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Abstract 
 

This study is aimed at finding out whether there is a significant difference of the writing 

skills between the tenth grade students of SMA Negeri 1 Bonjol who were taught by using peer 

reviewing and those who were taught by using teacher feedback. This research was classified as 

a quasi-experimental study. It involved 64 students from two groups; class X. IPA.3 as the 

experimental group and class X. IPA.1 as the control group. The sample technique of this 

research was cluster random sampling. The result of the research shows that there is a significant 

difference in the writing ability between the students who were taught by using peer reviewing 

and those who were taught by using teacher feedback. It can be seen in the result of the 

hypothesis testing through T-Test. The finding of the study showed that peer reviewing 

that tobserved(5.786) is higher than ttable (1.988) in the significance level of 0.05. It is considered 

that H0 (null hypothesis) was rejected and Ha (alternative hypothesis) was accepted.  
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CHAPTER I 
INTRODUCTION 

A. Background of the Study 
Writing is one of the language skills used by someone to express the ideas in written 

form.Writing is a way to transfer ideas or opinion into written form. Through writing, the 

learners can share ideas, opinion or feeling to others(Anamaryanti, Syarif, and Rozimela, 

2015 As stated by Hyland (2004: 20), writing is an activity that involves skills in planning 

and drafting as well as knowledge of language, contexts, and audiences. In addition, writing 

can be used as the tool of communication that is connecting between the writer and the 

reader. Moreover, Writing is assumed as the difficult skill to be mastered by students and to 

be taught by the teachers. Writing is not the only process of generating an idea, but also 

translating theseideas into readable texts. Writing is not only an activity of transferring ideas 

in written language, but also it is a mechanism of flow of ideas, concept, and knowledge 

generated by the correct structures and coherent paragraph (Richard and Renandya (2002: 

303). Writing as the productive skill is considered more difficult than another productive skill 

(Sari, Refnaldi, and Rosa, 2013). As Ambarsari, Syarif and Refnaldi (2018) state to support 

explain, to restate, to enquire, to express attitudes, to persuade, to entertain, to argue, and to 

offer a more complex analysis in their writings.  

Further, Rahmi, Saun and Adnan (2016: 99) state in order to compose a great writing, 

the students should pay attention about the sentence used. The sentence should have a 

complete thought and the correct use of grammar and structure. Basically, in acquiring a 

perfect writing, paying extra attention to the sentence is one of the most important things 

before concerning to the other aspects beyond the text itself such as content, cohesion, and 

organization. 



bility is technique that 

being applied in the process of teaching writing. As Herdi, Yasin and Syarif (2014) state 

the teacher where the teacher uses inappropriate writing teaching techniques or strategies, 

teaching media, and teaching materials. Several studies have beenconducted about how the 

Liza and Refnaldi 

(2013) conducted a research about the use of PLEASE strategy in teaching writing a 

ability (Jannah, Refnaldi and Fitrawati, 2014). Pamungkas (2012) and Fadhilah (2015) 

conducted a study about 

ability. Annisa (2018) and Alawi (2011) had been investigated the effect of clustering 

research 

students. Furthermore,Embryany and Adnan (2017) investigated the use of reciprocal 

technique in teaching descriptive text in order to help students comprehend the text well.  

The result of the study showed that the use of an appropriate technique on teaching writing 

 

One of the techniques that can be used in teaching writing is peer reviewing. There 

have been so many studies conducted about peer reviewing in writing classes since the 

prevalence communicative approach in recent years (Shorkpour, Keshavarz, and Jafari, 

2012). Past studies have consistently focused on the impact of feedback on the learning and 

performance of the writers who receive that feedback (Cho and Cho, 2011). First, Lin and 

Chien (2009) had been conducted a research the impact of peer reviewing on releasing 



n writing. It has been proved as an effective 

approach to improve the writing skill (Corbin, 2012), to increase motivation to writing, and 

to learn how to treat writing as a collaborative social activity (Farrah, 2012). Peer feedback 

has a pivotal role in improving student writing skills and learning achievement (Topping et 

al., 2000; Plutsky& Wilson, 2004). Second, Lin et al, (2001) conducted a research how peer 

feedback greatly facilitate students improving their writing skills. In addition, in their quasi-

experimental study comparing three methods for teaching student writing, Plutsky and 

Wilson (2004) investigated peers feedback plays important role in helping students become 

proficient writers.  

