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ABSTRAK

Ramadhani, Rafika. 2019. An Analysis of Teachers’ Questions in English
Classroom Activity Based on HOTS in SMAN Kota Padang: Skripsi.
Padang: Jurusan Bahasa dan Sastra Inggris. Fakultas Bahasa dan
Seni. Universitas Negeri Padang.

Dalam konteks pembelajaran bahasa Inggris, sebagian besar guru
mengajukan pertanyaan untuk memeriksa pemahaman siswa dan merangsang rasa
ingin tahu siswa terhadap materi yang diajarkan. Ada banyak jenis pertanyaan
yang bisa ditanyakan oleh guru. Setiap pertanyaan memberikan pengaruh yang
berbeda pada tingkatan berpikir siswa. Penelitian ini bertujuan untuk menganalisis
jenis pertanyaan dan tingkatan pertanyaan yang sering kali diajukan oleh guru
dalam kegiatan pembelajaran bahasa Inggris di SMAN Kota Padang. Penelitian
ini adalah penelitian deskriptif kualitatif. Penelitian ini dilakukan dengan
mengamati dan merekam kegiatan subjek tanpa mempengaruhinya dengan cara
apa pun. Subjek penelitian ini adalah 12 guru dari 4 sekolah yang dipilih dengan
menggunakan teknik random sampling. Teknik dalam mengumpulkan data
menggunakan rekaman dari video observasi kegiatan kelas dan rekaman dari
Stimulated Recall Interview (SRI). Hasil penelitian ini menunjukkan bahwa jenis
pertanyaan yang paling sering diajukan oleh guru dalam kegiatan pembelajaran
bahasa Inggris di SMAN Kota Padang adalah pertanyaan tampilan yang
jawabannya telah diketahui oleh guru, dengan 575 pertanyaan (82,85% dari total
pertanyaan). Kemudian, tingkatan pertanyaan yang umum diajukan oleh para
guru dalam kegiatan pembelajaran bahasa inggris di SMAN Kota Padang adalah
kategori mengingat (C1), yang merupakan tingkatan terendah dalam ranah
kognitif.

Kata kunci: Pertanyaan Guru, Jenis pertanyaan, Tingkatan pertanyaan, HOTS.



ABSTRACT

Ramadhani, Rafika. 2019. An Analysis of Teachers’ Questions in English
Classroom Activity Based on HOTS in SMAN Kota Padang: Skripsi.
Padang: Jurusan Bahasa dan Sastra Inggris. Fakultas Bahasa dan
Seni. Universitas Negeri Padang.

In EFL context mostly, teachers pose questions to check students’
understanding and stimulate students’ curiosity. There are many types of
questions that can be asked by teachers. Each question gives a different influence
on students’ thinking levels. This research was intended to analyse the most types
of questions asked by teachers in EFL classroom activity in SMAN Kota Padang.
Also, the common levels of questions asked by teachers in EFL classroom activity
in SMAN Kota Padang. This research is descriptive qualitative research. It
involved observing and describing the behaviour of a subject without influencing
it in any way. The subjects of this research were 12 teachers from 4 schools
selected by using random sampling technique. The techniques of data collection
were classroom observation-video recordings and stimulated recall interview
(SRI) recordings. The findings of this research are the most type of questions
asked by teachers in EFL classroom activity in SMAN Kota Padang is display
question with 575 questions (82.85 % of the total questions). Thus, the common
level of questions asked by teachers in EFL classroom activity in SMAN Kota
Padang is remembering (C1) category, which is the lowest level of thinking in
cognitive domain.

Key words: Teacher’s Questions, Type of question, Level of question, HOTS.
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CHAPTER |

INTRODUCTION

This chapter will explain the background of why this research is being
conducted and the purpose of the research. It will be divided into the background
of the problem, identification of the problem, limitation of the problem,
formulation of the problem, research question, purpose of the research,

significance of the research, and definition of key terms.

A. Background of the problem

Curriculum 2013 has been implemented in almost all schools in Indonesia.
Curriculum 2013 applies a scientific approach to the learning process (Suyanto,
2018). This scientific approach is convinced as a good approach to raising
students’ learning outcomes. Implementing the scientific approach helps students
to construct concepts of knowledge, which they learn, on their own cognitive
process. As Kurinasih (2014: 29) states that learning with scientific approach is a
learning process that is designed to encourage students actively construct concepts
through observation to identify or find problems, formulate problems, collect data
with various techniques, analyze data, draw conclusions and communicate
concepts that are found.

