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ABSTRAK

Syifa Fauziah Irsyad. 2A9. Grammatical Cohesion Used in the Narrative
Texts Writte n by the Tenth Grade Students ofSMAN 2 Sumatera Barat.
Thesis. Under Graduate Program of State University of Padang.

Tujuan dari penelitian ini adalah untuk neemukantipe itipe kohesi
gramatikaldan penggunaan yartgenardan tidakbenardari kohesi gramatikal
dalam teks naratif yang ditulis siswa kelas X SMAN 2 Sumatera Barat. Penelitian
ini adalah penelitian deskriptif dangan pendekatan kuantit&ufojek dari
penelitian ini adalah 30 orang wig dari kelas X MIA 3 Instrumen yang
digunakan dalam penelitian ini adalafriting test Hasil dari penelitian ini
menunjukkan bahwa siswa mampu menggunakan empat tipe kohesi grammatikal
dalam tulisan mereka. Empat tipe tersebut adalah referensi, kenjetigsis,
dan substitusi. Referensi dan konjungsi ditemukan paling sering dalaiintes
siswa dangan persentase adalah 78% dan 20%. Selain itu, ellipsis dan substitusi,
masingi masing memberikan kontribusi terhadap teks siswa hanya 1.5% dan
0.6%. Siswa cenderung menggunakan kata ganti referensi secara salah ketika
mereka mencoba untuk nugrk antara subjek dan objek dalam kalimat mereka.
Dari 1002 kali penggunaan kohesi grammatikal tersebut. Penggunaan piranti yang
paling sering terjadi kesalahamladah dalampenggunaarnreferensi. Frekuensi
penggunaapiranti referensi yang salah tersebut adalah sebanyak 72 kali.

Kata Kunci: Kohesi Grammatikal, Teks Naratif



ABSTRACT

Syifa Fauziah Irsyad. 2019. Grammatical Cohesion Used in the Narrate
Texts Writte n by the Tenth Grade Students ofSMAN 2 Sumatera Barat.
Thesis. Under Graduate Progran of State University of Padang

The purpose of this research is fiad out the type of grammatical
cohesion and theorrect and ircorrect use of grammatal cohesion in the
narrative texts written by the tenth grade students of SMAN 2 Sumatera Barat.
This research was a descriptive research with quantitative approackufjbet
of this research wa80 studentf the X MIA 3. The instrument used in this
research was a writing test. To analyze the data the researcher did some steps such
tabulating the data, counting the number, interpreting the result, and drawing
conclusion. Furthermorehe result of this research shows thia students are
able to usedur types of grammatical cohes in their writing. Those four types
found are reference, conjunction, ellipsis, and substitution. Reference and
conjunction were found mihsthe pdrcereaageuod n t i n
occuring those types were 78%daB(. In addition, ellipsis and substitution,
each of them gives contribution sbudents texts just 1.5 % and @.6Studets
tend to use the aorrectpersonal reference when they to refer between the
subject and obp in their sentences. From 10@2nes of ughg grammatical
cohesion, the most @orrectuse was located in using reference. The fraquef
using these icorrectreference wag2 times.

Key words: Grammatical Cohesion, Narrative Text
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CHAPTER |
INTRODUCTION

A. Background of the Problem

Writing is one of the media to transfeur thought and ideas to others. It is
one of skills that is leaed by students in English learning at senior high school.
Writing skill requires thinking strategies that allow students to express their ideas
through written form. In addition, it is als@ complex activity that needs the
knowledge of the general structures of a text, grammar, idioms, and vocabulary.
Therefore, students have to master the general structure of the text, grammatical
structure, vocabulary, and idiom in writing.

Writing skill in English learning at senior high school refers to the 2013
curriculum. Based on the 2013 curriculum, senior high school students are
expected to write some functional texts. There are some functional texts that are
learned by students, such as descriptivecount, narrative, factual report,
analytical exposition, news item, and procedure text. Moreover, they are also
expected to be able to & these texts witlcorrect linguistic elements and
acceptable structures in a coherent and cohesiye ltivcan ke said that students
should have the ability to use correct grammatical forms, vocabulary items, and
knowledge of how a text is organized and how ideas are linked to create its unity.

A text that is written in coherent and cohesive way is categorized as a
good text. It is signed by sentences in the text support one topic that is being
discussedThen, sentences in the texearranged regularly and systematically. In

other word, the writer as a sender of the message should write coherently and



cohesivelyto produce a good text. As a result, readers would easily follow and
interpret the delivered message in the text.

Furthermore,to make a coherent and cohesive text, a writer needs an
aspect, namely cohesion. According to Leech et al (2001: 82) cohesomway
of combining ideas into arrays using clause and phrisségrm the text. This
aspect provides clarity and harmony between languages. Therefore, cohesion can
provide fluency for readers to understand a text. It is because of the role of
cohesive deces as a tool of cohesion that can create cohesiveness in the text.

In recent years, there has been an increasing interest shown by researchers
in investigating cohesion in writing. There are number @$earchers who
conductedesearcton cohesion in witing several genres of texthey are Kadiri
(2016), Haris and Yunus (2014Alarcon and Morales (20}, 1Gueliane (2016),
Abdelreheim (2014), Afrianto (2017) Nasser (2017), Mensah (2014), and
Rahman (2013).

There some researchers cootédresearctabaut lexical cohesion. First is
Kadiri et. al. (2016) he investigated the use of lexical elements of cohesion in the
essay writing of students in Nigeria. The results showed that students used three
lexical elements to achieve cohesion in writing. Theseudel repetition,
synorym, and collocationStudents tended to use more of repetitions to achieve
cohesion in writing. Then, there was a study conducted by Haris and Yunus
(2014) . This study investigatedThd he use
resultsshowed that there exe four types of lexical cohesion used commonly by
the students, such as repetition, synonym, antonym, and collocation. Then, the

finding of the study showed that there wihs overuse of certain types of lexical



cohesion which was repgon. Moreover, the result of the study shedvthat
those types of lexicatohesion created cohesiveness towards the ideas conveyed
by the students in writing.
Moreover, there @& some researcher®rducted the studies focused on
grammatical cohesion.l&con and Morales (2011) investigated cohesive devices
used by students imrgumentative writing. Thisesearctfocused on grammatical
cohesion The result showed that there were four types of grammatical cohesion
found i n student $& similargvithne rstudy todueted byt e x t s .
Gueliane (2016) It showed that students succeed to employ all the types of
grammatical cohesive devicese signed by reference was the most frequently
used n student sé ar gume n treseaictvcendudted >y s . Me &
Abdelreheim (2014) and Afrianto (2017) weddferent from previougesearch
Theseresearch nvesti gated the type of grammatic
expositoy texts and figured out the incorrease of the devices. The results
showedthat students employed all four types of grammatical cohesive devices.
Furthermore, there are some researchers conducted research about
studentsdé problems in using cohesion in
by Nasser (2017)He states that stients encountered difficulties in the use of
grammatical cohesive devices. Because of some difficulties, they were found to
usewrong grammatical cohesive devices in producing cohesive texaddition,
based on Mensa(2014) many students have limitedakviedge about the use of
grammati cal cohesive devices. It 'S Pproyv
reference. The problems relate to anubigs or wrong employment of pronouns.

Another research was conducted by Rahman (2013) that investigated thé sfuden



problems in using cohesive devices to achieve cohesion in descriptive text. The
result found that students overused certain types of repetition and reference.

The phenomenon of cohesion in writing has been the focus of attention for
several researcherin some genres of text. The previous research mentioned
above investigated the use of grammatical cohesion and lexical cohesion in the
argumentative text, the expository text, and the descriptive text. However, the
research about the use of cohegtmin narrative text was limited. Therefore, the
researcher conducted the research on grammatical cohesion used in the narrative

text.

B. Identification of the Research

Based on the backgroundbove, there are some research that can be
conducted as follows:

First, the research about the use of lexical cohesion in writing. This research
investigates the types of lexical cohesion used by students in writing. Second, the
research about the studentsd problems ir
research abouhé grammatical cohesion used in argumentative text written by
students. This research is about the types of grammatical cohesion used in
argumentative text written by students. Fourth, the research about the incorrect
use of grammatical cohesion in the egpory text. Fifth, the research about the
studentsd problem in using cohesive devi

Based on the five research that can be conducted, the researches th®ose

research about grammatical cohesion in writing.



C. Limitation of t he Problem

It is important to make the limitation of the problem to avoid
misunderstading so the researcher only focuses on analyzing the grammatical
cohesive devices used in the narrative text written by the tenth grade students at

SMAN 2 Sumatera Bata

D. Formulation of the Problem
Based on what has been described above, the problem of the research is
formul ated as foll ows: AHow 1 s grsammati c

written by the tenth grade studeofsS MAN 2 Sumatera Barat?o0

E. Research Question
Based on the formulation above, there are some research questions as follow:

1. What are the types of grammatical cohesive devices used in the narrative
texts written by the tenth grade studenfsSMAN2 Sumatera Barat?

2. Whatis the correctand ircorrect useof grammatical cohesive devices in the
narrative tex¢ written by the tenth grade studerdé SMAN 2 Sumatera

Barat?

Tn

. Purposes of the Research
The purposes of this research are
1. To find out the types of grammatical cohesive devices used in the ivarrat

textswritten by the tenth grade studenfsSMAN 2 Sumatera Barat.



2. To find out the correctand ircorrectuse of grammatical cohesive devices in
the narrative testwritten by the tenth grade studemsSMAN 2 Sumatera

Barat.

G. Significance of the Regarch

The findings of the research were expected to be useful theoretically and
practically. Theoreticallythe result of this research waxpected to givea
contribution to provié additional information fofurther educational research
development in th field of grammatical cohesion.

Moreover, this research waspected to be useful practically. For the teacher,
this research were expected to be the sources to explore their skills in order to
comprehend discourse analysis materials. Theis, tesearchalso useful for
students. This research provides information for the students about the importance
of grammatical cohesion to make a cohesive text. For the reader, it will give
useful information about grammatical cohesion. In addition, for the other
reseachers who are interested in analyzing grammatical cohesion can get the
basic information from this research. Therefore, they can do their research in

deeper, further, and better technique.

H. Definition of Key Terms

To avoid misunderstanding in this studie researcher defines specific
key terms as follow
1. Grammatical cohesion is the interconnected way to construct sentences in a

grammatical form.



2. The narrative text is a text which tells a stony entertain and inform the

reader or listener.



CHAPTER Il
REVIEW RELATED LITERATURE
A. Review of Related Theories
1. Cohesion

The concept of cohesion has been widely discussed by linguists in text and
discourse studs. It is the resources withinlanguage that provide continuity in a
text that provides by clause structure and clause complexes. In other words,
cohesion refers to the range of possibilities that exist for linking something with
what has gone before. Since this linking is achieved through relation in meaning.

Cohesion is very esseal because characteristiof good writing are
structure and cohesion. Based on Broadman (2008: 23) characteriatgootl
paragraph is cohesion, whaiparagraph has cohesion, all supporsegtencem
their support of topic sentence, the methodneating sentenceare called
cohesive devices. In addition, Emilia (2014) states that cohesion is a grammatical
property of texts, but lexical can also play part in linking sentences. It means that
cohesion hasn important role to create a sequence ofteeces of text into a
whole, it will help the reader to easily catch the relationship between sentences
and show the characteristic quality of writing. It is the reason why cohesion is a
vital aspect to buildgood writing.

In general term, cohesion refexs the connectivity of ideas in discourse
and sentences to one another in text, thus creating the flow of information in
unified (Hinkel,2004). Similarly to Leech et al (2001: 82) cohesion as a way of
combining ideas into arrays using clauses and phrasaslér to form the text. In

addition, according to Tanskanen (2006: 7) cohesion refers to the connections



between parts of text established by markers which are known as grammatical and
lexical elements. It can be concluded that cohesion is the tiesinecons that
exist within a text.

Moreover, Trebits (2009) discusses that cohesion is designed to deal with
words and phrases that generate a pattern of relations between lexical elements
and structures to build an integrated and logical text. At thee s@ay, Knapp and
Egan (2005: 47) state that cohesion refers to the devices available to help link
information in writing and help the text flow and hold together. In addition, Yule
(2006: 126) ays that cohesion is the factaquired in he structure o# text that
is different from those required in the structure of a @rggintence. It can be said
thatcohesion is the markers that differentiate a text from a sentence.

Furthermore, cohesion aime improve the connectedness and unity of
sentences in text (Halliday and Hasan, 2014). In addition, acaugdo Harmer
(2004), cohesion aim® help the reader understand the items referred to, the
ones replaced and even the items omitted. It can be said that by using cohesion in
a text, the whole text idear and readable. Bailey (2006) also adds that a text that
is clear and readable achieved by several methods of cohesion, such as the use of
conjunctions, the linking of phrases and sentences with word$iéikéhey and
that refer back to something memed previously. It can be concluded that the
objective of cohesion is to improve the unity of sentences in a text by using
several methaslof cohesiono make the text clear and readable.

According to Paltridge (2000: 131) cohesion refers to grammadicdl
lexical relations among different elements of a text. It means that there are two

cohesive in cohesion such as grammatical and lexical. In addition, cohesion is the
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textual relatedness which is sidaed by semantic relations between lexical and
grammaical structures (Navratilova,2016). It can be said that grammatical and
lexical become cohesive in cohesion.

Furthemore, Halliday and Hasan (2014) add that the classification of
cohesion which is based on the linguistics form has five main kinds of device
such as substitution, ellipsis, reference, conjun¢tand lexical cohesiowhere
some cohesion devices such substitution, ellipsis and reference are clearly referred
to the grammatical cohesion. Then, lexical cohesion is referred to the lexical
which involves a kind of choice and danction which is in the bordine of
grammatical and lexical. In addition, according to Rankema (2004: 106) cohesion
devices such as substitution, ellipsis, conjunction, and lexical cohesion have some
types that distinguis every part of cohesion devices. There are three types of
substitution of a noun, substitution of a verb, and substitution of a clause. In
addition, he also adds that ellipsis has three kinds such as nominal ellipsis, verbal
ellipsis, and clausal ellipsisThen, he explains three frequently ocng
relationships in conjunction, such as addition, temporality, and causality. Last, he
states that there are two types of lexical cohesion that can be distinguished that are
reiteration and collocationlt can & concluded that cohesion is divided into
grammatical cohesion and lexical cohesion.

From those explanations, it can be concluded that cohesion is the
important aspect to create a good writing. It is because cohesion can improve the
unity of sentences in &xt by using several devices. Those are substitution,

ellipsis, reference, conjunction, and lexical cohesion that can be used to make the
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text clear and reattee. Moreover, cohesion will help the reader to easily catch the

relationship between senten@esl show the quality of writing.

