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ABSTRAK
ROSMINI. 2017. Pengaruh Umpan Balik Tertulis Mingguan dan Motivasi
Menulis Siswa Terhadap Kemampuan Menulis pada Kelas X di SMAN 1
Kayutanam, Tesis. Program Pascasarjana, Universitas Negeri Padang.

Menulis merupakan salah satu kemampuan dalam Bahasa Inggris yang harus
dikuasai oleh siswa. Berdasarkan observasi penulis, siswa kelas X masih mempunyai
kesulitan dalam menulis teks recount dan teks narative, sehingga tujuan dari penelitian
ini adalah untuk mengetahui umpan balik mingguan dan motivasi menulis. Desain
penelitian ini adalah penelitian Eksperimen semu dengan rancangan factorial 2 x 2
yang diselenggarakan pada dua kelas kelas X SMAN 1  Kayutanam. Satu kelas
diajarkan dengan umpan balik tertulis mingguan kelas (X.5) dan yang satu lagi
diajarkan dengan umpan balik langsung kelas (X.7). Pengambilan sample dengan
random cluster sampling. Jumlah populasi sebanyak 153 siswa. Dan sample berjumlah
42 siswa. Instrument dari penelitian ini adalah tes menulis dan angket motivasi.
Kemudian, data penelitian dianalisis dengan menggunakan rumus uji-t dan ANOVA
Dua Arah. Hasil dari penelitian ini menunjukan bahwa (1) Umpan balik memiliki
kemampuan menulis lebih baik daripada siswa umpan balik langsung. Hasil penelitian
menunjukan uji-t, dimana nilai t nitung lebih besar daripada nilai t table. (2) siswa dengan
motivasi menulis tinggi tidak memiliki kemampuan yang lebih baik daripada yang
umpan balik langsung. (3) siswa dengan motivasi menulis rendah tidak memiliki
kemampuan menulis lebih baik daripada yang umpan balik langsung, (4) Tidak
terdapat interaksi antara kedua strategi dan motivasi menulis siswa terhadap
kemampuan siswa dalam menulis, dimana F niung (Iebih kecil daripada nilai F table.
Kesimpulanya bahwa: “ umpan balik tertulis memiliki hasil yang tidak signifikan
terhadap kemampuan menulis siswa dengan umpan balik langsung. Dan tidak terdapat
interaksi antara “ wmpan balik tertulis” dan motivasi menulis siswa terhadap
kemampuan menulis siswa.



ABSTRACT

ROSMINI, 2017: The Effect of Weekly Written Feedback and Writing Motivation
on the Tenth Grade Students’ Writing Skill of SMAN 1 Kayutanam, Thesis.
Graduate Program of Padang State University.

Writing is one of English language abilities that should be mastered by the students
nowadays. Based on the researcher’s observation, students at the tenth grade of SMAN
1 Kayutanam have difficulties in writing text of recount and narrative. And that the
purpose of this research was to explain the effect of Weekly Written Feedback and
Writing Motivation on the Tenth Grade Students’ Writing Skill. The design of this
research was quasi experimental research 2 x 2 factorial design conducted at two
classes of grade X SMAN 1 Kayutanam. One class was taught through weekly written
feedback X5 as Experimental Class while the other was taught through Conferencing
X7 as Control Class. Cluster random sampling was used in selecting the sample.
Population were 153 students. Samples were 42 students. The instrumentation of this
research were writing test and motivation questionnaire. Furthermore, the data were
analyzed by using t-test formula and Two-Ways ANOVA. The result of this research
are (1) weekly written feedback given better result in writing skill compared with a
conferencing strategy. It was proven by the result of the t-test which showed that
t-observed Was bigger than t-wuble, (2) Weekly written feedback did not give better result
toward the writing skill of the students with high writing motivation in writing skill
than conferencing of SMAN 1 Kayutanam. (3) Weekly written feedback did not give
better result toward the writing skill of the students with low writing motivation than
conferencing of SMAN 1 Kayutanam. (4) There was no interaction between both
strategies and writing motivation toward students’ writing skill where Fobserved was 0,04
which less than Frble 3,46. As conclusion, Weekly written feedback had not significant
result on students’ writing skill than conferencing. And there was no interaction
between teaching strategies and writing motivation on students’ writing skill.

il






v



SURAT PERNYATAAN

Dengan ini menyatakan bahwa:

1.