Moreover, Sarwanti (2016) states that there are some learning objectives
with a scientific approach, as follow: to improve intellectual abilities, especially

high-level thinking skills; to develop students' abilities in solving a problem



systematically; to achieve high learning outcomes; to train students in
communicating ideas; to develop students’ characters.

One of the main objectives of implementing a scientific approach is to
improve intellectual abilities, especially high-level thinking skill of students.
Students are expected to have critical thinking competencies such as higher-order
thinking skills. According to Little, (as cited in Ong, Hart, & Chen, 2016),
“lifelong learner is a person, who is able to take charge of one’s own learning and
actively engage in the learning process to generate questions, brainstorm ideas,
solve problems, and construct meaning and knowledge.” (p.1) so, here teachers’
important role is to encourage students to have critical thinking during learning
process.

In the EFL context mostly, teachers dominate classroom interaction by
their talk, explanation, and even questions (Al-zahrani & Al-bargi, 2017). In
addition, teachers frequently pose questions to check students’ understanding, to
stimulate students’ curiosity, and also to encourage students to give either relative
or complete answer. Hence, teacher questioning can be considered a useful way to
encourage students’ critical thinking. As stated by Ong, Hart, & Chen (2016),
teacher questioning can be a useful and practical way to achieve the goal of
developing lifelong learning skills among students. In addition, Wangru (2016)
claims that questioning is one of the most frequent strategies used in classroom
activity. He said that, it is a useful way for teachers to output information, to

convey information and to obtain feedback from students.



Effective questioning in the classroom can encourage students to think
critically. It can activate students’ thoughts, stimulate their recognition and
organize the class as well. Wangru (2016) noted that “More effective classroom
questioning can encourage all students to think at higher cognitive levels.” (p.
144). In addition, good questions can help students to improve their linguistic
competence. Also, strategic questioning can stimulate students’ imagination, and
motivate them to search out new knowledge.

Furthermore, there are many types of questions that can be asked by
teachers. Each question gives a different influence on students’ thinking levels.
Chin (2007) states that types of questions that teachers ask during classroom
interaction influence the cognitive processes of students. Long & Sato (as cited in
Cakir & Cengiz, 2016) states that there are two types of questions, which may be
asked by teachers in classroom interaction, which are display/close-ended
questions and referential/open-ended questions. Display questions obtain answers
which are already known by teachers. These questions only check what students
know and allow them to give a short answer. Also, these questions only demand a
short response to low-level thinking. On the other hand, referential questions
demand more thought and generate a longer response. These gquestions encourage
students to give low-level response to high-level thinking.

According to Bloom’s Taxonomy Revision, indicators that are used to
measure lower or higher thinking skills include: Remembering, Understanding,
Applying, Analyzing, Evaluating, and Creating. In addition, Krathworl (2002)

stated that analyzing, evaluating, and creating are indicators to measure high-level



thinking skills. He said that “HOTS is a thinking skill that not only requires the
ability to remember, but also other higher capabilities include the ability to
analyze, evaluate, and create.” So, it can be said remembering, understanding, and
applying are the indicators to measure low-level thinking skills.

However, teachers commonly use remembering and understanding
indicators in their learning activity. It is so rare to find teachers who use higher-
level thinking skills indicators during a learning activity. Moreover, Al — Zahrani
& Al — Bargi (2017) found that “...the most preferred question type were Yes/No
questions. Although the schools were different in their teaching strategies due to
one being private and the other being state school, there was not a significant
difference in the schools’ use of Yes/No questions (36 out of a total 98 questions).
The reason behind the high usage of Yes/No questions is because these questions
are generally simpler and thus are more appropriate for use with low proficiency
level students.” (p. 139) so, it can be said that it is hard to stimulate higher-order
thinking skills to students. As the fact that they never get any kind of stimulation
from their teacher to think critically. It is a very interesting issue to be explored.

There are several recent studies that had been conducted about teachers’
questioning. First, a study by Wangru (2016) with research on strategies of
college English teachers classroom questioning. This study focuses on the
teacher’s questioning strategies and the participation of students during classroom
interaction. The result of this study is teachers not only need to pose good
questions in class to stimulate students’ performance and their interaction but also

conduct skillful questioning strategies to make their class lively and interesting.