2. Grammatical Cohesion

Cohesion has a vital role in creating the unitytlué text. One type of
cohesion is grammatical cohesion. It deals with grammatical and semantic
connection. Grammatical cohen identifies the gmamatical rules of a text. It
refers to the various grammatical devices that can be used to make relations
among sentence more explicit.

Grammatical cohesion is one of the important and challenging aspects
that build text and gives it texture. According@bojimah (2015: 8) grammatical
cohesion isa connection within a discourse because of grammatical factors. In
addition, Rostami et. al (2016: 3) states that grammatical cohesion has been
regarded as the surface making the semantic links between cladsssnégnces
in written discourse, sentenceswmitten discourse, and between utterances and
tunes in speech. It can be concludkdt grammatical cohesion is anportant
aspect that connects sentences within the text or utterance in speech.

Moreover, Traskanen (2006: 15) says that grammatical cohesion is
constructed by grammatical structures each component to each other. In addition,
grammatical cohesion is established with the use of grammatical elements of the
text expressing the semantic relasbip within and between the sentences
(Afrianto, 2007: 100). &mantic relationship means assbions that exist

between the meanings of words, between the meaning of phrases, or between the



12

meaning of sentences. It means tesemantic relation between tkentences
can be created by using grammatical elements.

furthermore, According to Azzous (2009: 38) grammatical cohesion is
used to produce a comprehensive discourse concerning both the writer and the
reader. In addition, any written discourse is supposedise the necessary
connectors as grammatical cohesion to have a cohesive discourse and to help the
reader understand the text as much as possible. Then, Harmer (2006) adds that
grammatical cohesion can be achieved by using grammatical cohesive devices to
fix a particular way. So, the reader can pere the items referred to replaced or
omitted. It can be said that a comprehensive discourse can be reached by using
grammatical cohesion.

From those explanations above, it can be concluded that grammatical
cohesion is the important aspect to buite text. It can be achieved by several
grammatical cohesiveedices. These devices creatghesiveness in writing. As a

result, it can help the reader to understtedtext.

3. Types of Grammatical Cohesion

Grammati@al cohesion refers to the interc@mted way to construct
sentencesn a grammatical form. To achieve grammatical cohesion, there are
some grammatical cohesive devices that have discussed by Halliday and Hasan

(2014) that are reference, substitution, slBpand conjunction.
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3.1 Reference

Reference is traditionally used in semanticstfarelationship between a
word and what it points to in the real world: the identity of the partidhiag or
class of things that arbeing referred toMoreover, réerence concerns with
meaning. It means that by using reference devices corrghttyreader will
comprehend the meaning of the text.

According to Eggins (2004: 33) the reference refers to how the writer,
speaker introduces participants and then keepk tsththem once they are in the
text. In other worg, the reference referto resources for referring foarticipants
or a circunstantial element whose identity is recoverable. In addition, Halliday
and Hassan (2014: 308) define that reference is théorelatween an element of
the text or something else by reference to which it is interpreted in the given
instance. It means that reference referari@lement ina text that can keep the
reader focused on reading.

Furthermore, Rankema (2004: 38) stathat reference is the act of
referring to a preceding othe following element. It deals with a semantic
relationship. Similarly to Cutting (2002) reference is the act of using language
refers to entities in the context, an act in which the speaker ngesstic form to
enable the hearer to identify something. In addition, According to Bloor and T.
Bloor (2013) reference can be identified the situation in which one element
cannot be semantically interpeel unless it is referred to another elementhm t
text. Pronouns, articles, demstratives, and comparatives are used as referring
devices refer to items ithe linguistic or situational texts. It can be said reference

has several devices that refer element to another element in the text.
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According toHalliday and Hasan (2014: 37) reference is divided into three
types. There ara personal reference, demonstrative reference, and comparative
reference. The first type of reference isrmpminal or personal reference. It is
reference by means of function the speech situation through the category of
person, such ass h e, he, hi m, hi s, He alss addstah ey , t h
example of personal refer eTherewasdlriefcan be
note from Susan.otSheeo njiuwsgt hsoan bdadditibn,sa mvere k e
Saj (2012) states that personal reference keeps track of function through the
speecthsituation using noun pronouMokrani (2010: 46) also adds that personal
reference of function through the speech situationgugie noun and pronouns
l i ke Oheo, O0hi mo, 0shsewe detde ronmienredr alnidk
oyour s o, 0hi sé, and Ohersbéb. |t means th
elemens to make readers keep track on reading.

The second type of refence isa demonstrative reference. Demonstrative
reference is reference by means of locatioragnale of proximity. For example,
At hose, t his, t Moaebver, ithcanrbe achieveld @lya definiteh er e 0 .
article A t h éoaddition, Accordingto Mokrani (2010: 46) demonstrative
reference keeps track of information through location using proximity reference
adjectives, |l i ke 6 equal, o6similar6, o6di
6s060, 6suchod, 60 si mi | Hdalliday ardoHasaro(20tL4) alsowi s e 06 ,
addthe example of demonstat i ve r ef er eacve wensto@etonas fALa
for holidayo. The holiday we hadhere was t he best weodve evVve
demonstrative reference the example above i@heréwhich has theunction of

far proximity. It refers taDevon ¢hat is located far from the speaker now.
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Furthermore, the last type of referenceaigomparative reference. It is
indirect reference by means of identity or similarity. Comparative reference
achieved throug adverbs and adjectives of comparison which is used to compare
similarities or identities between items in a text. Then, Akram (2012: 242) also
adds that cmparatve reference dividedhto there types there are numerative,
epithet, and adjunct. Numerativeignaled by Gomd&) dGequaf ddenticah
Gimilarity§ éadditionaf dthed differencé(General class), antinored fewer§
des®y durthe§ &o as + numerél (Paticular class). Adjunct, sighed by
Gdenticallyd @y sy dikewise§ Gimilanty§ dtherwis@ Glsd) differentlyd
General class)ral dette o @K dnoreless + advedyParticular class) and
epithet signaled bgsucha It can be said comparative reference consists of three
types that are numerative, adjunct, and epithet

It can be concludéthat reference is a device that can keep the reader

focused on reading. It has several devices that are personal reference, such as

60shedé, o6hed, 6éhimbéb, O6hisd, Ohersb, 0t hey
as Otdhtosiehdq, 6t hat 6, Ohereod, 6t heno. Th
6somed, O6similarityd, o6sob, O61i kewiseb,

3.2 Substitution

The term substitution refers to the uskesubstituted word or phrase to
avoid repetition. Substitution is féerent from reference. Based on previous
explanations reference concerns with meaningjenbubstitution is related to

wording. In addition, in the term alielinguistic system, reference is a relation on
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the semantic level, while substitution is on tlevel of grammatical and
vocabulary. It can be said that substitution is related to linguistic form.
According to Rankema (2004) substitution is the replacement of a word,
group, or sentence segment by a dummy word. Moreover, Halliday and hasan
(2014: 89)point out that a substitution refers to the term substitute. A substitute is
a sort of counter which is used in place of the repetition of a particular item. For
exampleiYou t hi nk Joani laHink evargopdy &oasolwthi® 0
sentence,theworddoes 6 substitutes for &édknows?©o. I
says that substitution hadhe texts together and avoids repetition, the noun
phrase is usually being substituted in the text. It means that a substitution is used
to avoid repetition oé particular word.
Moreover, since substitution & grammatical category that depends on
word resources rather than on semantics, three types of substitution categories are
introduced basedn the function of the substitute item. Hallidaydamasan
(2014)discuss therarethree typs of substitution. The first type of substitution is
a nominal substitution. It happens where the noun or a nominal group can be
replaced by a noun. It conssif one, and ones which function e head of a
nominal group andsome which substitutéor an entire nominal group. For,
e X a mpMummy will you buy me a busP ¢ | wa n tA otohéeom the d
exampl e, it can be seen that the word Oil
In addition, verbal substitution becomes the second type ofitstios. It
occurs when the verb or a verbal group can be replaced by another verb which is
6dod (does, did, doi ng, theverbakgjoup aidhtiss f unc

usually placed at the end of the group. As an exanfipleges Granny look afte
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you everyd a yi2iBhe canét do at weekends, becaus

hous®. The word6 d substitutesd | o o k. Maréowee, Hélliday and Hasan,
1997 (in Hidayat, 2016: 236) explain that verbal substitution commonly
substitutes/ by Fo6do kYdatarkISae, atreddy drinkp |

think edefiybedwonHvd o6doesd used in the

s e

6drinkd mentioned in the previous senteni

The next type of substitution &clausal substitution. Clausal substitution
is a relation in which the entire clause not an element within the clause is
presuposed and the contrasting element is outside the clause. Clausal substitution

consists of so and not. In addition, Kennedy (2013) also adds that clausal

substitution takeslpace where a c¢cl ause can be wusual

For exampleil s t he malntg os ereinpget?somm@ ans t hat
presupposes thetiwhsel esomanbe cipaeée 6
It can be concluded &t substitution devices consist several types that
are nominal substitution that has the function as the head of the nominal group,
verbal substitution that has the function as the head of the verbal group, and
clausal substitution. These devicean be used to avoithe repetition ¢ a

particular

word in the text.

3.3 Ellipsis

In general, people try to provide as much information as necessary to
convey what they want to express in speaking and writing. Sometimes, it involves
the omison of some words and phrases. This omissioelaed to ellipsis that is

signed by people omit some words or phrases to abbreviate sentences.

t

he
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According to Kobele (2007) ellipsis is a unit that has the words left out.
Moreover, McCarthy (2006) says that ellipsis is the omission of elements that has
grammatical rules which have to comprehend by the speaker and the writer. In
addition, Apriyanti (2009) states tham ellipsis is a form of sentence which omit
some of its elements to avoid unnecessary repetition. Similarly to Parrot (2000)
discusses thahe speakers and writers have to omit words or phrases that they
think form part of the complete grammatical unit to avoid repetition. It can be
corcluded that ellipsis is the onsi®n of some words or phrases in order to avoid
repetition.

Based on Parrd2000) ellipsis is divided into two distinct kinds, that are
situational and textual ellipsis. He also adds that situational ellipsis is found in
speaking when people takke informal conversation, such @isYou OK nowbo
From example there is words arenissing and the original form 8 Ar e you OK
n o w Meanwhile, Textual ellipsis occurs in speaking and writing. For instance,
AYou must wash vy withrthe arigiral fdrmidon dhustswashr t 0
your <c¢cl oth and [ y.dnuaddittun,satcording ® IQuirk et al r | s hi
in Haryanti (2010) there are two kinds of ellipsis, ellipsis depending on linguistic
contexs, such agi | am happy i fandyelipsis does@ot depehdeop py ] 0O
linguistic contex$, suchad8 [ | 6ve] got to go nowo.

Furthermore, according to Halliday and Hasan (2014) therenage types
of ellipsis, theyconsist of nominal ellipsis, verbal ellipsis, and clausal ellipsis. The
first type is nominal ellipsis is structured hyhead, as usually refers #othing,
pre modifer, as what precedehe head, and post modifier that comes after the

head. Thehead is clearly accompanied bwodifiers (Priadi, 2005: 74). In
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addition, (Halliday and Hasan, 2014) say that nominal ellipsis often involves
omission of a noun headword. Fostancefi She | i ked the green t
t he bl koethistypetbe.sentence, it is as nominal ellipsis because the word

tiles involvesthe omission of noun headword. Moreover, Cinque (2012:180) say

that nominal ellipsis is the common noumyrbe omitted and the function thfe

head taken on by one of those other elements. The elements that occur in a
nominal ellipsis areéhe deidic, the numerative, the epithet, the classifier, and the

qualifier.

The word functioning as a deitic is mostly thfe class of determiner,
demonstrative, possaege, and infinite determiner froma network of
sydematically related categoriesDietic also includes the articles. For
exampleifHer e t he ot her guinea pi ghewdreer ed,
i T hie thatsentence ianarticle. It is dietic, while the other is an adjective. It is
post dietic. The worddi T h andl other in the second clause are omitted.
Moreover, Ainun ( 2014 : 13) states that the deixis means to show or to indicates.
Deictic (noun of deixs) is used to devote to those elements in language that
referred directly situation. It can be said that the deictic is related to determiner,
demonstrative, possage, infinite determiner, and article.

The numerative element in the nominal group is esg®d by numeral
other qualifying word, which from three subcategories, that are the ordinals
fifirst, second, third, four, next, lasind otherd They are often usinglliptically
with i t hoefpossessiveas deictic. For exampléy: i Have anoltahteerd c hoc
B: #fANo, thanks,Inthihsertencs,dhe wattdy Mty h imdedhsy d 0

~

thati | have eat eni Myhsrpesesivceh opcrool naot nei on a | and A
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ordinal, while the word fAchocol ateo is
2005:64).In addition, according to Li (2014: 67) numerative belongstominal
group that is the noun desigmgy the individual or class ferred to. It means that
the numerative is ellipsis that representedhgnumeral.

Another element of nominal ellipsis iBe epithet. It is typically fulfilled
by an adjective. It is not common to find adjective odag as head in ellipsis
(Klika, 2017:23). Masniati (2011:23) also adds that coloramasdjective are
perhaps the most usual, except in their comparativesapdrlative form. The
superlative adjective (..-est) precedes other epithets and like ordinal numerals
usually accompanied by t hoe gossessive ddic. For instancefiApple is the
cheapest in @uu mindhis sentence the adjectivefisc h e agmafist t hGean
article. The cheapest is elliptical group presupposing some item, such as fruit,
while comparative are different from superlatives. Comparative adjectives are
inherently presupposing by reference. For examplé&at e i s Indhiseverer o
sentege, the comparative function as head and it is elliptical. It can be said that
the epithet is normally representeddnadjective.

Next, the classifier is usually a nouns function asa head it would be
liable to be interpreted asthing. The dassifier is very rarely left function as
head. For exampldgf He gave a shirt.lnthswekamgle, ther ef er
i s i dreBupposes shirt and functionadsead (Jantunen,2013: 23). It means that
classifier is represented lyhoun.

Then, the quali®r is normally a relative clause armrepositional phrase

(Priadi, 2005: 65). Moreover, Ainun (2014:11) adds that the noun in qualifier

1
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structure has the function referred to as the thing. It can be said that qualifier is
normally represented lijze relaive clause or pygositional phrase.

The second type is verbal ellipsis. It refers to ellipsis that takes place
within averbal group in which a verb is omitted (Kennedy, 2003:324). According
to Halliday and Hasan (2014) verbal ellipsis witlsiverbal graipp may cause
greater problem. Two very common types of verbal group ellipsis that echoing
and auxiliary contrasting. For exampke;, i Have you been swi mmin
have&lhe verbal group in this answer A yes
ellipsis. It can be said that to stand forh a v e b e e n and tharemismon g 0
possibility of filling out with other it
been swi mmingo. The full form and the
addition, basedrmAnnajeh (2013:14) there are two types of verbal ellipsis. First,
lexical ellipsis that is the type of ellipsis in which the lexical verb is missing from
the verbal group. Then, operator ellipsis that is the initial elements may be omitted
and the follomng elements may bemitted from the clause. Therefore, it mbst
presupposed.