Recent comprehensive reviews have examined feedback in general (Kluger and 

Denisi, 1996), in education (Hattie and Timperley, 2007), in writing research (Beach and 

Friedrich 2006, Graham and Perin, 2007), and how peer reviewing can impact on both of 

writer and reviewer (Anderson, et al, 2001; Roscoe and Chi, 2008; Webb and Mastergeorge, 

2003). Peer reviewing is an interactive process through which learners engage in dialogues 

associated with performance and standards (Liu & Carless, 2006). Juwah (2004) states that 

feedback receiver. Moreover, it makes sense that reviewing may be helpful in development 

of writing ability because reviewers are engaged in evaluative and reflective activities 

(Zimmerman, 2000)  by explaining what makes peer texts good or bad by identifying 

problems that exist in those peers text (Cho and Cho, 2011).  Peer feedback could also assist 

students to support each other in mapping out their learning; recognizing strengths and 

weaknesses; targeting areas for remediation; sharing knowledge and developing 

metacognitive skills such as collaboration (Topping, 2009).  



Moreover, peer reviewing technique has changed assumption that teachers are the 

only source of feedback in learning process. It can guide learners to be more active in the 

learning process. As Liu and Hansen (2002) in Bijami (2013) say use of learners as sources 

of information for each other is such a way that learners assume roles and responsibilities 

normally taken on by a formally trained teacher, tutor, or editor in commenting on and 

critiquing each 

Furthermore, Rollinson (2004) found that being traditionally accustomed to receive specific 

instruction from teachers causes the students to write for the teacher, not for themselves, and 

the teacher is their only audiences. Teacher will also become overwhelmed by the task of 

useful between drafts, and little improvement is made when it is done at the end of the task.  

The use of peer reviewing in learning process also encourage students to be more 

(2000) in Bijami (2013) mentions that peer reviewing encourages students to participate in 

the classroom activity and make them less passively teacher-dependent. Yang et al (2006) 

also add that peer reviewing is beneficial in developing critical thinking, learner autonomy 

and social interaction among students. More importantly, the practice of peer reviewing 

allows students to receive more individual comments as well as giving reviewers the 

opportunity to practice and develop different language skills (Lundstrom and Baker, 2009).  

A lot of studies had been conducted to investigate the effectiveness of peer reviewing on 

students with useful feedback in order to revise their writing (Lien and Chien, 2009). A 

quasi-experimental study had been conducted by Zulkarnaen, Rozimela and Saun (2018) to 



investigate whether the use of peer feedback gives significant effect on writing ability the 

second grade senior high school students at SMAN 2 Sawah Lunto that faced several 

problems in teaching writing process. First, the students had lack of vocabulary as a basic 

component of language. Second, students had limited of grammar in terms of vocabulary, 

spelling, capitalization, punctuation and type of tenses. Third, students had weaknesses of 

arranging the idea to make a good paragraph.   Last, the teacher of ten applied a monotonous 

strategy in teaching writing. The result of the study showed that peer reviewing gives better 

 ability in writing a descriptive text. 

Hence, the students at SMAN 1 Bonjol also faced some problems in teaching writing 

process. First, students related to lack of developing ideas into a coherent and cohesive 

t make 

sense of feedback given by teacher. The last problem is teachers lack in doing their roles as 

feedback provider in teaching process due to some reasons such as having a large class and 

time limitation. This studywas a quasi-experimental research comparing two methods of 

teaching writing; peer reviewing and teacher feedback tries to find out whether the use of 

peer reviewing in teaching writing at SMAN 1 BONJOL 

ability in writing a descriptive text than teacher feedback. 

B. Identification of the Problem 
Based on the information got from observation in SMA N 1 Bonjol, it is revealed that 

there are some problems in teaching and learning writing skill. The first problem comes from 

students related to lack of developing ideas into a coherent and cohesive paragraph, and 

feedback given by teacher. The last problem is teachers lack in doing their roles as feedback 



provider in teaching process due to some reasons such as having a large class and time 

limitation.  

