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ABSTRAK 
 

 
 
 

Triana Ramdha. 2015. Pengaruh Strategi Pembelajaran dan Kepercayaan Diri 

Siswa terhadap Kemampuan Menulis Teks Deskriptif Kelas VIII SMP Tri Bhakti 

Pekanbaru. Tesis. Program Pascasarjana, Universitas Negeri Padang. 
 

Strategi mengajar dan  kepercayaan diri siswa dalam kegiatan menulis dapat 

mempengaruhi kemampuan menulis siswa. Penelitian ini bertujuan untuk mengetahui 
pengaruh penggunaan Roundtable Strategy dan kepercayaan diri terhadap kemampuan 

menulis siswa. Desain dari penelitian ini adalah penelitian eksperimen semu dengan 
rancangan factorial 2x2. Populasi pada penelitian ini adalah siswa kelas VIII SMP Tri 

Bhakti Pekanbaru, tahun ajaran 2015/2016. Tes kemampuan menulis dan angket 
kepercayaan diri digunakan sebagai instrument penelitian. Kemudian data penelitian 
diolah menggunakan rumus uji t dan Anova dua arah. Hasil penelitian menunjukkan 

bahwa (1) kelompok siswa yang diajar dengan Roundtable Strategy memiliki 
kemampuan menulis teks deskriptif yang lebih baik daripada siswa yang diajar dengan 
Three Phase Strategy. Hal ini dibuktikan dengan hasil uji t, dimana nilai thitung lebih 

besar dari ttabel, (2) ) tidak terdapat interaksi antara kedua strategi dan kepercayaan diri 

siswa terhadap kemampuan siswa dalam menulis teks deskriptif, dimana nilai 
Fhitung(0.004) lebih kecil daripada Ftabel (3.39), (3) kelompok siswa dengan kepercayaan 

diri  yang tinggi  terhadap  menulis  dan  diajar  dengan  Roundtable Strategy  memiliki 
kemampuan menulis teks deskriptif yang lebih baik daripada siswa yang diajar dengan 

Three  Phase  Strategy,  (4)  kelompok  siswa  dengan  kepercayaan  diri  yang  rendah 
terhadap menulis dan diajar dengan Roundtable Strategy memiliki kemampuan menulis 

teks deskriptif yang lebih baik daripada siswa yang diajar dengan Three Phase Strategy. 
Kesimpulannya, Roundtable Strategy memiliki  hasil yang signifikan terhadap 
kemampuan  siswa  dalam  kemampuan  menulis  teks  deskriptif  dibandingkan  Three 

Phase   Strategy   dan   tidak   terdapat   interaksi antara   strategi   pembelajaran   dan 
kepercayaan diri siswa terhadap kemampuan siswa dalam menulis teks deskriptif. 
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ABSTRACT 
 

 
 
 

Triana Ramdha. 2015. The Effect of Teaching Strategies and Self-Confidence 

toward the Writing Skill of Descriptive Text at Grade VIII SMP Tri Bhakti 

Pekanbaru. Thesis. Graduate Program. State University of Padang. 
 

In teaching writing, teaching strategy and students‟ self-confidence influence 

students‟ writing skill. The research was conducted to find out the effect of Roundtable 
Strategy and students‟ self-confidence on students‟ writing skill of descriptive text. The 

design of this research was quasi experimental with 2x2 factorial design. The population 
of this research was the VIII grade students of SMP Tri Bhakti Pekanbaru, 2015/2016 

academic year. Writing test and self-confidence questionnaire were used as the research 
instruments. Then, the data were analyzed by using t-test formula and two ways Anova. 
The result of this research shows that (1) students who were taught by using Roundtable 

Strategy had better writing skill in writing descriptive text than those who were taught 
by using Three Phase Strategy. It was indicated by the result of t-test which showed that 
tobservedwas bigger than ttable, (2)there was no interaction between both strategies and 

students‟ self-confidence toward students‟ writing skill, where Fobserved (0.004) was less 

than Ftable (3.39), (3) students with high self-confidence who were taught by Roundtable 

Strategy had better writing skill in descriptive text than those who were taught by using 