The third type isa clausal ellipsis. Clausal ellipsis is ellipsis in the clause
that related to the mood. It is also related to the question and answer (Priadi, 2005:
74). In adition, Halliday and Hasan (2014) state that clausal ellipsis can be
defined as a subspecies of ellipsis in which an entire clause is missing including
the canonical subject position and the agreement domain. Similarly to Ainun
(2014:13) clausal ellipsiss the ellipsis which omits the clause, but it has been
understood or the meaning is clear. Clausal ellipsis repeegenbmission of a

part of the clause or all of it. For example, the subpeohoun element is
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frequently omitted especially in spokegxt. For exampleA : A What were t
doing?0 B : .inthidexhniplerthgre shautdded t h e ybefowee r € 0
holding hand, but it is omitted asclausal ellipsis. It means that clausal ellipsis is
specifically related to the question and ansprecess in dialogue.

From all the explanations, it can be concluded that ellipsis is the omission
of somewords inthe sentence. It can be used to avoid repetition. Ellipsis that
consists of several elements, such as thetidethe numerative, the epéh the
classifier, and the qualifier. The second type of ellipsis is verbal ellipsis that takes
place within a verbal group. Then, there is clausal ellipsis that related to the

guestion and answer.

3.4 Conjunction
Conjunction differs from reference, substitun, and ellipsis in that is not
a devie for reminding the reader of previously mentioned entities, action, and
states of affairs. Conjunction is based on the assumption that there are in linguistic
system forms of systematic relationships between seesenlt means that
conjunction can help parts of a text to be connected to one another in meaning.
According to Scott and Thomson (2001: 4) conjunction is defined as text
making resource. It is signed by a link between clauses. In addition, conjunction
canbe a way of the different part of text fit together. Moreover, Cook (2001) says
that conjunction is word and phrases which explicitly draw attention to the type of
relationship which existbetween one sentence or clause and another. It can be
achieved bythe use of conjunction. It can be said that conjunction can be used in

the text in order to make a connection between one sentence or clause to another.
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Furthermore, Eggins (2004: 47) says that conjunction is a term used to
describe how the writer coirend expresses logical relationships between part of
the text. It is signed by joining together two statements or clauses of equal rank is
called a coordinating conjunction (Buren and Martin, 2000: 51). Similarly, Wren
and Martin (2004: 129) point that caomiction is a word which Brely joins
together sentences and sometimes word. In addition, Sanders and Noordman in
(Darweesh, 2016: 171) indicate that conjunctions help theereiadconstruct
representatiosince they provide clear information about thatieh between text
segments. In short, the use of conjunctions make the information in the text clear,
so that the reader can be easier to build a representation of the information
contained in the text.

Conjunction isarelationship which indicates hotlie subsequent sentence
or clause should be linked to the preceding or the following patiedfentence
(Rankema, 2004: 38). Moreover, Halliday and Hasan (2014) state that conjunction
can be divided into additive, adversative, causal, temporal, andaathgmnctive
items. So that, there are several types of conjurststeted by Halliday and
Hasan (2014) as follows,

The first type is the additive conjunction. It is a generalized semantic
relation in the textforming a component of the semantic systémat is based on
the logical notion ofi a n 8idce sentences follow one another one at a time as
the next unfolds, they cannot be maanged in different sequences and different
bracketings. As a result, each new sentence either is or not linked to its
predecessor. If it i§ a nislobe way in which it may be so linked. As an example,

fiHe heaved the rock aside with all his strengthd there in the recesses of a
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deep holl ow | ag a g¢Iniadditoa, MNurmgati, (k@1la:.22) of tr e
identifies additive consists of several types. The first type is simple additive
relation, such as the conjuncticlandiéand als@&ood (additive), orgdot,
eithe§ eitheb (negative)prg @r elsd (alternative). The second type is
complex additive conjpction relation (emphatic), such as conjunctions
Gt to another thinly (additive), Glternativelyp (alternative). Then, there is
complex additive relation (demphatic)such agincidentallygdy the wayp The

next type is comparative relation, such dikewiseq éimilarly§ dn the same
wayg dan this way (similar), on the other handpy contrash ¢converselp
(dissimilar). The last type of additive conjunctionaigpositive relation, such as
dhat is | mead Gn other words to put it another wafexpository),dor instancé

dor exampl@ d&hus dexemplificatory). It can be said that additive conjunction
has several types that are the simple additive relatlom,complex additive
relation (emphatic), the complex additive relation-éephatic), the comparative
relation, and appositive relation.

The second type of conjunction is the adversative conjunction. The
adversative conjunctiroanr yi st oa erxepleattiadn ons
derived from the content of what is being said or from communication process the
speakerhearer situation. In addition, adversative relation is expressed by using of
word dut ,dowevedon the other han@ihevertlelest For example, fiHe
showed no plesure at hearing the newsteadhe | ooked even gl o
dnsteadin that example isherelation of adversative type in a form of correction

meaning. Moreover, according to Ahangar (2012) the adversative ties indicate a



25

contrastive relation. These conjunctions are used when a contradictory proposition

is appended to the previous one. He also classifies adversative conjunction into

sever al types. The first type is adver s:

oetdhoudhtonlydsimple), dutd (containing and),howevefidheverthles§

@espite thi§ @ll the samé (emphatic). The second type is contrastive relation

Afas agai nst 0,buG@ndimaes bhawevedwtbe other hari

Gt the same timgas against théat(emphatic). The next type is corrective

relation, such aginstead) Gathed ¢t leash dGather | mead (correction of

wording). The last type of adversative conjunction is dismissive relations, such as

aGn anyj Geithegccasé evenf any either wa§ dwhicheved(dismissal, closed),

@anyhowjé@t any rat§adn any cas@thowever that may lie(dismissal, open

ended). From those explanations, it can be condltloat adversative ties consist

of several types that are the advéikgar e | at i on 0 fdrastvp elation, t he ¢

fas againsto, the corrective relation, ali
Furthermore, the causal conjunction is the third typeonjunction. It is a

causeeffect relation. The causal conjunction relations inclidespecific relation

of result, reason, and purpose. The simple of causal relation is expbgssed

dhugithencé&dherefor@onsequenti§déaccordingly) . nudnberof expression

like das a result of thgtdn consequence of tHathecause of thatFor example,

ARnShe | eft that there was no tsoshegat o be |

to work at once t o .Fa@m thes exanple, thé clausale ot he

conjunction that is used iBs o &n addition, Rankema (2004) also adds the

example of causal conjunction in the senteficele i s not going to

because hehe wosdbacausékinothe example is belong to causal



26

conjunction. It can be said that causal conjunction is a conjuction tie for-cause
effect relation in th sentence.

Then, the last type of conjunction is the temporal conjunction. The
temporal conjunction is simply a relation of sequence in time. It relates two
sentences in terms of their sequence in time. Temporal relation expressed in its
simplest form B ¢her nexy Gfterward) Gfter thaf and&subsequenty For
examplefi Al i caeby talkeng the little golden key and unlocking the door that
led into the gardem fiThen, she set to work nibble at the mushrooirhe word
i t h |\ thé example issed to mention and relate tioe continuity of event in
the first sentence and second sentence. Moreover, similar to Seaton and Mew
(2000: 235) the temporal conjunction is used to connect two sentences with
sequential simultaneous or preceding relationthe text. For examplefi Ne x t
gat her ingredients i n a .khmwearsthatfemgomr t hat
conjunction indicates sequent in the sentences.

Conjunction can be usex the text in order to make a connection between
one sentence orlause to another. There are several types of conjunctions. The
first type is the additive conjunction that consists of simple additive conjunction
relation, complex additive conjunction relation complex relation, comparative
relation, appositive relatiorilhe second type of conjunction isetladversative
conjunction thatconsists of adversative relation, contrastive relation, corrective
relation, and dismissive relation. Then, the third type of conjunction is causal
conjuncton is a causal conjunction thaefers to the specific relation of result,
reason, and purpose. The last type of conjunction is temporal conjunction that

refers to the sequence in time.
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4 Narrative Text

Narrative text is one of gers¢hat is learned by the tenth grade students.
Narrativetext is a form of text which trie® tell what is happeng in order to
make the reader imagine that they are in that situation. Mordbi®also astory
about something interestirggorythatis signed by the event in the story is shown
chronologicély. Then,it hasthe purpose to amuse and to entertain the resader

Some arguments have been uttered by the language experts about a
narrative text. Grace (2007) says that a narrative text is a type of spoken or written
text that tells a story of one claater or more who face certain problematic
situations. Based on Heinemann (2004: 21), a narrative text tells an imaginative
story. Moreover, Salabas (2013) states that narrative text is a fictional text that
consists of sequential events and it is writtera certain perspective. itan be
synthesized that narrative texare stories about characters who experience
problematic situations that are imaginary and arranged sequentially.

The narrative has several types, such as folktales, fairy tales, rfajles,
legend, short story, myths, fables, legend, ballad, eietice fiction (Negrila and
lonal: 2012). More details, Grace (2007) explains that there are types of narrative
text. First, fable is a fictional story, in prose or verse, that featuresablmim
mythical creatures, plants, ianimate objects, or forces of nature which are
anthropomorphized (given human qualities), and that illustrates a moral lesson.
Second,egendis a narrative of human actions that are perceived both by teller
and listenes to take place within human history and to possess certain qualities
that give the tale. Thirdyalladis a form of verse, often a narrative set to music.

Ballads were particularly characteristic of British and Irish. Nétktalesare a
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general term fodifferent varieties of traditional narrative. The telling of the story
appears to be a cultural universal. Thiemy taleis a type of short narrative that
typically features such folkloric characters, such as fairies, goblins, elves, trolls,
dwarves,giants or gnomes, and usually magic or enchantments. However, only a
small number of the stories refer to fairies. Six@hience fictions largely based

on writing rationally about alternative possibilities. It is similar to, but differs
from fantasy. Lat, modern fantasys literature written by a known author that is
set either in makéelieve or imaginary world with which places, people and
creatures could not exist in and or have events that could not possibly happen such
as tiny people, talking anirtg or traveling through time. In conclusion, narrative
text consists of seven types; there are faldgend,ballad, folktales,fairy tale,
science fiction, andanodern fantasy.

Narrative text has a generic structure as well as the other genre of text.
According to Grace (2007) there are four generic structures of narrative text. First,
orientation is about where and when the story happened and introduces the
participants of the story. Next, there is complication that tells the beginning of the
problem whch leads to the crisis or climax of the main participants. Then,
resolution is about the problem is resolved, either in a happy ending or sad ending.
Reorientation is a closing remark to the story and it is optional. It consists of a
moral lesson and adwc Moreover, Anderson and Anderson (2003) say that
orientation, complication, and resolution are steps in constructing a narrative text.
To sum up, orientation is about the set safene and characters of story,

complication tells about the begingrof the problem in the storyresolution is
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about the problem solving of the story, and reorientation is an optional that
consists of a moral value. These terms are needed in constructing a narrative text.

In order to write a narrative text the writer have tou®on some language
features in a narrative text. According to spancer (2005) narrative text usually
includes some language features, such as action verbs, connectives or linking
words, specific nouns, actives noun, adjective and adverb. Moreover, Corden
(2000) says that one language feature of narrative text is the use of ellipsis. He
adds that ellipsis is used to make the language sound more natural. It can be said
that narrative text has some language features.

Narrative text has the function as anmgsand entertaining the reader in an
imaginative experience (Grace, 2007). Similarly to Salabas (2013) the purpose of
narrative text is to present a view of the world in order to inform and entertain the
reader. To be specific, narrative text has thepse to make the audience think
about the issue and problem appear in the story, teach them a lesson or moral
value of the story, and excite their emotion (Anderson and Anderson, 2003). From
these opinions, it can be concluded that a narrative text aingntse and
entertain the reader and the reader can get a moral value from that story.

It can be concluded that narrative text is inaginative story that has
sequential events and it consists of more than one characters. There are several
types of narratie text, such as fable, legend, ballad, folktales, fairy tale, science
fiction, and fantasy. The purpose of these story are to entertain and to amuse the
readers with the plot of the story. Moreowviirere are three steps in order to create

narrative texthat are orientation, complication, and resolution.
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5.The Use of Grammatical Cohesion in the Narrative Text

The use of grammatical cohesion in the narrative text has an important role

since the student requires to write the narrative text coherentlgamekively.
The cohesiveness between sentences in the narrative text will make the text is
interesting to read. it means that students are expected to be able to use
grammatical cohesion appropriately because it gives the contribution in creating a
coheremand cohesive narrative text.

According to Rahman (2016) there are only two types of grammatical
cohesion in studentsd narrative texts th
adds that in general structure of narrative text (orientation, complicadiuh
resolution), students mostly use personal and demonstrative reference, such as
oOwe 0, 0t heyo, 0i t o, 0 h €hé studersuse aederence® y o u 6
effectively. Then, conjunctions that are used by students in the orientation and
conplication are additive ghd, or, and al9p adversative ut, eventhough,
although, and thoughcausal lfecause, so, for, and the reason dryd temporal
(first, then, after that, and fina)lyare functioned for emphasizing idea of the
story. Temporald used for the steps of the story. In the resolution, the temporal,
causal, and continuative (now) conjunction are used for concluding the story. it
means that there are only two types of grammatical cohesion used in the narrative
text that are referencad conjunction.

Furthermore, based on Anom et.al (2013) there are four types of
grammatical cohesion used in the narrative text. There are reference, conjunction,
substitution, and ellipsis. In term reference, the use of personal reference is

familiar by some students. It is caused by the kinds of personal reference are more
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than others, so their oacence is more than others. In addition, additive
conjunction also becomsdéamiliar withs t ud e nt s & mighabe caaded by e .
this kind of conjunctiond more familiar among the students and the attention of
learning more on this kind of conjunction. It can be said that there are four types
of grammatical cohesion occur in the narrative text that are reference,
conjunction, substitution, and ellipsis.

However, there are some students still found it difficult in using
grammatical cohesion in their narrative text. It means that it is not easy to write a
cohesive and coherent text. Here, the students often produce incoherent writing. It
is becage the studdruse irtorrectgrammatical cohesive devices. According to
Mawardi (2014) the problem of grammatical cohesion usedirative includes
the ircorrect use of reference, ellipsis, and conjunction. Students still do not
control the grammatical propertiessdme conjunctions. Indeed, students need to
be taught the grammatical restrictions of using conjunction along with their
meaning.