Second, a study conducted by Yusoff (2018) about “Teacher’s knowledge
of Higher Order Thinking and Questioning Skills: A Case Study at a Primary
School in Terengganu, Malaysia”. This research is aimed to collect data on
teachers understanding of the concepts of thinking and higher-order thinking
skills. This study found that the teachers failed to explain clearly the concept of
thinking and only half of the teachers practiced asking HOTS questions based on
Bloom’s Taxonomy.

Third, the study conducted by Fitria, Syarif, and Refnaldi (2014) entitled
“An Analysis of Reading Comprehension Questions in Textbooks “English Texts
In Use And Look Ahead” for Senior High School Grade X. This study comparing
the textbook to analyze reading comprehension questions in “English texts in the
use and look ahead for senior high school grade X”. This study found that the
forms of reading comprehension questions in the textbooks “English Texts in Use
and Look Ahead” provided four forms of reading comprehension based on
Widdowson theory. Then, the questions in wh-question forms as the simple forms
of reading comprehension are more dominant in “Look Ahead” than in “English
Texts in Use”.

However, the study about types and levels of questions that are asked by
teachers in the EFL classroom in SMAN Kota Padang has not been explored yet.
Therefore, it encourages researcher to do research about finding out types and

levels of questions asked by teachers in EFL classroom in SMAN Kota Padang.



B. ldentification of the problem

There are some problems that can be related with teacher questioning
based on HOTS, which are the teacher’s questioning strategies, how teachers use
questions to stimulate student thinking and help students construct scientific
knowledge, the level of teachers’ knowledge about HOTS, the level of teachers’
questioning skills, and types of questions that teachers ask to stimulate students’
HOTS. This research is not going to conduct all of those related problems, but it is
going to find out types of questions asked by teachers in EFL classroom.
C. Limitation of the problem

Based on the identification of the problem above, the problem is being
limited to the main problem that is the types of questions asked by teachers in
EFL classroom in SMAN Kota Padang. There are many types of questions that
can be asked by teachers. Nevertheless, the questions have to be limited to HOTS
questions which means it can stimulate students’ high-order thinking skills in
SMAN Kota Padang.
D. Formulation of the problem

Based on the limitation above, the research is formulated in this question:
“To what extent teachers apply HOTS questions in English classroom activity in

SMAN Kota Padang?”



E. Research questions
The researcher formulates the research questions as follows:
1. What are the types of questions asked by teachers in the EFL
classroom in SMAN Kota Padang?
2. What is the level of questions asked by teachers in the EFL classroom
in SMAN Kota Padang?
F. Purpose of the research
Based on the research questions above, the purpose of this research is to
find out types and levels of questions asked by teachers in the EFL classroom in

SMAN Kota Padang.

G. Significance of the research

Theoretically, this research is expected to obtain information about the
types of questions that can stimulate students’ HOTS. This research can be
beneficial for English teachers in SMAN Kota Padang in understanding types of
questions that can engage the students to think in lower-level thinking and higher-
level thinking. This research is also expected to encourage students to have
critical thinking that applying by the teachers’ questioning during EFL classroom

activity.



H. Definition of key terms
1. Question is a sentence or phrase to find out information.
2. Questioning is an interrogative expression often used to test knowledge.
3. Higher-Order Thinking Skills is an ability to make judgments and arrive at
a conclusion about information or ideas through rules or criteria (Bloom,

1956)



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

This research aims to find out the type of questions mostly asked by
teachers in EFL classroom activity in SMAN Kota Padang and the level of
questions commonly asked by teachers in EFL classroom activity in SMAN Kota

Padang.

From 12 teachers, 694 questions had been collected. From the total all
questions, it was found that 575 questions were display questions, and 119
questions were referential questions. So, it means that 82.85 % of 694 questions
were display (close-ended) questions, which was the type of questions mostly

asked by teachers in EFL classroom activities.

Next, from all questions, it found that the common level of questions
asked by teachers in EFL classroom activity is remembering (C1) with number
365 questions of 694 the total questions. Then, the levels of questions which were
rarely asked by teachers in EFL classroom activity are applying (C3) with only 14
questions of 694 total questions and creating (C6) with only 20 questions of the
total questions. So, it means that 52.59% of the total questions were the questions
in remembering (C1) category, which found as the level of questions commonly

asked by teachers in EFL classroom activities.
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B. Suggestion

Based on the findings and the conclusion of the research, there are some
suggestions offered. First, researcher hopes that the teachers could improve the
types and the levels of questions which deliver to students in order to stimulate
their critical thinking. For other researchers, it will be valuable to study the effects
of delivering lower level of questions to students continuously in EFL classroom

activity.
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