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LANGUAGE SCAFFOLDING TASKS IN GENRE-BASED WRITING

Refaldi
Universitas Negeri Padang
<refnaldi@yahoo.com>

mmduclion

Writing tcachers usually ask a l‘«:‘y qucslion'concgr.ning the necessity to focus on linguistic form and
when this kind of language activity occurs in writing tasks. The answer to this question is language
activities are c<_:ntral to genre-oriented writin SicitEs: are: . stanle: of Eor
witing instruction and most teachers acknowledge that language proficiency can seriously frustrate
their L2 students’ attempts to create effective texts. Moycove.:r, despite variations in teaching practices,
there is a strong case for providing lcamers with the linguistic and thetorical resources they need to
express themselves at the point they need them: when they arc beginning to draft, especially
disadvantaging weaker leamers. .

Because teachers are concemned with how leamners u
language scaffolding by \VOl’kiI‘lg ‘down from the entire te
fashion from the bottom up. This involves considering ho
relation to its purpose, audience, and message, then w
paragraphs and sentences,
written communication.

se language, it is often a good idea to begin
xt rather than approaching it in a piecemeal
W a text is organized at the level of the text in

orking on how all parts of the text, such as
are structured, organized, and coded so as to make the text effective as

This paper aims at discussing the implementation of lan

guage scaffolding tasks in the writing
activity which is based on the genre-based approach. “Scaffolding” in this case is the activity to
provide any kind of support for students while they are establishing th

eir understanding of a text and
their linguistic competence to create them. This activity involves pro

viding input and instruction that
can be used to encourage and as well as to challenge students. The discussion will be focused on four

main steps of scaffolding. They are language familiarization, model analysis and manipulation,

controlled composition, and guided composition. It will end in how these steps are sequenced in the
teaching-writing cycle.

Genre based teaching

The genre based teaching was first developed in Australia through the work of educational linguists
and educators who have been working with disadvantaged groups _of students. This approac_h is now
widely used in all sectors of education. It is based on three assumptions aboug l_anguage_leanung (Feez
and Joyce, 1998). The first assumption is leaming language is a social activity. l_-lal'hday (_1992:1_9)
explains language learning as ‘leaming to mean and to expand one’s meaning potential’ and this carries
out three outcomes: students learn language, students learn through la}nguagc, and studcpt; leam about
language. The second assumption is learning occurs more effectively if teachers are explicit about what
IS expected of students. The genre approach is concerned with prowd_mg stx{dents with c::iphclt
k“°“’1°dgc about language. It values teacher-learner interaction as well as interaction among students.
The thir, assumption is the process of leaming language is a series of scaffolded developmental steps
Which address different aspects of language. This is based on the work of the Russian psychologist

1gotsky (19341'1978) and the American educational psychologist Bruner (1986). 6o e ”

Michacl Halliday (e.g., Halliday, 1994; Halliday and Hasan, 1989) through t ?rh : e(:hry

SYstemic functional linguistics develops classroom perspectives on genre based teaching. This theory
addreggeg the relationship between language and its social functions and sets out fo show how language
'S 2 systern from which users make choices fo express meanings. Halhda_y argues that we have
T:IVCIOPCd VETy specific ways of using language fo accm_nplish our goals, which means that te::»:’(st lz:.re
w‘la ted 1o Social contexts and fo other texts. In general, if several texts share the same purpose, tf:y
g::t:;g&m.shafc the same structure, and thus they belong fo the same genre. So ge“:';sua:; r:;ror:;?m?é
situmgmllzmgs done, and we all have a repertoire of appropnate responses we can ¢

-
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oricnted, staged social process. Genres are g, .

; : they are goal-oriented beg., . . ol
processes because members of a culture interact /0 achlc"?nthsc ':r’c[mf::dc l'ﬂgstePS and it llslfaallllset °y
have evolved ro achicve things; and staged because mcean oft the stages, or moves, of valued 7 ke
writers more than onc step /o reach their goals. By Sctllngf‘lin uistic choices, both within ang Ecmes’
teachers can provide students with an explicit gmmmﬂ:JO rfpriatc fo readers. All texts cap thceyond
the sentence, fo produce texts that scem well-formed and app their clements are organized fo; refgre
be described in terms of both form and function, that is, how " are listed in the followin tabmakm
meanings and the purposes this serves. Some core “factual genres & tab

Martin (1992) defines genre as a goal

€

Table 1; Some Factual genres

Genre Purpose —
Recount to reconstruct past expericnces by retelling events in original sequence .
Procedure To show how processes or events ar¢ accomplished - how something s

done
Description to give an account of imagined or factual events and phi]n'omena s
Report to present factual information about a class of things, usually by
classifying them i
Explanation to give reasons for a state of affairs or a judgment

(Source: Martin, 1989 in Hyland, 2003: 20)