From the explanations above, it can be concluded that the use of
grammatical cohesion in the narrative text is importantesimacontributes in
producing a cohesive and coherent text. A cohesive and coherent narrative text
will support the function of the narrative text itself that is used for entartpin
the reader with the plot of the story. It can bé&d shat the use ofncorrect
grammatical cohesion in the narrative text should be avoided in order to make a

good and interesting narrative writing.
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B. Review of Related Findings

Some researchers have discussed the issue related to this titles and they
have found some findingsvhere they can understand the types of grammatical
cohesive devices used by students in wgitamd thecorrectand ircorrectuseof
grammatical cohesive devices in writing. Some of the researchers are,

The first review redted to the research entitledn Analysis of
Grammati cal Cohesion in Studento6és Academ
by Gueliane (2016). The objective test was used to find which type is frequently
used and which one is rarely used. The result of this research showed thasstudent
succeed to employ all the types of grammatical cohesive devices in their essay,
but they have many problexin using those devicesorrectly Reference was the
most frequently used with the frequent 730 (84,88%), followed by conjunction
356 (81,65%). Meawhile, Ellipsis (75%) and substitution (71,42%) were rarely
found inthest udent 6s essay. The result of this
percentage of studentséd wrong in using g
use of reference was 130 (15.11%Mhe wrong use of reference became the most
frequently wrong of the usef gr ammat i c al cohesive device
Then, ellipsis became the least one (25%).

The second research was conducted by Azzous (2009). The reesearch
entitled ®MAaDyscoeumwm$e Grammati cal Cohesio
The sample of this research was the second year students of Mentouri University
Constantine. The writing test was given
of grammatical cohesive devices.€ltest given to students was an essay writing

task. The data was 40 essays were described in term of the grammatical cohesive
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devices used. The analysis was conducted to find out the students use of
grammatical cohesive devices in genexah d t h e indoreatuse ef everg

type The resultsrevéae d t h at cosectusd & referenée andnconjunction
(20.93% and 20.83%) respectively are approximately the same. However, it
seene d t hat cortectase af telipdis (86r95%), substitution §8%).
Then, the conclusion from the analysis
quite enough grammatical cohesive devices in their writih seems that the
incorrectuse of grammatical cohesive devices was concerned with gbthem

as conjundgbn whichis most commonly used 840 (54,85%). Then the wrong use

of conjunction was 175 (20,83), followed by reference 645 (41,50).

The third research was conducted by Abdelreheim (2014). This study
aimed investigatingightgrade Emirati EFL learme 6 s iliafitg with employing
grammatical cohesive devices in generating expository texts. Then, this study
investigated the type of grammati cal
texts and figures out the itorrectuse of the devices.The resuttistainedshowed
that the learns employed all four types of grammatical cohesion reference,
substitution, elligis, and conjunction. Despitthe considerable differences
regarding their frequencies in the texts. They relied heavily on conjunctive
devices (57%), filowed by referential ones (35%). Whereas, elliptical and
substitutional devices represented only (6,5%) and (1,5%) respectivékytotal
usage of grammatical cohesive devices. However, 19 % of the devices tised in
text showed inorrectness

The fouth research was conducted by Alarcon and Morales ( 2011) in

their research entitl ed 1] Gr ammati cal

c

0]

(0]

(
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Essayo. The result of t his research s h
frequency which is (90.67%). Conjunction oc@ar326 times which is (9.08%).

Then, the substitution was the least used type of grammatical cohesive devices,

which is only (0.25%).

The fifth research was conducted by Wahby (2014). He carried out a
research on the effect of implementing cohesive ties Sayidy PreYear
intermediate students ohdir written text. This findindnighlighted that students
who have better cohesive knowledge and who are more trainesir@naohesive
tiescorrectlywith better well organized coherent text.

The research above spred the researcher to conduwmgéw descriptive
research about grammati cal cohesive devi
the researcher analyzed the types of grammatical cohesive devices which have
been carried on by previous studies. Then, the rels&aalso analyzed theorrect
andincorrectu s e of grammati cal cohesive devi ce
However, the researcher did somethingadéht with the previous studies, the
researcher analyzed the grammatical cohesivecdsvbund in thenarrative tek
because the analysis of grammatical cohesive devices viewed in the narrative text
was still limited. It can be said that this research gives the contribution of the
previous studies since the use of grammatical cohesion in the narrative text
written by students are still limited. It gives the description of how the students

use grammatical cohesive devices in their narrative text.
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C. Conceptual Framework

In this following chart, the researcher focused on grammatical cohesive
devices that appeard i n studentsdé narrative text.
types of grammatical cohesive devices foundthe narrative text written by
students. In addition, the reseagckalso analyzed theorrectandincorrectuseof

grammatical cohesive devices indénts narrative text.

[ Grammatical Cohesive Device}

A 4

Grammatical CohesesDevices Used
in the Narrative Text of the Tenth
GradeStudents at SMAN 2 Sumatel

Barat
The Types of TheCorrectand Ircorrect
Grammatical Cohesive Use of Grammatical
Devices Used by Cohesive Devices

Students

Reference | conjunction I Ellipsis [ Qubstitution }




CHAPTER IlI
RESEARCH METHOD

A. Type of Research

This research was a descriptivesearch with quantitative approach,
because it described the recent phenomena of using grammatical ealesoes
in writing. It quantified and analyzed the types of grammatical cohesive devices
used in the narrative text written by the tenth grade students at SMAN 2 Sumatera
Barat. Then, it also quantified and analyzed the appropriate and the inappropriate
used of gammatical cohesive devices in the narrative text written by the tenth

grade students at SMAN 2 Sumatera Barat.

B. Subjects of the Research

The researcher took the tenth grade students of SMAN 2 Sumatera Barat
in academic years 2018/2019 as subject of ¢éisearch. They were taken because
they have been studying the narrative text since in the junior high school. In
addition, based on the 2013 curriculum, the tenth grade students also study about
the narrative text.

The tenth grade was divided into five stas, they are X MIA 1, X MIA 2,
X MIA 3, XIS 1, and X IS 2. The researcher chose X MIA 3 class as the subject
of the research. Subjects were selected because they had good basic of English,
they understood when the teacher used English in discussingategial. It is

based on the interview with the English teacher conducted on Maft2a59.

36
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Moreover, based on the result of exam, almost all students got good scores.

Therefore, subject of the research was 30 students.

C. Instrumentation

To collect the dta, the researcher used &twwg test as the instrument.
The writing test is a narrative text. Some stages had done by the researcher while
conducting the test. Firstiuslentswere asked to write a narrative text in the
classroom in 90 mirtas. The textonsists of at leashree paragraphs which are
orientation, complication, and resolution. It must consist of at least 300 words.
Then, the topics of the narrative text was given by the researcher. The researcher
preapared one topic with three differeitles of the narrative text that are
common to the students. There were Sangkuriang, Bawang Putih and Bawang
Merah, and Malin Kundang. This titles were taken since student have already
been familiar with them.

Before the test was conducted to the studehésresearcher had measured
the validity of the test. According to Ary et al (2010: 225) validity refers to the
extent to which an instrument measured what it claimed to measure. For
measuring the validity of the test, the researcher used two form&atywarirst,
the researcher used content validity for document. It means that the writing test
should measure what the students have learned. In other word, the researcher
cannot do the test if the material of the test has not been learned by students.
Therefore, before the test was conducted, the researcher validated it by checking
the syllabus of 2013 curriculum used by the tenth grade of SMAN 2 Sumatera

Barat. Second, construct validity also had been done by the researcher. The
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researcher consulted Wwibne of her advisors about the instruction of the writing

test in order to validate the instrument.

D. Technique of Data Collection
To collect the data, the researcher used writing test of narrative text. The

researcher took several days to get the datdeseeHere some stages that the

writer did

1. On March 2%, 2019, the researcher went to SMAN 2 Sumatera Barat in
order to do the administration for getting the data.

2. On March 28, 2019 the researcher met the subjeantsl asked them to write
a narrative tetx The students were free to choose one of the three titles given.
At that time, the researcher distributed a paper in which stated about the
instruction of the test. The students started to write their narrative text at least
three paragraphs (at least03@ords). They were given 90 minutes that was
counted as one meeting (2 X 45 minutes) to finish their writing in the
classroom.

3. The researcher then analyzed the stude

grammatical cohesive devices.

E. Technique of DataAnalysis

Data analysis is a process to analyze and interpret the data after the data
were obtained in the field. The data analysis of this research was done by using
guantitative method. Macmillan (2008: 186) says that descriptive study is usually
in the form of statistics such as frequencies or percentage, averages, and

sometimes variability.



39

The data of this research were analyzed by using several steps. First, After
colleting the data, the researcher categorized the sentence in the narrative text in
what types of grammatical cohesive devices are they by using the taxonomy of
grammatical cohesive devices proposed by Hall@ay Hasan (2014). Detail for
guidelinesof types of grammatical cohesion can be seen in appendix 3. After that,
placing into the coect and incorrectuse of grammatical cohesive devices
categories in a tablby using thecriteria for grammatical cohesive devices is
adapted from (Cho,1998 as cited in Karahan,2015: 329). The iariter
grammatical correctnessn be seen in the appexdi. Third, after tabulating the
data into a table, then the researcher calculated each type of grammatical cohesive
devices to get the percentage. Then, the reseaatdwecalculated the correct and

incorrectuse of grammatical cohesive devices. Thenida as stated as follows,

[ P =— X100 % }

P = The percentage of each type of grammatical cohesive devices

Note:

Fg = The frequency of each type of grammatical cohesive devices

Tf = Total frequency of grammatical cohesive devices

After calculating the percentage ops of grammatical cobee devices
and the correcand incorrecuse of grammatical cohesive devices. Then, the next
step is interpreting the result. The last step is drawing the conclusion. The
researcher defined the finding what types of grammaticasted devices used in

the narrative text written by the tenth gradedents and what the correand
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incorrectuse of grammatical cohesive devices in the narrative text written by the

tenth grade students.



CHAPTER IV
FINDINGS AND DIS CUSSION

In this chapter presents the data description which describes the data
gotten from the studentsd writing of
analysis about the grammatical cohesive devices used in the narrative text written
by studentsThe discussion of the findings that can be obtained from the result of

analysis also takes part in this chapter.

A. Data Descriptionand Data Analysis

The data of this research were the grammatical cohesive devices. The data
were gotten by using an instruntecelled writing test of a narrative text. The
table below shows the number of grammatical cohesive deviceadb types and
the correctand ircorrectuse of grammatical cohesive devices use in the narrative

texts written by students.

Table 4.1
Grammatical Cohesive Devices used in the Narrative Texts Written by
Students
Grammatical F Correct | Incorrect
Cohesive use Use
Devices
Reference 781 709 72
Substitution | 6 4 2
Ellipsis 15 10 5
Conjunction | 200 155 45
Total 1002 878 124

41
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Table 4.1 abovéndicated the number of grammatical cohesive devices
used or each type and theorrectand ircorrectuse in the narrative texts written
by students . It could be seen that the number of grammatical cohesion used was
1002. Then, it could be seeraththre number of theorrectuse of grammatical

cohesive devices were more frequeather than the gorrectuse.

Moreover the researcher answered the two research questions. First
guestion what are the types of grammatical cohesive devices used in thieenarrat
text written by the tenth grade students at SMAN2 Sumatera Barat. Second
quesion is what are theorrectand ircorrectuse of the grammatical cohesive
devices in the narrative textvritten by the tenth grade students at SMAN 2
Sumatera Barat.

1. The Types of Grammatical Cohesive Devices Used in the Narrative

Text Written by the Tenth Grade Students at SMAN2 Sumatera Barat

The researcher identified the types of grammatical cohesive devices used
in the narrative texts written by the tenth grade studen&Ve&N 2 Sumatera
Barat. In detail, she adopted the taxonomy of the grammatical cohesive devices
proposed by Halliday and Hasan (2014) consisted of reference, substitution,

ellipsis, and conjunction.

Moreover, based on the analysis of the use grammabbalsove devices,
the researcher found four types of grammatical cohesive devices which were
reference, substitution, ellipsis, and conjunction. The number of the type of
grammatical cohesion used in narrative text written by students are presented in

the @able belov,



43

Table 4.2

Types of Grammatical Cohesive Devices

Students Total
Reference | Subtitution | Elipsis Conjunction
1 26 1 1 8 36
2 25 0 0 7 32
3 26 0 2 4 32
4 25 0 0 8 33
5 27 0 0 8 35
6 26 1 2 5 34
7 27 0 0 6 33
8 26 0 0 8 34
9 26 0 2 8 36
10 25 0 0 7 32
11 25 0 1 8 34
12 25 0 1 6 32
13 25 1 0 5 31
14 26 0 0 7 33
15 28 0 0 8 36
16 26 0 0 6 32
17 28 1 0 8 37
18 26 0 0 8 34
19 25 0 1 6 32
20 25 0 0 7 32
21 26 0 0 6 32
22 28 1 0 8 37
23 28 0 1 6 35
24 28 0 0 8 36
25 26 1 2 6 35
26 28 0 0 6 34
27 26 0 2 5 33
28 27 0 0 6 33
29 25 0 0 6 31
30 21 0 0 5 26
Total 781 6 15 200 1002

The table presents that the number of grammatical cohesive devices for
each type was different. The number of reference was the highest. There tvere 78

references used in the narrative text written by students. Then, it was followed by
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the use of conjunction was about 200 times. Then, the use of ellipsis was 15, and

the use of substitution was 6

After calculating the number each type of grammaticalesote devices
used in the narrative texts written by students, the researcher also calculated the
percentage of those types of grammatical cohesive devices by using the formula

mentioned in chapter 3.

The percentage of the types of grammatical cohesivicet used are

presented in the table below

Table 4.3

The Percentage of Each Type of Grammatical Cohesive Devices

The types of grammaticg F %

cohesive devices

Reference 781 78

Substitution 6 0.6
Ellipsis 15 15
Conjunction 200 20

Total 1002 100

From the table 4.3 above, it could be seen that the frequency of using
reference is781 times (8%) was the most frequently used of grammatical
cohesive devices by students. Then, it wasfollowed by using conjunctioROf@as
times @0%), the use of ellipsiwasl5times (15%). Meanwhile, the frequency of
usingsubstitution wa6 times Q,6%) gained the lowest percentage of grammatical
cohesive devices used by students. In detail, the grammatical cohesive devices
based on per each types found in the stuéentm ar r at i ve

t ext

follow:

wer e
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a. Reference
There were three sultgpesof reference found in the narrative text written
by students, those are personal reference. The number of the use of personal
reference was(687), demonstrative (78) and coamgtive (16). he result
percentage of subgpes couldbee seen in Chartds follow:
Chart 1

The percentage of subtype of reference used in the narrative text written
by the tenth grade students

Reference

10% 2%

m Personal (687)
m Demonstrative ( 78)

Comparative ( 16 )

In the chart Jabove, it could be seen that personatmefice wag87 (88%)

was the dominant one followed by demonstrative referencéi§l0%) and

comparative i46 (2%). It implied that the students tend to use personal reference

items as the example (1) below,
The personal reference was the frequently usdtie narrative text, as an

exmple below,
1) One day, when Malinkundang went to
He met with a rich bussinessmadewas about 40 years ol ¢
from student 15)
From t hée dgewdsahts the personal refece items. In the

example (1) above, first reference refer to Malin kundang, while second reference

refers to the rich bussinessman. It is called anaphoric reference since it points
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readers or listeners backwards to another word previously mentionetext. a

Meanwhile, cataphoric reference is vice versa by which it looks fordwards in the

text to identify the elements where the reference item refers to (Halliday and

Hasan, 2014). For example (2):

a1l t bhesbestrday, Dayang Sumbi approvsd proposabd .

from student 20).