C. Limitation of the Problem 
Based on the discussion in the background of the research and the identification of the 

problems above, it is impossible to investigate all factors dealing with th

It only limits the scope of the research to those related to the contribution of peer reviewing 

 

A. Formulation of the Problem 
Refers to the background of the study, the identification of the problem and the limitation 

of the problem, the problem of the research can be formulated as follow: Does peer 

 

E. Research Question 
Based on the formulation of the problem above, the research question is stated as follow: 

Do the stu  writing reviewed by peer has better writing ability of descriptive text than 

those writing reviewed by the teacher? 

F. Purpose of the Research 
The purpose of this research is to know whether the stu  writing reviewed by peer 

has better writing ability of descriptive texts than those writing reviewed by the teacher. 

G. Significance of the Research 
a. Theoretical Significance  

The result of this study is expected to contribute in English teaching and learning 

process as a foreign language. This study can be one of alternatives to solve problems 

that faced by both of students and teachers in writing process. Furthermore, it also 



expected as a reference to another researcher that interested to conduct another research 

 

b. Practical Significance  

This study can be one of alternatives for English teachers especially to be used in 

writing process to help students increasing writing ability. In addition, the students are 

expected to take advantages of this study and get better achievement in writing skill. 

Furthermore, this study can help researcher aware to choose method in teaching and 

learning English process especially in writing appropriately.  

H. Definition of Key Terms 
1. 

correcting. Such responding and correcting are given at drafting and proofreading for the 

 

2. Teacher reviewing is the feedback given by the teachers in commenting, responding, and 

fting and 

whole class interaction.  

c. Descriptive text is a kind of text that describes the features of someone, something or a 

certain place by giving information about definition or characteristics of it to the reade



CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 

 

This chapter is divided into three main sections; conclusion, implication, and suggestion 

from the research findings. Those sections are presented as follows. 

A. Conclusion 
As stated in the formulation of the problem previously, this study aimed at finding out 

whether there was significant difference on writing ability between the tenth grade students 

at SMAN 1 BONJOL who were taught by using peer reviewing and those were taught by 

using teacher feedback.  

The post-test result notes that the mean score of the experimental class was higher than 

that of the control class. The mean score of experimental group in the post-test was 58.5 

while control group was 52.81. This meant that in teaching writing, students who were 

taught by using peer reviewing had higher scores than those who were taught by using 

teacher feedback.  

Based on the findings of the research, it could be concluded that there is a significant 

difference between the writing ability of the tenth grade students of SMAN 1 BONJOL that 

were taught by using peer reviewing and those who were taught by using teacher feedback. 

It can be seen in Table 11. This shows that the value of tobserved5.768 is higher than ttablewith 

significance level0.05 (1.998) Peer reviewing gives 

 of descriptive text than teacher  

B. Implication 
Based on the research findings, it can be implied that the use of peer reviewing in 



improved in several aspects of writing such as content, organization, vocabulary, language 

use, and mechanics. The use of peer reviewing activities was expected to help students to 

improve their writing abilities. The activities of peer reviewing allowed students to act as 

feedback provider. In these activities, students can give correction, comment, and suggestion 

 

It can also be implied that the peer-feedback activities can be useful for the teacher in 

order to help the students improve their writing abilities. Besides that, the peer-feedback 

activities can strengthen the teamwork between the students since the students will get used 

to give and to get feedback from their friends. Hence, the students will be more open-

minded. They will also appreciate th

help the students to be more autonomous in learning. 

C. Suggestions 
Based on the conclusions and implication of the research, the researcher proposes 

several suggestions related to some parties: English teachers, students and other researchers.  

1. English Teachers  

In teaching writing, English teachers need to be selective in applying an appropriate 

especially in SMA N 1 Bonjol to use peer reviewing activity in teaching writing. Peer 

reviewing allows students to act as a feedback provider and also a feedback receiver at the 

same time.  

2. Students  

Through peer reviewing in teaching writing, the students are expected to be no longer 

dependent on their teachers in receiving feedback. They could ask their peers to provide 



feedback for their writing. At last, peer feedback is expected to help students to improve 

their writing ability. 

3. Other Researchers  

This research is aimed at finding only the significance of peer reviewing on teaching-

learning process of writing. It is expected that the result of the study can give an 

informative input to other researchers who want to conduct similar researches. 

Furthermore, it is also expected as a reference to another researcher that interested to 
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