Three Phase Strategy, (4) students with low self-confidence who were taught by 
Roundtable Strategy had better writing skill in descriptive text than those who were 

taught by using Three Phase Strategy. In conclusion, Roundtable Strategy had a 
significant result on students‟ writing skill than Three Phase Strategy and there was no 

interaction between teaching strategies and students‟ self-confidence toward students‟ 
writing skill. 
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CHAPTER I 

INTRODUCTION 

A.  Background of the Problem 
 

 
In language learning, learner develops two types of skill, receptive and 

productive skills. In receptive skill, learners receive the language and decode the 

meaning of it. This skill includes the understanding when the learners read and 

listen. While in productive skill, the learners use the language that is acquired and 

produce a message orally or in written form. It includes the process of speaking and 

writing. 

 

In communication, speaking and writing are important. It is easier to do the 

communication through speaking, but in certain field, writing is the only way to 

communicate. Through writing, people express their ideas in systematic way and 

follow the rules such as grammar in order to make people understand. Considering 

the importance of writing since it requires a higher level of productive language 

control than other skill, developing writing skill in EFL classroom is the priority. 

 

Based on the syllabus for the VIII grade of the junior high school of English 

subject, the objective of writing is producing short monologue text. There are some 

monologue texts that are taught in junior high school, such as descriptive text, 

recount text, narrative text and procedure text. The researcher focused on descriptive 

text which is taught in the second year. Since descriptive is taught at the beginning 

of the first semester, it is good for the students to change their point of view about 

writing. As stated in the curriculum, the students are expected to be able to write a 
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short descriptive text. In fact, the researcher found that there was a contradiction 

between the goal of the curriculum and the result. 

 

Based on the researcher‟s observation which is done at SMP Tri Bhakti 

Pekanbaru, the researcher found most of the students think that writing is the most 

complicated  activity.  The  observation  was  including  a  small  interview  and  the 

results of their writing test that mostly below the KKM which is 70. Seeing the data 

from the English teacher of grade VII at SMP Tri Bhakti Pekanbaru, there was 

found that only 16.81% of students from four classes that passed the KKM for 

writing descriptive text. This happen because the students think that writing is not an 

interesting activity where they need to think and write. There were some factors that 

caused  the  problems  in  writing.  The  factors  were;  first,  during  the  process  of 

learning, students were bored. When it comes to writing activity, the students tend to 

avoid. It can be seen from the students‟ attitude in the classroom. Some students 

often ask for permission, and even some of the students were sleepy. In addition, the 

approach that was used in the classroom may not encourage the students‟ interest in 

the process of teaching and learning, especially in writing activity. Interest is a kind 

of motivation for the students where they would be encouraged to do the activity, 

but in fact they didn‟t get it. 

 

Secondly, the students face the difficulties in gaining idea and put it in 

written forms. Many of the students confused about what to write. It was difficult 

for them to find the topic or the idea to be put on the paper. This situation gave them 

a chance to talk with others instead of focus in order to gain the ideas. They talked 

each other and made the classroom become noisy. From this situation, it can be seen 

that there was not enough facilities or no supported environment where the students 
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could share their ideas or even having a worthy discussion that is related to the task. 

The students were not accustomed to share their ideas or even develop their 

knowledge by listening to others. This situation is related to their belief on their 

ability. It results a low motivation, self-confidence and also their ability. The 

students‟ self-confidence affects their activity in gaining such ideas in  order to 

complete their writing. In the classroom, the students‟ level of self-confidence may 

vary but it can be classified into high self-confidence and low self-confidence. 

 

Thirdly, there was students‟ limitation of vocabulary and grammar. Students‟ 

limitation of vocabulary influences their ability in employing ideas in writing. 

