayang Sumbi knowed that sangkuriang was her son, but didnôt 

Bawang Merah had two big pumkins, first, she opened the third 

Once upon a time, a fisher village of Air Manis Beach in the Padang area, west 

Sumatera, there lived a widow named Mande Rubiyah with a son Malin is a 

diligent and obedient child. 

Mande Rubiyah is old. She is only able to work as a cake seller to cover the needs 

of her and her only child. 

Then, Malin was provided with seven packets of rice wrapped in banana leaves. 

His mother drove him to the dock and his mother told Malin to invite his mother 

to wait in the village. 

Once upon a time in a village lived Bawang Putih with her step mother and sister, 

Bawang merah. 

Bawang putihôs mother died when she was a baby because an ill. 

Bawang putih is grieving so did her father. 

Bawang putih is grieving so did her father. Her father remarried another woman 

and later her step sister was born. 

Her father felt ill. Since then, Bawang Merah and her mother became more 

powerful and persecution of Bawang putih. They treated Bawang Putih badly and 

always asked her to do all the household chores. 

One morning, Bawang putih was washing some clothes in a river. Accidentally, 

her mother clothes were washed away by the river. She is really worried so she 

walked along the river side to find the clothes. 

She is really worried so she walked along the river side to find the clothes. 

Bawang putih try down the river to look for it but could not find it, but could not 

find it. 

Bawang putih try down the river to look for it but could not find it, but could not 

find it. Finally, she met and old woman. 

Bawang putih try down the river to look for it but could not find it, but could not 

find it. Finally, she met and old woman. She said that she kept the clothes and 

would give them back to Bawang putih if she helped the old woman do the house 
hold chores. 

After everything finished, the old woman returned the clothes. She also gave 

Bawang putih a gift, there was two pumpkins, one pumpkin was small and the 

other one was big. 

Bawang had to choose one and she took the small one. 

Bawang had to choose one and she took the small one. When she arrived home, 

her step mother and Bawang merah were angry they had been waiting for a long 

time. 

Then, Bawang putih told about the clothes, the clothes, the old woman, and the 
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pumkin. Her mother was really angry and she grabbed the pumkin and smashed it 

to the floor. 

Then, Bawang putih told about the clothes, the clothes, the old woman, and the 

pumkin. Her mother was really angry and she grabbed the pumkin and smashed it 

to the floor. Suddenly, they all were surprised because inside the pumkin there 

was jewelries. After that, the step mother asked bawang merah to do exactly what 

she did before. 

After Bawang merah did the same experience with Bawang Putih, she met the old 

woman.  

After Bawang merah did the same experience with Bawang Putih, she met the old 

woman. She asked Bawang merah to do the household chores, but Bawang merah 

refuse it. She asked to the old woman to give her a big pumkin. 

When she got home to her mother immediately, Bawang merah showing pumkin 

carries. 

Once upon a time, there is a family who were Bawang putih, Bawang merah, and 

her mom. 

Bawang merahôs mother is so bad tempare girl, bad, cruel. She always asked 

Bawang putih to clean all of their home. 

Bawang merahôs mother is so bad tempare girl, bad, cruel. She always asked 

Bawang putih to clean all of their home. She always pamper her daughter and 

didnôt care with Bawang putih. 

Bawang putih did every work at home start from clean the room, sweap the floor, 

wash the clothes, water the flowers, cooking, and many thing that she must did. 

Bawang putih was so afraid , she looked for the dress and arrive in a cave. 

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. 

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. He became 

handsome and brave. 

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. He became 

handsome and brave. One day his mother ased him to go hunting with the dog and 

bring her venison for feast. 

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. He became 

handsome and brave. One day his mother asked him to go hunting with the dog 

and bring her venison for feast. Desperate, he took an arrow and shot the dog. 

Years later, Sangkuriang met a beautiful woman and instantly fell in love her. It 

was his own mother-they did not recognize each other. 

Once upon a time, in a small village near the beach in West Sumatera, a woman 

and her son lived. 

Once upon a time, in a small village near the beach in West Sumatera, a woman 
and her son lived. They were Malin Kundang and her mother. 

Once upon a time, in a small village near the beach in West Sumatera, a woman 

and her son lived. They were Malin Kundang and her mother. Her mother was a 

single parent because Malin Kundangôs father had passed away when he was a 

baby Malin Kundang had to live hard with his mother. 

Malin kundang was a healthy, diligent, and strong boy. He usually went to sea 

catch fish.  