Karya tulis saya, tesis dengan judul “The Effect of Weekly Written Feedback and
Writing Motivation on the Tenth Grade Students” Writing Skill of SMAN 1
Kayutanam” adalah asli dan belum pernah diajukan untuk mendapat gelar
akademik baik dari universitas Negeri Padang maupun diperguruan Tinggi lainya.

Karya tulis ini murni gagasan, penilaian dan rumusa saya sendiri, tanpa bantuan
tidak sah dari pihak lain, kecuali arahan tim pembimbing dan penguji.

Dalam karya tulis ini tidak terdapat hasil karya atau pendapat yang telah ditulis atau
dipublikasikan orang lain kecuali dikutip secara tertulis dengan jelas dan
dicantumkan sebagai acuan didalam naskah saya dengan disebutkan nama
pengarangnya dan dicantumkan didalam daftar pustgka.

Pernyataan ini saya buat dengan sesungguhnya, dan apabila dikemudian hari
terdapat penyimpangan dan ketidak benaran pernyataan ini, maka saya besedia
menerima sanksi akademik berupa pencabutan gelar yang telah saya peroleh
karena karya tulis ini, serta sanksi lainya sesuai dengan norma dan ketentuan
hukum yang berlaku.

Padang, Januari 2017

Saya yang menyatakan

ETERAI
MPEL )

A30AEF3891 40043

ROSMINI

NIM.19370



ACKNOWLEDGEMENT
First of all, my thank goes to ALLAH SWT, without Almighty God blessing this

thesis about “The Effect of Weekly Written Feedback and Writing Motivation on the
Tenth Grade Students’ Writing Skill of SMAN 1 Kayutanam would never have been
completed.

Firstly, her deepest gratitude is expressed to Mrs. Dr. Desmawati Rajab, M.Pd
as her first advisor, and Prof. Yenni Rozimela, M.Ed. Ph.D as her second advisor
who have patiently given her a great deal of time, continuous guidance, and valuable
advice in the completion of her thesis.

It is also a pleasure to pay to the writer’s contributors in the writer’s thesis
proposal and the result seminar as well as the writer’s examiners in her thesis
comprehension test, Prof. Dr. Mukhaiyar, Dr. Hamzah M. A., Prof. Jalius Jama.,
Ph.D. , The writer would like to thank them for their beneficial time, contributions of
though and ideas toward the development of this thesis. Her sincere gratitude also goes
to the director, all lecturers, and staff of English Departement of Graduate Program of
Padang State University who has educated her precious things in any fields, especially
concerning English knowledge and English teaching in general. Next, the writer also
would like to thank the headmaster and all her friends, especially all teachers at SMAN
1 Kayutanam for friendship and togetherness that have been given to her, and to all
people whom the writer couldn’t mention one by one in helping her to finish this
thesis.

Kayutanam, Januari 2017

The writer

vi



TABLE OF CONTENTS

ABSTRAK ..uuieietinienninneninisennesnessisssessssssssssessssssessasssssssssssessassans sassssssssssnsss i
ABSTRACK ..uuiriinniinninninnsnnnsnesssesssnesssnsssssssssssssssssssssssssssssssssssassssssssssssasss s ssssnss ii
PERSETUJUAN AKHIR THESIS ...coouinniiniinninnnensennsnecsnnssnnsseesssesssnnsssssesssnses iii
PERSETUJUAN KOMISI UJIAN THESIS  ..coioirininnennnnncssensnesnnsssssseesaes iv
SURAT PERNYATAAN ..ucovinrreiensensnessnnssenssesssssssssasssssssssssssssssssssasssssssssssssssssssnsos v
ACKNOWLEDGEMENT ......coiiininnninnnennsnensnnsssesssncsssesssssssssssssssssssssssssssssesss vi
TABLE OF CONTENT ....cooiiniinniininensnensncsssnssnesssesssnssssssssnssssssssssssssssses s s vii
LIST OF TABLES ....cuuoiiiniininnnensnnnncssnssaessssssnsssessasssssssssssssssssssssassssssaes viii
LIST OF FIGURES ....uuoiiitinieninsnnnnnsncssesssessssssssssesssssssssasssssssssssssssesssssses s s xii
LIST OF APPENDICES ...cuuioirniinnennnensninnnenssncsssesssssssscsssnsssssssssssssssssnssssnss xiii