Genre-based literacy pedagogy has produced a number Ofte.aching a_nd learning rr_lodels since jt
became the focus of research beginning in the late 1970s. One of its teaching and lgarmng models js
taken from the Write it Right Project conducted in the Metropolitan East Region of Sydney's
Disadvantaged Schools Program (Martin, 1999:127).The teaching and leaming process represented by
this model is divided into three stages: deconstruction, joint construction and independent construction,
Learning within the process can begin at any point dependent on the students' needs. At all stages of
this cycle, the social context of the genre and field knowledge required for the writing task are
considered and made explicit (Martin, 1999:130). The deconstruction stage of the cycle is a crtical
analysis of models of the genre under focus. These models can be analyzed for content, structure and
language features to provide insight about the genre and register to the students, The joint construction

Feez and Joyce (1998) explain in details each component in the teaching/learning cycle. In
building the context, the students are introduced to the social context where the text-type is used and its
social purposes, to the features of general cultural context, and to the immediate context of situation by

texts, sequencing jumbled stages, labeling stages, etc), clause level (activities relating to grammatical
features of the text), and expression level (oral-aural, Pronunciation, decoding spelling). The next stage
Is joint construction of the text. In this stage students begin to contribute to ihe construction of whole
examples of the text-type, and the teacher gradually reduces the contribution to text construction. Joint
o asuction adtivities involve teacher questioning, discussing and editing whole class construction,
skeleton texts, jigsaw and information Bap activities, small Broup construction of text, and self-

122
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nek s
Taska foim the heany of Inngoage 1eac Mg Net only ars they & fundlamental planning tnol for

wachet wmiting I'{llulml poal, ULLITH IV TR methendolopy, they are the wayt that ahudenta coma to
understamd and develog 1he Mlitien 1o y

the tacka and tweacher yol ey IRy '""ﬁ

Table 2 Tacke e

te the hnﬁm\nr tilectively The following tahla summarisey
leatming ¢yele

ACher 1oles in tha eac hinp learning e yele

( Mage Puipoce Leather rnle Sample taska
Contextwalizing | Avug thindenta W Itimorgunde | Reading,  aite viut, eaearch,
| undersiangd Mipose, | Resonee hibrary study, queationing, jigsaw
J audience, and confeny teading, hranatarming,
. , vocabmlary binlding, role-play
Madeling Investipate Prototypraal | Inanicodgunde Familiarisation, madel
pattems and language of Controller manipulation, controlled and
S — geare cxamples B gulded comporition tasks
Negotiating Teacher  and students _I';G;\;.»Téi Composition  heunistics, guided
{ Jountly create examples of | Resource composition waork on individual
b ;'h_“_!{\}___ e el lext stages ] e
;(‘mslmdmg Students  create texts | Observer Lixtended wnting, planning,
| independemtly Responder draling, conferencing, editing,
Performance used for | Assessor peer review, polishing
asscssment
Connecting Students relate work to Observer Guide | Journal reflections, project work
other texts in similar
contexts

(Cited from Hyland 2003, 140)
Language Scaffolding Tasks

There are many tasks can be donc to improve students' language competencics for wnting. Hyland
2003) classifies thesc tasks into four main groups. They are language familianzation, model analyws,
controlled composition and guided composition. These scaffolding tasks arc designed to gradually
increase  leamers' independence and control, moving from basic noticing  activies  through
manipulation of models to tasks that vary the degree of guidance.

Language familiarization

The main concem of familiarization tasks is raising awareness of language forms and patterns without

requinng production. They link tasks closcly with texts, drawing students' attention to how language is

used in relevant contexts and helping them to sec that the language they are leaming is directly relevant

1o creating their target genres. These tasks also allow leamers to examine aspects of the whole text and

then go on to identify and practice selected features of grammar and vocabulary. At the text level it is
possible to look at the visual layout of a text, its move structure, its use of headings, or the way it is
divided into paragraphs. Another example is students can be asked to compare recount and procedure,
and discuss the ways in which they are similar and different, or they coulq explore patterns of cohesion
by underining pronouns and linking them back to referents. ‘The following texts can be the model of
the activity:

Recount ]

We wanted 1o grow beans, so we went to the
do is 10 go a shop and get a packet of bean | shop and bought a packet of bean seeds. Then
secds. Buy them. Bring them home. Plant them | we brought them home and pl;\nlcc‘l them in the
in the parden, Water them every few days. | garden. We watered them cevery few days and

Procedure .
If you want 1o grow beans, the first thing you

123
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When they grow, you pick them, and scnd | when they grew we ;:ctkcsd them. 'I;)hCn we sen
them to the fruit market, and then someonce them to the fruit mar c(" ton:l(:onc eritihen
buys them. They take them home and cat them and took them home and ate them

year 3)

(Adapted from Martin, 1985:5)

oth teacher and students to discygg th
n talk about the gencric structure Ofcaq:
s that make the two texts diffcrcm