Malin kundang was a healthy, diligent, and strong boy. He usually went to sea 

catch fish. After getting fish, he would bring it to his mother or sold the caught 
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fish in the town. 

One day, when Malin kundang was sailing, he saw a merchantôs ship which was 

being raided by a small band of pirates. 

One day, when Malin kundang was sailing, he saw a merchantôs ship which was 

being raided by a small band of pirates. He helped the merchant with his brave 
and power. 

Many years later, Malin kundang became wealthy. He had a huge ship and was 

helped by many ship crews loading trading goods. 

Many years later, Malin kundang became wealthy. He had a huge ship and was 

helped by many ship crews loading trading goods. Perfectly, he had a beautiful 

wife too. 

An old woman ran to the beach to meet the new rich merchant. She was Malin 

kundangôs mother. She wanted to hug him, released her sadness of being lonely 
after so long time. 

Once upon a time, there was a family who lived in a village. In the village, there 

was a girl called who called ñBawang Putihò.  

Once upon a time, there was a family who lived in a village. In the village, there 

was a girl called who called ñBawang Putihò. She lived in a house with her small 

family.  

Bawang putih had a good life, because she had a property mother who kept her 

and a father who had mother. 

Bawang putih had a good life, because she had a property mother who kept her 

and a father who had mother. Her family wasnôt rich, but she was happy to spend 

her life with some little things that can made her happy. 

Bawang putih had a good life, because she had a property mother who kept her 

and a father who had mother. Her family wasnôt rich, but she was happy to spend 

her life with some little things that can made her happy. Honestly, her father went 

out of the home, her mother felt there was something wrong on her body. 

Bawang putih had a good life, because she had a property mother who kept her 

and a father who had mother. Her family wasnôt rich, but she was happy to spend 
her life with some little things that can made her happy. Honestly, her father went 

out of the home, her mother felt there was something wrong on her body. After 

that her mother often sick and canôt do anything except slept. 

Some mother from that day, Bawang putihôs mother was passed away. Her father 

back to home without brought anything for her family. 

Bawang putih was shocked to hear that but she cant accept them because she 

loved her father and wasnôt to make her father felt sad. 

Since the death of her father, her stepmother and stepsister were changed, they 
were cruel. 

Bawang putih went to the river to wash the clothes. But she didnôt found it fish, 

she felt so sad. 

With help of Malin kundang, his mother started to work in order to fulfill their 

daily need. 

When she arrived home. She throwed the pumpkin and they were screaming. 

There were a lot of snakes inside the pumpkin. Finally both of them realized their 

mistakes. They apologized and Bawang Ptih forgave them. 

Once upon a time, on the north coast of Sumatera lived a poor woman and his son. 
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The boy was called Malin Kundang. They didnôt earn much as fishing was their 

only source of income. 

Malin kundang grew up as a skillful young boy. He always help his mother to 

earn somemoney.  

Malin kundang grew up as a skillful young boy. He always help his mother to 
earn somemoney. However, as they were only fisher man. They still lived in 

poverty. 

If had been 3 months since Malin kundang left his mother. 

After several years waiting without any news, Malin Kundangôs mother was 

suddenly surprised by the arrival of a big ship in the prier where she usually stood 

to wait for her son. 

Long time ago, there lived an old woman Mande Rubiah and her son named 

Malin Kundang. Mande Rubiah was a single parent. They lived suffer and hanged 
with the forest yield. 

One day, Malin asked his mother about Malinôs idea. 

However, Malin still want to go to change his fortune. 

Malinôs mother couldnôt forbid what Malin wants. So, she agreed with Malinôs 

idea. 

And then, in the next day, Malinôs mother accompanied her son to the harbor. 

Malin always thinks about the ownerôs daughter, her name was Ningrum. 

When arrived, Malin go out from his ship. 

When arrived, Malin go out from his ship. One of the villager saw him in the 

harbor and he went to house to tell Malinôs mother about Malin came back. 

When arrived, Malin go out from his ship. One of the villager saw him in the 

harbor and he went to house to tell Malinôs mother about Malin came back. So, 

she accompanied Malinôs mother to the harbor. 

When reached there, Malinôs mother meet her son. 

After pushing his mother away, Malin cameback to his ship. 

Malin became a stone when he was begging to his mother. 

Malin became a stone when he was begging to his mother. Ship, crew, and his 
wife sunk down to the bottom of the sea. 

Long long time, in a small village lived a beautiful girl. She was bawang putih. 

Long long time, in a small village lived a beautiful girl. She was bawang putih. 

She was readerôs book. 