(Retriever

(3) i0ne dayMalin wanted to sail. Then, he told her mother abothiat. 0
(Retrieved from student 1)

t slaid ald@monstrative

b.  Conjunction

reference.

A T h art tlie example above refers to the information afoda | i n want ed
0

There are four substypes of conjunction occurred in the narrative text

written by the terit grade students. The numlmdrsubstypes of conjunctiamsed

by students were additive with the number was (110), adversative (50), causal

(30), and temporal (0).The percentage of substypes of conjunction used could be

seen as follows,

Chart 2

The percentage of substypes of conjunction used in the narrative text written
by the tenth grade students

15%"

Conjunction

m Additive (110)

H Adversative (50 )
Causal (30)

m Temporal (10)




47

The chart Zabove showed thadditive conjunction was the nsb frequent
type of conjunction found I MO (S5 dent sor
folllowed by adversative conjunction was 50 (25%) , causal conjunction was 30
(15%), and temporal conjunction was the last type of conjunction with the

frequency was 1006).

The conjunction of causal was mostly used in the narrative text. It could be

seen in the example,

49 AOne day, Bawang Puti hds mo®%oher was
Bawang Putih did all/l of the housework
from stucent 22).

From the example, there is causal conjuncfios olbis a causesffect
relation that includes the specific relation of result and reason. In the example,
because of bawang putihdés mother was sic

help her mther.

G A One day, a merchant askéeoddheMal i n K
had to | eft his mother aloneo. ( Retri
The conjunctionfi b u in dhat example is relation of adversative type,

because it indicates a contrastive relatiohisTconjuncton is used when a

contradictoryposition is appended to the previous one.

@6 nAOne day, Bawang putih did | aundry

at the river.Then, she brought it to her house
10).

The conjunctionfi h e nirmthe example is used to mention and relate to
continuity of event in the second sentence and the third sentence. It belongs to
temporal conjunction that is used to connect two sentences with sequential

simultaneous or preceding relation in the {@eaton and Mew,2000: 235).
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C. Ellipsis

There are two substypes of ellipsis occurred in the narrative text written by
the tenth grade students. There are nomimal and verbal ellipsiecthrence of
nominal ellipsis was 13 and the occurance of verbal eliysis 2. The percentage
of substypes of ellipsis used could be seen as follows,

Chart 3

The percentage of substypes of ellipsis used in the narrative text written by
the tenth grade students

Ellipsis

® Nominal ( 13)
m Verbal (2 )
Clausal (0)

In the chart 3above, it could be seen that the nominal alipsas the
predominant compared to verbal ellipsis. Meanwhile, clausal ellipsis was not
found in the studentsOd6 narrative text.
(85%) and the occurance of verbal ellipsis was 2 (25%)

It implied that the ellipsiswa r are wused in the studen
might be caused by the genre of the text that makes the students found difficult to
use ellipsis in the written form. Therefore, it would be interesting to investigate
the comparative study about ellipsis sarbstitution in writing and speaking as
what has been asserted by Thompson (2004) states that ellipsis is typically more
fully exploited in speech than writing.

(MM One day, Bawang puti h and Bawang me
they found an old womargEhe gave them two pumpkins, Bawang putih
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chose the small pumpkin, Bawang merah chose thersg . (Retrievec

from student 3)

For the example, it is as nominal ellipsis because the word pumpkin

involves omission of noun headword.

d. Substitution

There are wo substypes of substitution occurred in the narrative text
written by the tenth grade studentéie occurance of nominal substitusion was 5
and the occurance of verbal substitution wagHe percetage of substype of

ellipsis couldbe seen irthe chart 4s follows,

Chart 4
The percentage of substype of substitusion used in the narrative text written
by the tenth grade students

Substitution

0%

E Nominal (5)
m Verbal (1)
Clausal (0)

Based onthe chart 4above there were only two substitutions occur in
student sé6 essay wr it igsgvherelthe existanse osbotini | ar

kinds were rare found in writing. The relation between substitution and ellipsis

\
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very close because it was merely that ellipsis is substitution by zero (Halliday and

Hasan, 2014).

@iuUunfortunately, B a waShg waMedralathe tresares s o

inside the pumpkins that given by the old woman. she wanted whhashad

gr

what her mother and Bawang Putiéved . ( Ret ri eved from stude

The substitd s fAhave, h a s 08) represertt the colesiva mp | e

relation towhat has been mentioned. Those substitutes showed possession of what
Bawang Merah has and what her mother and Bawang Putih have.
@9nThe rich Mheanyc dinipsn e gdvea thalin the bigneo .
(Retrieved from students 15)
The example above is classified mominal substitution. It happens when
the noun or nominal group can be replaced by a noun. In sentence above, to avoid
such word repetition in the sentence, the word many ships substitute by using

nomi nal substitute Nnoneo.

2. The Correct and Incorrect Use ¢ Grammatical Cohesive Devices

There were founded thmorrectand ircorrectuse of grammatical cohesive
device in the narrative texts written by students. In analyzingctineect and
incorrectuse of grammatical cohesive devices, the researcher founefibignce
was the highest number of therrectuse of grammatical cohesive devices. It was
709. Meanwhile, it was also the predominant of tremirectuse of grammatical
cohesive devices. The table below displays the number ofconesct and
incorrectuse of grammatical cohesive devices in the narrative text written by

students.
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Table 4.4
The Correct and Incorrect Use of Grammatical Cohesive Devices

Stude | Reference Subtitution Elipsis Conjunction Total
nt Corre Corre | Incorrec Incorre Incorre

ct Incorrect ct t Corred | ct Correct ct

22 4 1 0 1 0 8 0 36
1

22 3 0 0 0 0 7 0 32
2

24 2 0 0 1 1 4 0 32
3

25 0 0 0 0 0 3 5 33
4

24 3 0 0 0 0 8 0 35
5

22 4 0 1 1 1 5 0 34
6

25 2 0 0 0 0 6 0 33
7

24 2 0 0 0 0 6 2 34
8

21 5 0 0 1 1 8 0 36
9

23 2 0 0 0 0 5 2 32
10

22 3 0 0 1 0 8 0 34
11

21 4 0 0 1 0 6 0 32
12

23 2 1 0 0 0 1 4 31
13

26 0 0 0 0 0 7 0 33
14

28 0 0 0 0 0 5 3 36
15

24 2 0 0 0 0 3 3 32
16

28 0 1 0 0 0 3 5 37
17

24 2 0 0 0 0 7 1 34
18

21 4 0 0 1 0 5 1 32
19

23 2 0 0 0 0 5 2 32
20

24 2 0 0 0 0 6 0 32
21

28 0 0 1 0 0 1 7 37
22

26 2 0 0 1 0 4 2 35
23

25 3 0 0 0 0 8 0 36
24

21 5 1 0 1 1 6 0 35
25

26 2 0 0 0 0 4 2 34
26

21 5 0 0 1 1 5 0 33
27

24 3 0 0 0 0 0 6 33
28
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23 2 0 0 0 0 6 0 31
29

19 2 0 0 0 0 5 0 26
30

709 72 4 2 10 5 155 45 1002
Total

After calculating the number of theorrect and ircorrect use of
grammatical cohesive devices in the narrative text written by the tenth grade
students by using the formula and here are the percentages odrtbetand
incorrectuse of granmatical cohesive devices in the narrative text written by

students. It could be seen as follows,

Table 4.5
The Percentage of theCorrect and Incorrect Use of Grammatical Cohesive
Devices
Grammatical Correctuse Incorrectuse
Cohesive Devices
F % F %

Reference 709 70.8 72 7.19
Substitution 4 0.4 2 0.2
Ellipsis 10 1 5 0.52
Conjunction 155 15.47 45 4.49
Total 878 124

The table 4.5above indicated number otorrect and ircorrect use of
grammati cal cohesive devi ctaaswell astheid i n st
percentagesFrom the table 8.above, it can be seen that most students used the
grammatialcohesive devicesorrectlywith total (878) while iorrectuse only
gained (124). In detail, reference is 709 (70.8%) was pgredominant ofhe
correctuse of grammatical cohesive devices while substitution is 4 (0.4%) was the
least one. It implied that most students were ablesethe referenceorrectlyin
the narrative texts. It also implied that they have sufficient knowledge about the
material regarding with the reference. However, there are some students still

found it difficult in using reference. It can be seen that reference is (7.19%) was
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the predominant of gorrectuse of grammatical cohesive devices in tadd. In
detail, thecorrectand ircorrectuse of grammatical cohesive devices based on per

each types found in the studentsod narrat|

a. Reference
There are three substypes of referefidee frequency of theorrectand

incorrectuse of referece ould be seen in table&below:

Table 4.6
The Correct and Incorrect use of Reference
Type Subtype Correctuse Incorrectuse
F % F %
Reference Personal 605 88 82 12
Demonstrative 62 80 16 20
Comparative 14 85 2 15
Total 681 100

Based on talel 4.6the use of personalfexence was the mosbrrectuse
of reference. The frequency was 605 (88%). Then, it was followed by
demonstrative reference was 62 (§0While, the most icorrectuse of reference
was personal reference. The frequency wasl220). Then, it was followed by
demonstrative reference was 16 (20%).

From the types of grammatical cohesive devices, reference was the
predominant compared to other types. It was due to the students tend to use
reference in order to create cohesion byitigkone element to another.

(9)A0Nce upon a time, lived a diligent boy named Malin Kundang. He lived
with his motherMalin kundangyas very poor, so that he
money to fulfiltherneed . 0. (Retrieved from studen

(20)i Ma | i n k weddvithrhig mdtherMalin Kundangdi dndét has br of
or sister,theydi dnét have any relativeso. (Retr
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In the two examples9f and (L0) above, the students were inconsistent to
use singular or plural pronoun of singular or pluralim. the possessive prano
At hei r ocorretiyde Mot tka nidMalgion To make it coh
for student ktumdmnalge MMMa&EloimeEsangMahidn hi s m

or c¢ hanoge nfittoh efiihri cowectse@encetishat , t he

i O e cpon a time, lived a diligent boy named Malinkundang. He lived
with his mother. Mal i nkundang was very
money to fulfilh i s .f{cereectfarm)

In addition, per sonal p r o n camrect refets hteefyMa | i & i n
Kundan g 0 maké amhesive linkorrectlyin t hey o shoul d be thange

means that theorrectsentence is

n l ived with his mother.
d i.(Corrextformhave any rel ativeso

n o

Ma
S

nku
i r

nda
, h e

[ i

t e
This phenomenaacaurred because their habits in daily conversation. They

generalized it. It means that they applied what had been studied about some

specific patterns to other patterns in english. It was called as overgeneralization

(intralingual transfer).
b. Substitution

There were two substypes of substitutibhe frequency of theorrectand

incorrectuse of substitutiocould be seen in the table/helow:
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Table 4.7
The correct and Incorrect Use of Substitution
Type Subtype CorrectUse IncorrectUse
F % F %
Subgitution Nominal 4 75.3 1 24.7
Verbal 1 77.6 0 22.4
Clausal 0 0 0 0
Total 5 1

From the table Z. the frequency of thecorrect use of nominal
substitution was 5 (75.3%). It was thmost frequent of thecorrect use.
Meanwhile, the inorrectuse d nominal substitution was 1 (24.7%).
The occurrence of substitution devi ce
narrative texts. The researcher only found few cases in their narrative texts so that
only one example that can be illustrated. It was due tot reaglents used
references since nominal substitution has similar function with personal reference
in constructing sentence.

(11)h Bawang Merah got many treasures f

collected what her mother and Bawang Putdve and what sheas .

(Retrieved from student 17)

The example above denoted the nominal substitution. The substitution
items Ahave and haso in the text above r
to element that was previously mentionedhe text. It wasorrectaready since
Ahaveo referred to the plural noun of At

referred to singular noun of fAshed (Bawal

(12 The ol d woman gave many big pumkins
chose the small onetsl7)0 (Retrieved from
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The example (@) above was icorrect use of nominal ellipsis. The word
Afoneso has the function to substitutes m
us e A o rcarectbecause bawang putih only choose one pumpkin.

The correct sentence 8 The ol d woman gave many big

Puti h, but she stil]l chose the smal.l one

c. Ellipsis
Similarly to substitution, there were only two types of ellipsis occurred in
narrative text written by studentShe frequency of theorrectand ircorrectuse

of ellipsiscould be seen in the table84s follow

Table 4.8

The Correct and Incorrect use of Ellipsis

Type Subtype correctuse Incorrectuse
F % F %

Ellipsis Nominal 11 83.2 2 16.8

Verbal 2 98 0 2

Clausal 0 0 0 0
Total 13 2

From the table 43, it could bee seen that nominal ellipsiasmhe most
frequentcorrectuse of ellipsis. The frequency was 11 (83.2%). In otlaexdhthe
frequency icorrectuse of nominal ellipsis was 2 (16.8%).

Like substitution, ellipsis was also less foun i n t he studentsao
text. In this sense, the researcher only describes few examples of ellipsis

3y AiMal in Kundang wanted to bW®cooldthe succ:
make his wife happyo (Retrieved from st



57

The example above showedthd | i psi s of personal ref
was combined by the comjuc t i o n i acomeotsincd the subject were
equal and did not change the meaning of its senténceclassified thecorrect
nominal ellipsis.

(14)ii Bawang Merah had two big pumkingirst, she opened the third
O(Retrieved?from student 1

The example above wasciorrect since Bawang merah only has two big
pumkins so that it is torrectt o use the word @At Htisrdod i n
classified as the gorrectnominal ellipsis.