The above texts provide the opportunitics for b
similaritics and the differences between the two texts. They ca
text, the gencrality of the text, and the prominent language featurc
such the usc of pronoun and tenscs. , .. ,

Hyland (2003) statcs that this kind of activity cnab_lc lcamqrs_ to part’lmpalc n collectip
cxamples of a feature, perhaps using a concordancer, and sceing how it is used in a Particular genp, .
which tenses are most commonly used, or what arc the preferred ways of addressing readers. It i
important that students are able 1o study a number of text examples as this can encourage reflectiop o,

ine the strategics writers use to opep or

similarities and differences. They could, for instance, ¢xami p . A )
close their texts or the kinds of paragraph development they use, while comparison activities are g,

helpful in raising awarencss of features such as personal pronouns, pohtene:ss markers, or hedges to see
how removing or adding thesc features can alter the style, tonc, or presentation of the genre.

Manipulation of models
The next step in language scaffolding is manipulation of models. Models are important for

familiarization tasks because they encourage students to reflect on the features of target texts. In the
next stage in learners' acquisition of a language competence for writing, models are sources of
manipulation activities. Good models therefore provide students with a reliable genre schema to
prepare them effectively for auihentic writing situations. _

There are many types of activities that can be done in model-based tasks. Those kinds of activities
involve students in combining, inserting, reordering, or deleting text segments. Combining tasks enable
the students to match the first part of a sentence with an appropriate second part, a cause with an effect,
an event with a consequence, and so on. Insertion tasks include cloze activities, where target words or
features such as topic sentences have to be inserted into a text, and storyboarding, where students use
their knowledge of format and topic to predict all the language needed to recreate a text from a
skeleton. Deletion tasks are often designed to encourage succinctness and good style, while reordering
tasks require students to (re )construct a cut-up text like a "jigsaw" or to reorder scrambled sentences or
other elements into a coherent whole. In all cases students use their knowledge of a model to carry out
the activity. The following example is a model for reordering scrambled sentences:

Rearrange the following sentences in a paragraph so that they follow a logical order!

1. First, put some toothpaste on the brush. Then put the brush in the mouth and move the brush
vertically up and down on the outside surface of the teeth
2. Finally take a mouthful of water fo rinse out the toothpaste. This can be spat out into the

bathroom sink
3. After that move the brush further inside the mouth and repeat the vertical movement on the inner

surface of the teeth.
4. The following things are needed : a good toothbrush with bristles, some toothpaste, preﬁ:rabiy

containing fluoride, a glass of water

5 If teeth are going to the cleaned properly, a certain routine should be Jfollowed
6. In both cases, the gum should be massaged by the brush as it goes over the teeth. The final
brushing should go over the flat surface of the back teeth
* 4__'__——/
124
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Con!m!!cd and guided composition

.| texts can also provid g i
Model tex provide the foundation f

dence and fluency by providing or controlled co iti :
cgfltﬁ or other activitiZs ﬂl!x:ni\’ Id“; 8 & text frame to complete :n p(:: |l|I|0{l tasks, developing leamers'
‘ I-"lin a text from 'motf ivg ve reworking or ﬁnishing' a » :I(I: o gty £t 168t 1
rewnting ; another viewpoint, writing the middle or mocel. Example activities include
version of a text. iddic or cnd of a story, or writing a shorter

As students gain familian ;
‘1ch;sing knowlcggc of.]p‘llltlll;“cl)rsléy with the genre, they can move away from models and i
u lled input. Hyland (2 y Structure, and Iangungc to create texts i ; els and use thf:ir
controlled input. Hyland (2003) says that more guided composition nsks n Sp(‘:c'r]]eg Sontasisaniwith
asks may include:
« Information gap, where two students must exch
« Information transfer, where information i i
e ’ n 1s translated into text fc

« Key word I\\fntmg, where students write from a - 0\1':1; l;;om a graph, a table, or notes
» Picture writing, where a text is produced from a picture seun:Cc rds

These kinds of controlled and pui
[ guided tasks imarily i inni
intermediate level students and those trying to gain famili;r;fy fv?‘mnr:zwigﬁgm i SEIE S

ange information to complete a writing task

Concluding Remark

.Vygotsk‘y’s (.1978_) views of collaborative leaming and Bruner’s (1986) ideas of scaffolding are two
mﬂugntml things in genre-based approach. This approach is often presented in the form of a cycle of
teaching and learning w_h:ch is designed to enable students understand what is to learned and to build
their confidence and ability to write effectively. Novice L2 writers require greater support during the
carly stages of work.ing with an unfamiliar genre. The teacher scaffolds their progress by providing
information, appropriate language, and opportunities for guided practice. When they are able to control

this new genre, the scaffolding matters are gradually removed and more responsibility shifted to the
students.
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