Besides that, the weaknesses of grammar caused the students have difficulties in 

arranging some words into sentences and sentences into paragraph. Therefore, if the 

students do not like to learn English, they would not be motivated in speaking, 

listening, reading and writing. The students do not want to go to in front of the 

classroom and participate in learning English. At SMP Tri Bhakti Pekanbaru, the 

English teachers apply Three Phase Strategy in teaching writing. A strategy which 

consists of some stage doesn‟t foster the students‟ confidence individually.  Seeing 

this situation, it can be seen that Three Phase Strategy which is used by the English 

teacher does not make a significant improvement on the students‟. Three Phase 

Strategy doesn‟t support the students‟ writing ability. This is the reason why the 

students‟ writing ability is still low. 

 

In teaching writing, the teacher has to be more creative to make the students 

able to write descriptive text. Teacher should be able to motivate and engage the 

students‟ interest to write. Some variation in the process of teaching and learning 

might be useful to attract students‟ interest, so that they can enjoy the writing 
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activities. It is related to the strategy that is used by the teacher. At SMP Tri Bhakti, 

teacher often uses Three Phase Strategy. It is a strategy that focuses on lecturing or 

teacher-centered learning. As the result, students become more passive. 

 

Creating an enjoyable activity is the best way. The researcher assumes 

conducting a group work that involves all member of the group is an enjoyable 

strategy to be applied in teaching writing and to solve the students‟ problem in 

writing descriptive text. Through Roundtable strategy, students are able to gain 

more  ideas  and  vocabularies  for their  writing.  Roundtable strategy may give  a 

positive environment for the students to improve their self-confidence. It is a 

challenge for the students that contextualize them with the matter and help them to 

gain the ideas to develop their writing. 

 

The researcher used Roundtable as the strategy in this research. It is an 

interesting strategy to be applied in the classroom. The students‟ writing skill can 

also be influenced by their self-confidence. Self-confidence is a path where the 

students brave to try and having a belief that they are able to finish the task. 

 

Seeing  the  phenomenon  above,  a  research  is  needed  to  be  conducted, 

entitled ”The Effect of Teaching Strategies and Self Confidence toward the 

Ability of Writing Descriptive Text at Grade VIII of SMP Tri Bhakti 

Pekanbaru.” 
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B.  Identification of the Problem 
 

Based on the background of the problem above, there were some factors that 

caused the students did not master writing descriptive text which comes from the 

students. First, many of the students were bored in learning writing descriptive text. 

It can be seen from their activities during lesson, some were sleepy and some talked 

with others. Second, during the process of writing, students confused about what to 

write. They even did not know what to write. They had no idea or difficult to gain 

the ideas. Third, students lack of vocabulary. There is students‟ limitation of 

vocabulary related to the topic. 

 

 
 

C.  Limitation of the Problem 
 

 
Based on the identification above, the researcher limits the students‟ problem 

into the difficulty to gain the ideas and the lack of vocabulary at the second grade of 

SMP Tri Bhakti Pekanbaru. For that reason, the researcher concerns with the 

implementation of Roundtable strategy in the process of writing short monologue 

text related to the students‟ self-confidence. The text that is used is also limited to 

descriptive text. 

 
 
 

D.  Research Question 
 

 
The research question is formulated as follows: 

 

 
1.   Is Roundtable strategy more effective than Three Phase Strategy to teach 

writing to the second grade students of SMP Tri Bhakti Pekanbaru? 
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2. Is there any interaction between teaching strategies and students‟ self- 

confidence in teaching writing to the second grade students of SMP Tri 

Bhakti Pekanbaru? 

3.   Do the students with high self-confidence who are taught by Roundtable 

strategy have better writing skill than who are taught by Three Phase 

Strategy? 

4.   Do the students with low self-confidence who are taught by Roundtable 

strategy have better writing skill than who are taught by Three Phase 

Strategy? 

 

 
 
 
 

E.  Purpose of the Research 
 

 
Based on the research question, the purpose of the research can be stated as 

follows: 

 

1.   To find out whether Roundtable strategy is more effective that Three Phase 

Strategy in teaching writing to the second grade students of SMP Tri Bhakti 

Pekanbaru. 