The correct sentence i s fiBaMlratnshe Mer ah
opened the firsto or BawaéamtgsheMpenedhthe had t v

second.

d. Conjunction

There are four substypes of conjunction. Those are causal, adversative,
temporal, andadditive. The occurance of theorrect and ircorrect use of

conjunctioncould be seen in the tableé94s follow,

Table 4.9

The Correct and Incorrect Use of Conjunction
Type Subtype CorrectUse Incorrectuse
F % F %
Conjunction Additive 89 81 21 19
Adversative 39 78 11 22
Causal 26 86 4 14
Temporal 8 83 2 17

Total 162 38
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Fromthe chart £ above, theorrectof using additiveconjunction was 89
(81%). It was predominant appropriate use of conjunction.While, additive
conjunction waghe most frequent icorrectuse of conjunction. The frequency
was 21 (19%)

It implied that the students were familiar with types of conjunction, but
they still had insufficient knowledge about From all cases of sorrectuses of
conjunction, it can be netl that most of those mistakes are unable to use the

conjunction items in creating cohesion by linking or combined the clause,

sentences, and paragraph. The researcher also found less the use of conjunction as

transition functioned to keep continuity ofetimain idea of the text. This problem
might be derived from overgeneralization of the rules or pattern to another pattern

in English

(55 Malinkundang became a successful

Beside thatas a successful businessman, he hadyna c o mpani es 0
from student 13)

b u
(Ret

I n the exampl e abolesdethabh ewasseetihc onj unc

was used as additive. However, such

shoul doeside® . Al n t his case, usesrnamelya r e
overgeneralization (intralingual transfer) and mother tongue interference
(interlingual transfer). They might generalize some rules to another pattern and

they might transform the word in Bahasa Indonesia into English since the words

ibeshadted ti n bahasa I ndonesia meant fidi

t

conj

W

san

(16) n Dayang Sumbi wo u | dbutnfzere rwas oneo Sang

conditiono (retrieved students 20)
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The example above has arrect conjunction. It is an adversative
conjunction. There are two sentenceschhfrom example is combined by using
Abut 6. Th ei bfuiknEed td intnoduae fa statement that adds something

to a previous statement and usually contrast something with it in someway.

B. Findings
1. The Types of Grammatical Cohesive Devices Used ihg Narrative
Text Written by the Tenth Grade Students at SMAN2 Sumatera
Barat
The findings of the research showed tlneg frequency of using reference is
781times (78%) was the most frequently used of grammatical cohesive devices
by students. Then, itasfollowed by using conjunction wa)0times 0%), the
use of ellipsis wasl5 times (15%). Meanwhile, the frequency of using
substitution was6 times (,6%) gained the lowest percentage of grammatical
cohesive devices used by studeritse percentagefdhe types of grammatical
cohesive devices could be seen in the chart 5 below,

Chart 5

The percentage of the types of
grammaticalcohesivedevices used
15% 6ot

m reference
B conjunction
ellipsis

M subtitution
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2. The Correct and Incorrect Use of Grammatical Cohesive Devices

The findings of the research shows thadst students used the grammaitic
cohesive devicesorrectlywith total (878) while iorrectuse only gained (124).
In detail, reference is 709 (70.8%) wa® thredominant of theorrectuse of
grammatical cohesive devices while substitution is 4 (0.4%) was the least one. It
implied that most students were ablauge the referenasorrectlyin the narrative
texts. It also implied that they have sufficient knowledge about the material
regarding with the reference. However, there are some students still found it
difficult in using reference. It can be seen that nefee is (7.19%) wathe
predominant of inorrectuse of grammatical cohesive devices in thets The
percentage of the correct and incorrect use of grammatical cohesion could be seen
in thye chart 6 below

Chart 6

The Percentage of Correct and Incorrect use of
grammatical cohesive devices

m correct

M incorect

C. Discussion
The investigation of the se of grammatical cohesive devices in the
narrative texts by the 30 tenth grade students at SMAN2 Sumatera Barat showed

some interesting results. The primary analysis was based on determining the
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grammatical cohesive devices used by the students in thativartext writing,

the frequent types of grammatical celve devices and theorrectandincorrect

useof grammatical cohesive devices. In this sense, the researcher then adapted the
descriptive quantitative analysis was conducted to detect any probtemscted

with the use of grammatical cohesive devices by students in narrative texts

writing. The further explanation is presented below

1. The Types of Grammatical Cohesive Devices used in the Narrative text
written by the Tenth Grade Students at SMAN2 Smatera Barat

The finding revealed that students used numerous grammatical cohesive
devices in their writing in which reference 77.9% was the most frequently used of
grammatical cohesive devices by students. Meanwhile, substitution 0.6%dgai
the lowest pecentage ofgrammatical cohesive devices by students. This finding
of this research was similar with the finding of Alarcon and Morales (2011)
revealed that the reference was the highest frequency of the grammatical cohesive
devices while substitution wathe least used type of grammatical cohesive
devices from the total grammatical cohesive devices. However, it did not
automatically imply that student sdé writi
reference. It implied thathey overused the reference egigg them to commit
repetitive use of reference in creating links between elements in the text. They
rarely use another of grammatical cohesion especially the use of ellipsis and
substitution which were possible to be used in writing, although most resesarch
stated that both ellipsis and substitution were commonly found in speaking

(Tsareva, 2010). It is in line with the result was conducted by Abdelreheim (2014)
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the use of elliptical and substitutional devices were limited in text written by
Emirati EFL karner.

Moreover, the finding showed that personal reference, suéhsab e 6, 6 h e

(@}

Ohi mé, 6hi s6,thewérétheemgueént By ahdumdd tisid
finding was similar to Shekaili (2011) stated that personal reference was the most
frequentyused i n studentsdé writing. ThHee possi
narrative text. The writing test required the student to write the narrative about

legend. Therefore, the reference devices, mainly personal reference items, were

much fourd in the narrative text. therefore, personal referdnéeh e 6, 6 hi mdé, 6 h
06shebo, 6her 6, h e rasedourdl intstderdsi narstive téxt. hisy 6 , 6t
possible to say that thearrative text about legendqgures the higher used of

personal rierence. On the other hand, it implied that the substitution was not
familiar with the students so that it al
also implied that the existenad substitution in the texivas less identified as

what ha been asgsted by Tsareva (2010). Moreover, if it was compared with the

reference result, the use of conjunction was almost equal to the use of reference.

In other words, reference and conjunction mostlyacaeid i n student sod
us e of additived, badwda@andandbesl de t hat
conjunction (O6but 6, 0 h o w ehe domidantéusenof t he & c

other types of conjunctio This finding was similato the finding done by
Gueliane (2016) revealed that the use of the referencecamdnction as the
dominant features in grammatical cohesive devicesarit be said that, students

had sufficient knowledge to use both reference and conjunction in creating
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cohesion by creating links between elements and combining clauses (Halliday and

Hasan, 2014).

2. The Correct and Incorrect Use of Grammatical Cohesive Devices in the
Narrative Text Written by the Tenth Grade Students at SMAN2

Sumatera Barat

From the finding ofcorrectand ircorrect use of grammatical cohesive
devices, it can be interpest that most students had sufficient knowledge to use
the grammatical casive devicesorrectlyin creating text unity with total (878)
if it was compaed to the total of ioorrectuse gained (124). In detail, reference
was tke predominant of theorrectuse of grammatical cohesive devices while
substitution was the least one due to it less defined in the writing. This result
denoted that the students were ableige the referenceorrectlyby the students
in their writing and implied that they have sufént knowledge about the material
regarding with the reference. In thiense, Wahby (2014gidthat students who
have betr cohesive knowledgsill write coherentand cohesivéext. Meanwhile,
reference Bo was the predominant ofdarrectuse of grammatical cohesive
devices i n st udeThd dadent found irddficult to distinguisht i n g .
the singular refeence to the plural one. Ibccurred either in personal and
demonstrative reference. This finding was in line with the finding of Guelia
(2016) the redt of this research found thaho st st galrectusesod i n
grammatical cohesion was the use of reference. Then, ellipsis became the least

one.



CHAPTER V
CONCLUSION AND SUGGESTION
This chapter summarizes tlimding and discussim Then, this chapter

alsosuggestea direction for future research.

A. Conclusion

Based on the finding and discussion most students have sufficient
knowledge to use the grammatical cohesive devicés because the English
teacher explains the importancgusing grammatical cohesion in writing a text
The material about grammatical cohesion is taught in line with the teaching of
language features in a text.can be seen that all of the types of grammatical
cohesive devices are found in the narrativet texitten by the tenth grade
students. The most frequent use of grammatical cohesive devices is the use of
reference. Reference dmmes the mostorrect use of grammatical cohesive
devices found i n st udebedomes thevmosttairentg . Howe
use of grammatical cohesivé e vi c e s i n s tteeemntha the wr i t i r
incorrectuse of grammatical cohesive devices is concerned with references which
are most commonly used. Beside that, conjunction is the second type of
grammatical deices whch is usedcorrectlyand ircorrectlyandit is followed by
ellipsis and substitution. The lowest use of substitution as type of grammatical
cohesive devices is caused by the lack of experiences of students and little
understanding about the type. They adt know how, when and where to use the

substitution in their writing.

64
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It can beconcluded that, studentise morereference although they are
able to use other type of grammatical cohesive devices well. In addition,
concerning to inorrectuse of grammatal cohesive devices, the tenth grade
students at SMAN 2 Sumatera Barat are able to use grammatical cohesive devices
and they are able to integrate the grammatical cohesive devices in their narrative
texts. It can be seen betare the percentage aforrectuse compared to the

incorrectones.

B. Suggestion

Based on the research findings and discussion of the research, the
researcher suggted thathe English teacher to provide more practice to students
in the use of cohesion. It is hapthat the stdents areaware of the importancef
cohesion in creating text unity, and applied it in their writing activity. Moreover,
students should be accustomed to use the grammatical cohesives deviceir
writing correctlyr el at ed to Engl i shosmoreudrtees and
researchers should investigate comparative study about cohesion in writing and
speaking in the hope that the eeince of substitution and ellipsis are more

defined.
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Criteria forGrammatical Cohesio@orrectandIncorrect

Categories

Grammatical Cohesior

Guidelines

CorrectUse

Reference

Refeence used correspon(
correctlyto link between
elements

Substitution

Substituton used
correspondsorrecty in
omitting some elements

Ellipsis

Ellipsis used corresponc
correctly in omitting some
elements

Conjunction

Conjuncton used
correspondsorrecty to

link between sentences an
paragrghs

IncorrectUse

Reference

Reference used is n
relevant to link betweel
elements

Substitution

Substitution used is n(
relevant to replace one ite
by another

Ellipsis

Ellipsis used is not releval
in omitting some elements

Conjunction

Conunction used is no
relevant to link betweel
sentences and paragraphs
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APPENDIX 4

Types of Grammatical cohesion

Type/Subtype of Specification Example
Grammatical Cohesion

Speaker I, me, mine, my

Speaker & other persor| We, us, ours, our,
they, their, them

Personal Addressee You, yours, your

Other person, male He, him, his

Other person, female | She, her, hers

Object It, its

Generalized person One, oneo

Demontrative| Proximity near This, these, her, now
Reference Proximity far That, those, there,
then

Identity Same identical, equé
identically

Similarity Similar additional,
similarly, likewise,

Comparative SO

Difference Other different else,
differently otherwise

Quality Better, worse

Quantity More, less

Noun head One, onebod

Nominal Nominal complement | The same
Zero
Substitutions Verbal For verb Do, do so, can do,
can, does, did, done
Clausal Positive So

Negative Not

Simple And, and also, and
too, nor,
neither,

Complex further (more),
moreover,
additionally, besides

: : Additive that, in addition,
Conjunction )
another thing,
alternatively

Comparative Likewise, similarly,
in the same way, in
this way, on the
other hand, in
contrast, conversely




75

Type/Subtype of

Grammatical Cohesion

Specification

Example

while

Appositive

That is this is, |
mean, in other
words, thus for
instance, for exampl

Adversative

Adversative relation

Yet, though, only,
however,
nevertheless, despit
all the same

Constrative relation

But, an, however, on
the other hand, at th
same time, as again
that

Corrective relation

Instead, rather than,
on the contrary

Temporal

Simple

Then, and then ,
next, afterwards,
after that,
subsequently,
firstéthe
first, second, at the
same time

Complex

Simultaneously
earlier, before that,
previowsly at one, on
which, just before,
soon, presently, late
after, next time, on
another occasion,
this time, on this
occasion , the last
time, on a previous,
occasion, next day,
five minutes later,
five minutes ealier,
meanwhile, all this
time, by this tme, up
till that time, until
then

Conclusive

Finally, at last, in the
end, eventually, in
conclusion

Causal

General simple

So, thus, hence,
therefore

General emphatic

Consequently,
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Type/Subtype of
Grammatical Cohesion

Specification

Example

accordingly, becausg
of this

Specific reason

For this reasoran
account ofthis, it
follows (from) this,
on this is basis

Specific result

As a result, (of this),
in consequences (of
this) arising out of
this

Specific purpose

For this purpose,
with this mine/view,
with thisintention to
this end

Reversed simp

For, because

Conditional simple

Then

Conditional emphatic

In that case, that
being the case, Iin
such an even, under
those circumtances

Conditional generalized

Under the
circumstances

Condition reversed
polarity

Otherwise, under the
circumsance

Ellipsis Nominal

verbal

Clausal
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APPENDIX 5

Student sé6 Gr ammati cal Cohesi on

Malin was a clever boy, but he was a little naughty.

Malin was a clever boy, but he was a little naughty. He often chased the c
and attacked with broom.

When Malin chase the chicken, he stumbled with the stone.

Consequentl vy, Mal inds right arm wa
After Malin arrived at the village, he was helped by citizens and then Malir
the story.

Malinbs mot her heard t hat her son be

One day, Malin wanted to sail, then , he told her mother about that.

Mal i ndés mot her di sagreed with Ma
mother. As a result his mother agiegith him.

Malin Kundang lied to other that his mother passed away.

Mal in Kundang |l ied to other that
statement. His mother felt angry.

Malin become a rich man. In addition, he had some big and luxurious ship

One upon a time, there lived a fisherman family in coast of Sumatera.

One upon a time, there lived a fisherman family in coast of Sumatera. That
consists of father, mother, and a son named Malin Kundang.

Consequentl vy, Ma luriech That injury hiadhat prindin s anna

Malin mother heard that her son become a richman and a successful persc
news made a felt blessed because his son was very lucky

One day Malin wanted to sail. Then, he told her mother about that

Ma | i n IBes alwagstwent to the harbour to wait his son home town

His mother cursed Malin become a stone. Suddenly, her body changed
coral

Once upon a time, in a small village near the beach in west sumatera, there
woman. Her name is mande rubiya

Once upon a time, in a small village near the beach in west sumatera, there
woman. Her name is mande rubiyah. Her child named is Malin Kundang.

Her name is mande rubiyah. Her child named is Malin Kundang. They live(
small house.

One day,when Malinkundang went to the town to sell all caught fish. He
with a rich bussinessman. He was a

One day, a merchant asked Malin Kundang to sail with him, but he had to |
mot her al oneo

Malin Kundang was a good child, he alys helped his mother to fulfill his dai
needs.