Long long time, in a small village lived a beautiful girl. She was bawang putih. 

She was readerôs book. She was also friendly and smart. 

Long long time, in a small village lived a beautiful girl. She was bawang putih. 

She was readerôs book. She was also friendly and smart. She lived with her father, 

her mother had passed away when she was a little. So, her father was merried 

again with a rich woman. 

So, her father was married again with a rich woman. But, that woman had a 

daughter with her husband previously. Her name Bawang Merah. 

Bawang putih felt that her step mother was good and friendly. 

Now, lived in the home Bawang Putih with her step mother and her daughter. 

One day, Bawang Putih washed in the river. Suddenly, she saw gold fish very 

beautiful. Finally, Bawang putih brought gold fish comeback to house. 

One day, Bawang Putih washed in the river. Suddenly, she saw gold fish very 
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beautiful. Finally, Bawang putih brought gold fish comeback to house. After that, 

she put it in the wash basin. 

Once upon a time, there was a family who lived in a village. There was a house 

who stayed by Bawang Putih and her mother. 

Once upon a time, there was a family who lived in a village. There was a house 
who stayed by Bawang Putih and her mother. She still has a father but her father 

should go to the city to work. 

Bawang putih was kind and beautiful girl. She always helped her mother to work. 

Bawang putih was kind and beautiful girl. She always helped her mother to work. 

Her father only went back to home in one day during a month. So, Bawang putih 

should helped her mother to clean the house. 

Bawang putih had a good life because her mother was too lovely as a mother and 

her father was hard worker. 

Bawang putih had a good life because her mother was too lovely as a mother and 

her father was hard worker. Her family hasnôt rich but she lived happy because 

she could spend her time with her family although only one day in a month. 

One day, Bawang putih saw her mother sick.  

One day, Bawang putih saw her mother sick. Her mother cant do anything accept 

slept. So, Bawang putih should do all of homework because her mother canôt do 

that. 

Bawang putih and the gold fish be friends but her step mother and Bawang merah 

know that Bawang putih had a gold fish who can talk with human. So, Bawang 

merah catched the gold fish and cooked that for lunch. 

Once upon a time, live a boy and his mother. her name is Malin kundang.  

Malin kundang feel tired with the condition now, and he can not to look his 

mother old ones. 

After a while later, Malin kundang invited his village and society that know with 

Malin kundang called his mother in her homeôs Malin kundang motherôs very 

happy to hear that and follow Malin to the beach. 

After a while later, Malin kundang invited his village and society that know with 
Malin kundang called his mother in her homeôs Malin kundang motherôs very 

happy to hear that and follow Malin to the beach.  

Once upon a time, in the Air manis  beach alive a child and his mother. They alive 

with was cheerfull. 

One day, Malin went to island across. He asked permission to his mother. 

One day, Malin went to island across. He asked permission to his mother. After 

his mother gave permission, he departed from Air manis beach used ship. 

After travelling Indonesia, Malin Kundang and his wife goes to Padang, when 

Malin kundang arrived at Minang Kabau ship yard, his mother got some 

information that Malin kundang in Padang. 

Once upon a time, there was a boy named Malin kundang in the village around of 

Padang. He lived with his mom named Mande Rubiah. 

Oneday, Malin Kundang got the job in Padang and he planned to asked his wife. 

Oneday, Malin Kundang got the job in Padang and he planned to asked his wife. 

While vacation and they sailing to Padang. After arriving at padang, they went to 

Malin hometown. 

Two women saw Malin and his wife and they informed Malinôs mother 
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Mande Rubiah shocked to hear that and she immediately looked for Malin, but 

Malin acted like he donôt know who is she and then Mande Rubiah cried and 

prayed to Allah and hoped Malin change to the stone. 

Once upon a time, there is a happy family in West Sumatera around Padang city. 

There life was very happy. 

When Malin kundang still a child his father was passed away. Because of that, 

Malin and his mother must be worked hard. 

Many years later, Malin Kundang became wealthy. He was also married to a 

beautiful woman. 

The local people recognized that he was Malin kundang. Malin Kundang has 

became rich and now he is here. 

After that, Malin Kundang ignored his mother. he back the ship leaved his mother 

in the beach.  

After that, Malin Kundang ignored his mother. he back the ship leaved his mother 

in the beach. He look the ship and went leave Air Manis beach. 

When the mother came, Malin Kundang, in front of his well dressed wife, his 

crews and his own gloriness, denied to meet that old poor and dirty woman. 
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APPENDIX 6 

Studentsô Writing 
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