2.   To find out whether there is an interaction between teaching strategies and 

students‟ self confidence in teaching writing to the second grade students of 

SMP Tri Bhakti Pekanbaru 

3.   To find out whether students with high self-confidence who are taught by 

Roundtable strategy have better writing skill than those who are taught by 

Three Phase Strategy 
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4.   To find out whether students with low self-confidence who are taught by 

Roundtable strategy have better writing skill than those who are taught by 

Three Phase Strategy 

 

 
 

F.  Significance of the Research 
 

 
The result of the research is expected to bring some contribution in teaching 

and learning English: 

 

1.   Theoretically 

 
In conducting a research, the researcher search information as many as 

possible. This thesis gives ideas about Roundtable Strategy in  doing the 

research. Other research about Roundtable Strategy can be conducted. It can 

be used for other aspect of skill such as speaking, reading or listening. 

2. Practically 

 
The result of this research is expected to be useful for the teachers. The 

teachers can use Roundtable strategy in teaching writing. They understand 

the steps how to teach English, especially writing. The teachers also know 

the benefit as well. It makes them more certain in applying it in the teaching 

and learning process for the students. By understanding well about the 

strategy in  this  research,  the students  got  new knowledge.  They had  an 

alternative strategy to apply Roundtable if the teacher teaches them 

monotonously. It gave input to their writing. 
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CHAPTER V 

CONCLUSION, IMPLICATION AND SUGGESTION 

A. Conclusion 
 

Based on the research that was done on the eighth grade of SMP Tri Bhakti 

 
Pekanbaru, the finding shows that; 

 
1.   Roundtable Strategy is more effective than Three Phase Strategy in teaching 

writing of the descriptive text. It can be seen from the mean score of writing 

test in the experimental class is higher than the mean score of writing test in 

the control class. 

2. Teaching Strategies (Roundtable Strategy and Three Phase Strategy) and 

students‟  self-confidence  do  not  have  any  interaction  that  brings  effect 

towards the students‟ writing skill of the descriptive text. 

3.   Students  with  high  self-confidence  who  are  taught  by  using  Roundtable 

Strategy have better writing skill than the students with high self-confidence 

who are taught by Three Phase Strategy in writing descriptive text. 

4.   Students  with  low  self-confidence  who  are  taught  by  using  Roundtable 

Strategy have better writing skill than the students with low self-confidence 

who are taught by using Three Phase Strategy in writing descriptive text 

 

 
 

B. Implication 
 

The result of this research shows that Roundtable Strategy give significant 

effect on the students‟ writing of descriptive text. The students who were taught by 

using Roundtable Strategy had better writing skill in writing descriptive text than 

the  students  who  were  taught  by  using  Three  Phase  Strategy.  It  is  because 
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Roundtable Strategy leads the students to be actively engaged in writing activity 

and improve their understanding of the topic. Each member of the group is not only 

responsible for their own learning, but also for helping group mates learn. Those 

made the students motivated to gather the ideas and develop them into a descriptive 

text. 

Seeing the result of this research it is implied that Roundtable Strategy can 

be selected as an alternative strategy that can be used in teaching writing of 

descriptive text. Dealing with students‟ self-confidence, this teaching strategy is 

good to be applied for both high self-confidence and low self-confidence students, 

because this strategy can create an interesting, motivating and meaningful writing 

activity. 

Moreover, it is also implied that the teacher should understand well about 

the procedure in implementing Roundtable Strategy. It is very important due to the 

successful of teaching and learning process that use Roundtable Strategy. So, the 

teacher is able to explain well what to do to the students. 

 

 
 

C. Suggestion 
 

 
Based on the conclusions and implication above, there are some suggestions 

as follows: 

1.   It is suggested to the English teacher of SMP Tri Bhakti Pekanbaru and other 

teacher  to  use  this  strategy because  it  gives  benefit  for  the  students.  Since 

Roundtable strategy gives a good environment for the students to write, the 

students can practice their writing with friends so that their interest on writing 
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will increase. It can also help the teacher to have various teaching strategies in 

the classroom. 

2.   It is hoped that the next researcher develop this research on larger population 

and sample in order to get the knowledge and the empiric data. 

3.   It is expected that other researcher can conduct a further research by involving 

another  type  of  text  as  dependent  variable  and  other  aspect  as  moderator 

variable. 
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