Malin Kundang also worked diligently, every day, he went to sea to
merchants there.

The merchant who was helped by malin was happy with him because he
diligent boy.

A long time ago, the anciétand of Sunda was ruled by a king and a queen
had a single daughter. Her name was Dayang Sumbi
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One day, when Dayang Sumbi was weaving in her pavilion, she became
and distracted because her dropped her shuttle on the floor

One day, when Dayan§umbi was weaving in her pavilion, she became mc
and distracted because her dropped her shuttle on the floor She became
and distracted because her dropped her shuttle on the floor. When it f¢
exclaimed she would marry to one who gave itkdacher

Dayang Sumbi had to marry Tumang. They lived happily together.

One day, Sangkuriango6s mot her askge

Sangkuriang worried because he did

Dayang Sumbi was a beautiful woman, many kingj prince wanted to marry he

Sangkuriang wanted to marry Dayang Sumbi. He forced Dayang Sumbi to
him

Finally, Dayang Sumbi approved Sa
was very happy because Dayang Sumbi approved his proposal

Sangkuriangpecame angry. Then, he kicked the boat that he made

Dayang Sumbi asked Sangkuriang to make a boat for sailing. it should
before the dawn.

Mal i nés mot her al ways went to the
hometown

One day, SmothgrkaskediSangkgriarg to went hunting with his dg

Dayang Sumbi was a beautiful woman, many king and prince wanted to ma

Sangkuriang wanted to marry Dayang Sumbi. He forced Dayang Sumbi to
him

Sangkuriang became angry. Then, he kickeddoat that he made

Malin was a naughty boy and her often chased the chicken and strike i
broom

Malin Kundang lied to other that his mother passed away

Mal in Kundang | ied to other that
statement. His wther felt angry

Malin become a rich man. In addition, he had some big and luxurious ships

The next day, an old woman who wag
beach to meet the new rich merchant

There were some merchandices that stole by pirat@iarassistant.

One day, Bawang Puti hdés mot her wa
Putih did all of the houseworks to help her mother
Mal i nbs mother di sagreed with Mg

mother. As a result his mother agresith him

Malin went to the village. After Malin arrived in that village, he was helpec
citizens and then Malin told the story

Sangkuriang became angry. Then, he kicked the boat that hebecalese he wg
really angry

Finally, Dayang Sumbi approveélla ngkur i angés marri a
was very happy because Dayang Sumbi approved his proposal

Unfortunately, Bawang Merah was so greedy, She wanted all the tresures
the pumpkins that given by the old woman. she wanted what she has artew
mot her and Bawang Puti h haveo.

The rich Mechant had many ships, he gavalM the big one
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Bawang Merah got many treasures from the pumpkins, because she cq
what her mother and Bawang Putih have and what she has

His mother cursed Malin becama stone. Suddenly, her body changed in
coral

Malin Kundang wanted to become successful bussinessman and @ could m

wife happy

Mal i nds mot her didént allow him to
Bawang putih always help her mother, bathang mer ah does
Dayang Sumbi knowed that sangkuri a

Bawang Merah had two big pumkins, first, she opened the third

Once upon a time, a fisher village of Air Manis Beach in the Padang area
Sumatera, there lived a widonamed Mande Rubiyah with a son Malin is
diligent and obedient child.

Mande Rubiyah is old. She is only able to work as a cake seller to cover the
of her and her only child.

Then, Malin was provided with seven packets of rice wrapped in banares|
His mother drove him to the dock and his mother told Malin to invite his m
to wait in the village.

Once upon a time in a village lived Bawang Putih with her step mother and
Bawang merah.

Bawang puti hés mot her alseardl when sh

Bawang putih is grieving so did her father.

Bawang putih is grieving so did her father. Her father remarried another w
and later her step sister was born.

Her father felt ill. Since then, Bawang Merah and her mother became
powerfuland persecution of Bawang putih. They treated Bawang Putih badl
always asked her to do all the household chores.

One morning, Bawang putih was washing some clothes in a river. Accide
her mother clothes were washed away by the river. Shaliy rgorried so she
walked along the river side to find the clothes.

She is really worried so she walked along the river side to find the clc
Bawang putih try down the river to look for it but could not find it, but could
find it.

Bawang putihly down the river to look for it but could not find it, but could
find it. Finally, she met and old woman.

Bawang putih try down the river to look for it but could not find it, but could
find it. Finally, she met and old woman. She said that €pt the clothes an
would give them back to Bawang putih if she helped the old woman do the
hold chores.

After everything finished, the old woman returned the clothes. She also
Bawang putih a gift, there was two pumpkins, one pumpkin was smdllthe
other one was big.

Bawang had to choose one and she took the small one.

Bawang had to choose one and she took the small one. When she arrive(
her step mother and Bawang merah were angry they had been waiting for
time.

Then, Bawang gtih told about the clothes, the clothes, the old woman, an
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pumkin. Her mother was really angry and she grabbed the pumkin and sma
to the floor.

Then, Bawang putih told about the clothes, the clothes, the old woman, &
pumkin. Her mothewas really angry and she grabbed the pumkin and smas
to the floor. Suddenly, they all were surprised because inside the pumkin
was jewelries. After that, the step mother asked bawang merah to do exact
she did before.

After Bawang meraklid the same experience with Bawang Putih, she met th
woman.

After Bawang merah did the same experience with Bawang Putih, she met
woman. She asked Bawang merah to do the household chores, but Bawan
refuse it. She asked to the old wamto give her a big pumkin.

When she got home to her mother immediately, Bawang merah showing p
carries.

Once upon a time, there is a family who were Bawang putih, Bawang mera
her mom.

Bawang merahdéds mother i s . She alagsdaske
Bawang putih to clean all of their home.
Bawang merahdés mother is so bad t

Bawang putih to clean all of their home. She always pamper her daught
di dndét care with Bawang puti h.

Bawang putibdid every work at home start from clean the room, sweap the
wash the clothes, water the flowers, cooking, and many thing that she must

Bawang putih was so afraid , she looked for the dress and arrive in a cave.

Dayang sumbi gave birth theliyaboy. His named him Sangkuriang.

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. He b
handsome and brave.

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. He b
handsome and brave. One day his mother asedohgo bhunting with the dog an
bring her venison for feast.

Dayang sumbi gave birth the baby boy. His named him Sangkuriang. He b
handsome and brave. One day his mother asked him to go hunting with t
and bring her venison for feast. Desperagetdok an arrow and shot the dog.

Years later, Sangkuriang met a beautiful woman and instantly fell in love I
was his own mothethey did not recognize each other.

Once upon a time, in a small village near the beach in West Sumatera, a
and he son lived.

Once upon a time, in a small village near the beach in West Sumatera, a
and her son lived. They were Malin Kundang and her mother.

Once upon a time, in a small village near the beach in West Sumatera, a
and her son lived. They we Malin Kundang and her mother. Her mother wa
single parent because Malin Kunda
baby Malin Kundang had to live hard with his mother.

Malin kundang was a healthy, diligent, and strong boy. He usually went t
catch fish.

Malin kundang was a healthy, diligent, and strong boy. He usually went t
catch fish. After getting fish, he would bring it to his mother or sold the ce
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fish in the town.

One day, when Mal i n kundan gshipwehish wasg
being raided by a small band of pirates.

One day, when Malin kundang was s
being raided by a small band of pirates. He helped the merchant with his
and power.

Many years later, Malin kundarngecame wealthy. He had a huge ship and
helped by many ship crews loading trading goods.

Many years later, Malin kundang became wealthy. He had a huge ship ar
helped by many ship crews loading trading goods. Perfectly, he had a be
wife too.

An old woman ran to the beach to meet the new rich merchant. She was
kundangds mot her. She wanted to h
after so long time.

Once upon a time, there was a family who lived in a village. In the villages

was a girl called who called fABawa
Once upon a time, there was a family who lived in a village. In the village,
was a gi r |l called who called ABawg
family.

Bawang putih had a good life, dmuse she had a property mother who kept
and a father who had mother.

Bawang putih had a good life, because she had a property mother who k
and a father who had mot her. Her f
her life with some lit# things that can made her happy.

Bawang putih had a good life, because she had a property mother who k
and a father who had mother. Her f
her life with some little things that can made her happy. Hondsr father wen
out of the home, her mother felt there was something wrong on her body.

Bawang putih had a good life, because she had a property mother who k
and a father who had mot her. Her f
her life with some little things that can made her happy. Honestly, her fathet
out of the home, her mother felt there was something wrong on her body.
that her mother often sick and can

Some mother from that day, Bawangpuh 6 s mot her was
back to home without brought anything for her family.

Bawang putih was shocked to hear that but she cant accept them beca
|l oved her father and wasnod6t to mak

Since the death of her fah her stepmother and stepsister were changed,
were cruel.

Bawang putih went to the river to
she felt so sad.

With help of Malin kundang, his mother started to work in order to fulfill t
daily neal.

When she arrived home. She throwed the pumpkin and they were scre
There were a lot of snakes inside the pumpkin. Finally both of them realize
mistakes. They apologized and Bawang Ptih forgave them.

Once upon a time, on the north coasBamatera lived a poor woman and his
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The boy was called Malin Kundang.
only source of income.

Malin kundang grew up as a skillful young boy. He always help his moth
earn somemoney.

Malin kundang grew pi as a skillful young boy. He always help his mothe
earn somemoney. However, as they were only fisher man. They still liv
poverty.

If had been 3 months since Malin kundang left his mother.

After several years waiting without any news, Malin Kamlg 6 s mo
suddenly surprised by the arrival of a big ship in the prier where she usually
to wait for her son.

Long time ago, there lived an old woman Mande Rubiah and her son T
Malin Kundang. Mande Rubiah was a single parent. They liu6fdrsand hange
with the forest yield.

One day, Malin asked his mother ab
However, Malin still want to go to change his fortune.

Mal i nés mother couldnét forbid wh
idea.

And then, inthe nexd a y , Mal i nbs mot her accom
Mal in al ways thinks about the owne

When arrived, Malin go out from his ship.

When arrived, Malin go out from his ship. One of the villager saw him in
harborad he went to house to tell Ma |

When arrived, Malin go out from his ship. One of the villager saw him in
harbor and he went to house to te
she accompani edheMaboi. n6s mot her t o

When reached there, Mal i néds mot her

After pushing his mother away, Malin cameback to his ship.

Malin became a stone when he was begging to his mother.

Malin became a stone when he was begging to his mother. Ship, crew, &
wife sunk down to the bottom of the sea.

Long long time, in a small village lived a beautiful girl. She was bawang putil

Long long time, in a small village lived a beautiful girl. She was bawang g
She was reader6s book.

Long long time, in a smalliNage lived a beautiful girl. She was bawang pu

She was readerdéds book. She was al s
Long long time, in a small village lived a beautiful girl. She was bawang ¢
She was reader6s book. She withbkerfathes

her mother had passed away when she was a little. So, her father was
again with a rich woman.

So, her father was married again with a rich woman. But, that woman
daughter with her husband previously. Her name Bawang Merah.

Bawang putih felt that her step mother was good and friendly.

Now, lived in the home Bawang Putih with her step mother and her daughte

One day, Bawang Putih washed in the river. Suddenly, she saw gold fis
beautiful. Finally, Bawang putih brougbbld fish comeback to house.

One day, Bawang Putih washed in the river. Suddenly, she saw gold fis
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beautiful. Finally, Bawang putih brought gold fish comeback to house. After
she put it in the wash basin.

Once upon a time, there was a familfio lived in a village. There was a hou
who stayed by Bawang Putih and her mother.

Once upon a time, there was a family who lived in a village. There was a
who stayed by Bawang Putih and her mother. She still has a father but he
should gao the city to work.

Bawang putih was kind and beautiful girl. She always helped her mother to

Bawang putih was kind and beautiful girl. She always helped her mother to
Her father only went back to home in one day during a month. So, Bgwaihg
should helped her mother to clean the house.

Bawang putih had a good life because her mother was too lovely as a mottf
her father was hard worker.

Bawang putih had a good life because her mother was too lovely as a mott
her father was had wor ker . Her f ami | happyhbecaus
she could spend her time with her family although only one day in a month.

One day, Bawang putih saw her mother sick.

One day, Bawang putih saw her mother sick. Her mother cant do anytloyt
sl ept . So, Bawang putih should do
that.

Bawang putih and the gold fish be friends but her step mother and Bawang
know that Bawang putih had a gold fish who can talk with human. So, Ba
merah catche the gold fish and cooked that for lunch.

Once upon a timdive a boy and his mother. her name is Malin kundang.

Malin kundang feel tired with the condition now, and he can not to look
mother old ones.

After a while later, Malin kundang invitedshvillage and society that know wit
Mal in kundang called his mother [
happy to hear that and follow Malin to the beach

After a while later, Malin kundang invited his village and society that know
Malin kundmg cal l ed his mother i n her
happy to hear that and follow Malin to the beach.

Once upon a time, in the Air manis beatie a child and his mother. They ali
with was cheerfull.

One day, Malin went to island acroste asked permission to his mother.

One day, Malin went to island across. He asked permission to his mother
his mother gave permission, he departed from Air manis beach used ship.

After travelling Indonesia, Malin Kundang and his wife goes to Rgdahen
Malin kundang arrived at Minang Kabau ship yard, his mother got ¢
information that Malin kundang in Padang.

Once upon a time, there was a boy named Malin kundang in the village aro
Padang. He lived with his mom named Mande Rubiah.

Onedy, Malin Kundang got the job in Padang and he planned to asked his v

Oneday, Malin Kundang got the job in Padang and he planned to asked hi
While vacation and they sailing to Padang. After arriving at padang, they w
Malin hometown.

Twowo men saw Malin and his wife and
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Mande Rubiah shocked to hear that and she immediately looked for Mali
Malin acted | i ke he donot know wh
prayed to Allah and hoped Malin change te #tone.

Once upon a time, there is a happy family in West Sumatera around Pada
There life was very happy.

When Malin kundang still a child his father was passed away. Because @
Malin and his mother must be worked hard.

Many years laterMalin Kundang became wealthy. He was aisarried to a
beautiful woman.

The local peopleecognized that he was Malin kundardalin Kundang has
became rich and now he is here.

After that, Malin Kundang ignored his mother. he back the ship leaved hien
in the beach.

After that, Malin Kundang ignored his mother. he back the ship leaved his n
in the beach. He look the ship and went leave Air Manis beach.

When the mother came, Malin Kundang, in front of his well dressed wife
crews and hiswn gloriness, denied to meet that old poor and dirty woman.
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APPENDIX 6

Studentsod Writing

Mz\xnl

< wmy vessiony

(ace (pon zhima , “There lved - \-\Ug“\—\?}é@l Z&Eﬁj}&*

ja_ 7z sl vi(wac in the vexk op *Hhe Focest.

/Vhe\j zoece  Wialin ‘\<uno\‘ax\q’ s Q’arar\k? —2nd nra__Ll:‘}\: =
Wndang  gsele, Rub Wains cakher was pasced away
S'U, o znd  tis ek kler FQNE sda M-—— o
FRvoe ol galier _dead, Tyt voolin Thok (edecd e
e wmdcher anQ Dokh  ge oabin's yadther —2und amado
32y oed Yo o do the bekter hpe
Tyecdday  FTeom  gubub uonkil ynaghcb , both
of Yhem  wocked lard . fgter long Hme, vralio
kwdang sad  Ffo hee mom Fhat  he had =
thane  Hdo wokedd tn Fhe olher covhy, he Lcied
o cowiclng His mother e che alloured 1m-alin
do 9o Fo  luing svE | Ther  Uge will be belfer
sz codly mom alowed malin b 40 ad nralin
e lepk lec tom alene,
(n dhe oher  counky, WMlalun wedced {0 someene
whe has 2 \DU"-\’\’\‘FUi Dpurgner +Toen, Malin kendang
nactied  the davghter  or hrs  bess , 4 e opt Dremobien
to increase tus  pesthon W fuy  company.
Mleaotile, Vdin loodangs  mdhes  pelb 5o lonel
tn  the Wag Bk she fuads pray o qod, o
Weped  Fhe aed Aurays lceep  her gon in ﬁ%d
Age . ~ak's  gagll wold | deEEn Soddendy maie
got a oo thak e wereglace & was  us vllage.
Rut , becayce malts  doe loved 4reamvre  he
toegeb 1o the ploace ™ was i Naore bewn
Saodbendy Meabns  raebtrec  coma o e malyg
—and  opmdpcroed rodln bk, wealan /Pe)\k A =0 Sz
W e malin Acop hge  mothee Jown, —and  Fhen,
rokher \P(,\’L ek, s 2 she exied in Ba-u"‘c o
U\'\’Aldfr\ W"’Iq ’ZVL&L 4"*3‘ MLOL?Z;&. ]“ 4"“2
makia kundang ¥ sl remember hia mdlieo -
At e pedt by Jo admite Ahe tnowen
war Aty mom. then, dhg  weman gt co bl
and groy to ged TAhek A LGy Acnew

TN Mk et fo He wan




86

e e SR T i i, W
Ml Wodany 5,@/ S —
|_one_upn a e, a_fuder village of e mane eade_m e faieng
area, West Sumatra, there Uved a widow ramed Mawele Rubayah with aison
el halin wWundang . Mande  Rulalfal, was Very Jond and spaled  Maiin kundorm
Mim is a ddigenr  and obadime child { Mande Rubayali Us old . (che 5 b
e R —
__lenly able o Wk aS A cave coller b Cover +he Nheeds of “‘L,‘",“,Q?"‘;’
Ty —— = R
onty cluld. S ==

> PR

i Ok doy . Malin Low W, Ve \iard Zes ke almose anudﬁ_é,gt_ﬂﬁng‘ly,,,, —
= 2 e s o 1RO

ceuld be cwed - thanes 4o hes wmother.s  hoard —work.»ﬁ{t‘(r recouenrd

m RS ddlnes ke wags thereasingly \oved. They ar mpthess _and T L —
Who  leve  gach  oHter. Naw . Malrin_has growy  yp askirng  Permusiich W
©M 1S mother 10 g0 10 the cry o because ar that tme there was 2 lame
Ship  dpckes  ar bir Moans  peach. Even Ahough he was rouctant, —
'&W\allg Mande Ruboyah albwed bus sm o leave . Then Malin _was Provieled.
With  coven pacress  Of nce  Wwpted _tn banana Veaves. HiX Mother —
dove. hm +o‘+lrw_ docic  and _s_mothe— 4old moly, 4o Muvte hx  moHren
Jmu wllgg e ﬁ.ﬂ-er acnving 1 Hre ey oL waun \”gm_____
[0 0o tor youe. atter geetmy « o Malin marmoge Malin became &
| S0%ess i 40um)  man . because Malin_Wad  SusCootek tn_gowg 1o Uisi

l s km;T;u& when he amved n \-heh‘\vll‘liﬁ 5(, AHJ: ’h/l;;:da. Rubo\n.l«ﬁ
Ihearzf the news thon Malmg cane frpon Hie ety - Mande Rubaral S traight

et
40 ”'hz dO;\; oA ‘de—ce\f ™meee imalm . MaVin's thnocentc Lol hot.
rubAYaL

fac\cnn.u tedoe s mandak “ag  lis mobher . Hean) the words maln,
IManﬂ Lubomln wizth and  qucsing  main  tnro gtone . heard  the &@itre,
}CUPSQ of Mandy Rubaynh Malrn Just \aughed and mmeciarely

conttnued e Hhe fourney .
When  they were abous 40 Conkhug #he grurney , oy dcten\y
I; gtorm  gpd  heavy blas?kemy came Gleng with 4 frecce
"Ughtey . The ¢lhep maun  hry he Ocean wave and  was stransled,
then, l\;\a(/m et gimuck by wghthery  whie GOW{‘:? o ket mother
and asm@ 1+0 be a Srone.




87

Lmo,me_u?m_q_tm_\n_gﬂ'%g_\\ vang Putih_with her step mother

&L\\_E;L_gm SSrer BQW;MJ Me=rah, - i

S PN e S ) W

vona Podih  mother died  whed she was qbab_u} becavse _an_ill -
__.B_r_&w_oh Putib o grieying so Jd  her gather. Yer ganec remartiC S another
—WO™On  Aan ec  ber step  sigter orf. & gheEy

—Mher gorhver e\ W o \arer died |, Sience then, Bywang_Nlesah _and her _mote
beco me tmerp {,owe“F“‘ and pece e cution og Bamnj 'pu,'h. TLQ:\I ireated

2aong  Putih Yoy ond amays Asked her 4o d0 gl the househpld chotes:

) ang_ Potih  was (vashing  gome clothes (n a mver.
Becidentany  weo MoANET clokheh  wErS washed away bY the eivel: She (s veally
[ WOPTId 40 she wdlued akng_the gver sde 4o gind the clothe
M’_@m?u-\'\\\ -\»r\} dowb e river Yo ook s i but could not f{'l\dft‘
—Cinoly . s\e met and o4 woman: She said +hat go kegt the clotheS g would
—61v€ them back to Bapab Rtk i She helped the old_woman do the house hold
Hnoyps- Beter evers’ckng pinkhed | the od women ceturned the clothes.
_ S a\vso gave Ba‘mnj Pdib o gigt, thece war two pumpins . oaes pumplein veas
_LmA) apy dho  other _one_wns big . B“anf} had 1o Choose ope chd she dmok +Ae
Smad) ene . When she aromea home, her Step mother and Bawaiy Meran were cngry
’TI_ 0d_beeh Wa\'}jnﬁ sor 0 (m[\g it . Twen, qunj Putih 308 _o\neid  tho ClOthe
Yne O\ woman . and_dhe pumgkin.
\\ ec moher _was really ahgey  ond She gtabbed ihe pumpkih cnd smas hed if to
tne ploor. quééanl}q.fl-pg Al _wece SRR _bpcrauso Thside 4heo Pumx:kil)
Xhee MoS \Ie*)e\rxes- Baev avur, The Step MOthet ASLed [fawany Morah to dp
pxac,*kg what She dd pegore. QF\'S\‘ Bowam) Metah A1d the same Cxpstiene
W Guesna Turth , She they Ahe o woman. She osked  Bawana Mergy. Lo
20 the howsewold chores | but Bang_g Merah fefv§e 1. She asved {e;j +he ol womg;

to 9:_\/9 her @ b9 pumpnh .

_ Ulhen she g0t home 4o her mother (mmediaioty, Bolang merah Swosiry

#mysin_carel€ . for cearof Basan Potthwi)l_ask go€ o part, they _had Bgwan

Yutin 40 g0 to theriver. Pores Nnoir , Yy Solkyy - Pn enom

4na%es  50peg0 oy oMl \thmedtarelw, Xne 00\MMN) weve  oekoted ng:' eV, o
ord her Step mon®T xo death. 2 S

(&
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Narrative text . : i ; . ’
(ca .
" Mabn Kundang " .

C

Wce upon & time, m a4 small willage near the hmch w West Sueadca, We a wotrph
ond_fer- chld, name © Rubayah. her chid tame s Mahn kundorg. they We Swly, | -
her tushband died when he went ling. even though they e sty Mseq fed ‘WM_

Her mothet was a Sthoje_panent becase Malin fundoty's gather tos fossed oway When he 1

Was a.baby . So, Mol “kundang hed o live hard T hie mothet,
Maiiny tundam $ a qooﬂ thid, he awoys  helps s other o gutew hie Aah{ heeds .

he also worked d\\\qznﬂq,eVErq Hme he welk 4o Saa 4o help 4he terchats fhere.
Ohe day, Mality Furdanq ¢ bored Wl hi work, he i bired o hv\Yq Wietably, then he e s

fo go wonderer | Seck More (ncome.

then be conveyed e Wtenbon 4o s other) with a gedling 0F disappowriment s
Mothet fegused . Malin tried to explain again, the fesults” s Mother alss allowal with
a heavq heart %o (et go |

the nert day, go to Malin 4o the beoch 4o gp alorg Wit the merchants 40 go saliy . -
he goes on a blg beat. On arrival Malin ot b destinabion, be Met o weatthy trerchont . \ \

then the Wetchont erploys  Malin kundarg o5 bis Asestan,

Loty Hme workirg Mol met whh her st chld, ste & very beaubieul and
chqrmim Malin zel In (ove with her and Frally mattled her. Agter mattioge, Mdlin
hecame o fch mon Gecause he had tmatrled the gon o a €ich merdnont -

Many yeaes loder, Maln tuMahq Becotte ks Villoge . He od & huge ship
and o lof of (rew Who Worked loa&\hq rtmqu qoods . When he was sading on s troding
Jouthey, his ship londed on o coost heor o sma\\ village . The local Peole recoqmw that
he woe Malin kundarg, @ boy From the afeo. The hews MmN fast tn the town “ Malin
Fundarg has become and row hets bere”.

An old wotran ,whe Was Maln kundanye trother cah 4o ¥k beath 4o meet the
hew fich merchaht . che waited 4o (g him o feese her sadness og heirg lonee
aper o long fime. When hig tother oame dear hitn, Moty kundayy who wos with his beankiguw)
wige ord WS Ship crews Jenied £hat shetas Wi other. She had blended Malin Uudary W
b took of he gd adwi bot she g het mether. At logt Mol Fundorg S0 4o her X Enowg), |
dd soman| |V never had o wother ke Yo, a goof women | . Aler kit he ordered i
ki crewe bo gob sall 4o leate dhe 04 wovan who Wog Foen cud of sabtes ank m(- 1
Froally, she cursed Mol furdomy that he woud d9tn o astone \f he ddot apolage
p her, Maln Avst \avghed when, e bear fhot. Gadenl & Ah4Nderobyctn  (oitre

I Ahe quiet %a, brecking bis huge chiy. He vop thown ouk o a stmal) \elond, \was —

B
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S ™ T T

dne ypon [T

,,,,, o hm then n Lfﬂﬂl[& who m [,.wai,““f?u;[.‘ B.wat. * Meah MJ lver nvw
%“,t BFWH PUH‘\ 5 not -dn(

nbbnj fm Bawuj _Neraj,, bu:-jv);} :l»yrmtr
wong  Miaah s mmr B bad emprape grl. bad . Vel . She aloeyr asked
Q‘““"J ﬂmh {v dmn all e

... ROl ef thur home - ,_”l'.“f'_“_"ﬂ’ ]m/ur her Jafghm aﬂc’
‘H“*;__ “_ﬂ# doet ddr 't care

_““i“h 5”"’"17 puy& ﬁawa,y__;,,;[;_:i,,‘;_wg
Wofe g Wome  gon n_gom dean the  mom, leo, the floor, wash  the cothes,
mm u‘!«»m _fowers, coohnﬂ-&; .an;-l. ~(;.; ,d,”l, der the mar 4l dide ;_*.
T T 8ol Sk 0 Gy b gy
ol e o " ond __thy  eot m' the tdo(c Witk e B T

wu{n ln Io'/dy dojheer
JOne 443 Bamj Mook’ s m}&mb;her wked W © worh mem o

e asked | __t_gr_h___wg cloth} o o flge‘ over
a\enb Pt When Gawan Puu(n wag uwkmj " ob o wy good 'R th"n The drar )
fom Bawon Mbs thnot(«er "’”‘"J, aey - B,.mnj Pvah c0 afmf_.‘__ﬁ
S\Q _\gﬁm{ o the dmyr _and  arfwe M4 cave BaWa Pwh Jhoceel

_for  the LI w4 J Mh e

" \’““W‘ ,\\g_t}i»‘cgwh e v a 5ramlmnh¢r Souﬂ rnn:lma WY v lok a

__&fm’ 7_ - U Okk. g her! v

~ Ok g el . Bmy V?_*’!'___f"i‘i__"i e 3"414{':_52@ s
e -???"_J"‘{ Fwﬁ~_~PWb Jo thet - beeanr the bmd o bavang puth 4pe -
dna ot the des qu ark

bt W o dem s W o e gy
q_t Were ol sun(l \TEL and

$ b\j J"J;Md Pual« __gkm‘co "EATTMH grﬂ
'Yﬂj hwz war o fof  fOM  herc, twuvn mJj the
Y;aom !wh 3 Step pokher  wos o

!Mal' gy - ln the bonfe_

_luﬁm wer  yov ¢ q Zﬁﬂ‘vi fc_um bayav -
”P\»hh lrmﬁl'k SWMMU 1 the a@_btf__@ slve  the (7“—’-»,\14 m_the groy there
ove Moy 30\«! and Juﬂdcﬂ_‘}j‘ﬂiﬁ' wy e Iu J -

:GR )p;p Bmunj - foeilee sepmether  war _greedy- She asked e Javybt;r_m
7 ﬁananj !w(a - Pnd Gawanq Meah  tmpw
VaIHJ oo 3‘”j“_*_ 3@_2&54:{!:” 4_1./_“ c/wor ¢he~ '?‘Z‘f”‘y. Slrc Wf
lisme m\& }Qc 7 j:qw f{lby My mtlocr —‘_@M lt"’A : f,ﬁ;(‘,’.'_'""’ the N
bk the grog i 15 o LU lﬂﬂd:“v Bpaf _ Wont to ¢ ea& te 3.»«:@
Wk epd e mcthzr gawanj_ hff’.‘_‘ﬁ_ hpe ha”j apetr lm _Stepsister nno’
M mithy s died b dod

ko Follow

ahvt how 4o jo w o the cavt ,{/;;‘~
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