CHAPTER I: INTRODUCTION

A. Background of the Problem..................ccoooviviiiiiiii it 1
B. Identification of the Problem...................cooiiiiiiin et 4
C. Limitation of the Problem ... 5
D. Formulation of the Problem ...........cccoooiiiiiiiiiiiiee e 5
E. Purpose of the Study ..........oooiiiiiiiiiiiiiee 6
F. Significance of the Research.................cccoiiiiiiiiininen. 6
G. Definition of the Key terms.............cooiiiiiiniininiicnen e 7
CHAPTER II: REVIEW OF RELATED LITERATURE

A. Theoretical framework ..........ccccoooveviriiiniiiniiieneeeeeee 8
1. Writing 8
SKIL e 10

2. The Process of WITtNG ......cccovveriiriiriiniinienicneceeiesecieeee 12

3. Teaching Writing SKill ........c.ccooovevivveierieieieieereeeeeeeeee e, 18

4. Written Feedback ..........ccovveiiriiinieiieieieieeeeeeeeee 34

vii



5. CONerencCing .......c.cecvvevieeiienieeieeniieeieeriee e eseee v e

6. Assessment of Students” Writing ...........ccccccveerveennenne.

B. Writing Motivation..........c.cccverieeiieenieeieenieeieeiee e
I B 1< 513315 o) s U
2. Kinds of MOtIVAtION ....eeeeeeeeeeeeeeeee

3. Indicators of Students’ Writing Motivation

C. Related FINAINgs ......ccceeeeiieniiiiiiiieiee e,

D. Conceptual

FramewWoOrK.......ooooeeemmeeeeee et

E. HYPOthesis ....cccoeeuiiiiieiieeiieeeceeeeee e

CHAPTER III: METHODOLOGY

A. Research Design...........oooiiiiiiiii e
B. Population and Sample ...

C. INStrUMENTALION. . . ..ottt e et e e e e e e e eeeees

D. Research Procedures

E. Technique of Data Collection ...............c.oveivcviercieeens
F. Technique of Data Analysis .........ccccoecetiniiiiiniieniieieene,
1. Normality oftheData ......ccccccccvivvviivereiiiiiiiinnnnen,

2. Homogeneity of the Data........cccccvveeeeviiieeeeiiieeee

CHAPTER 1V: RESEARCH FINDING

ALFINAING oo

1. Data Description.......ccccceeeuviieeeciiieeeeieee e

B. Data PreSentation .....oeeeeeeeeeeeeeeeeeeeeeeeeeeeeeee e eeeeeeeeeens

1. Students’ writing SKill...........ccoovvivvmeeiiiiiiiiieeeeeeen,

viii

39
43
40
50
52
54
56
59

61
62
65
65
67
73
75
76
76
78

83
83
83
83



2. QUESTIONNAIIE e 85

93
C. Data analysiS.......cceecveeriienireiiieniieeieenreereesieeereeseeeeereesseeseveeneees
93
L.Normality TeStiNg........ceceerirriiieiieeieeiie e 93
2. Homogeneity Testing ...........ccooeviiiiiiiiiiiiininnnn. 101
D. Testing HYPOthesis ......cccveeiieriieiiieiieeieeeeeee e 101
1. First Hypothesis ......cccooeriierieniinienieeceeeeeeee e
P 102
2. Second Hypothesis .......ccceevviieeiiieiiieeieeeieeeee e
P 103
3. Third Hypothesis ......cccovvuiieiiieeiieeiee e
P 104
4. Fourth Hypothesis ........cccceevviieiieiiieiecieceecee e
E. DISCUSSION ...uviiiiiiiiiiiieciieeeiie ettt
CHAPTER V: CONCLUSIONS, SUGGESTIONS, AND
IMPLICATIONS
AL CONCIUSIONS ..o 118
B. IMPLICAtIONS ..cevieniiieiiieiieeieeeie et e 118
C.SUZEESHIONS  .oveiiiiiieiieeieete ettt 119
BIBLIOGRAPHY ...uucouiiiiiriieisinsnicsensesssissssssnsssissssssesssssssssssssssssssssssssssssssaes 121
APPENDICES eririntnninnninsnnssssssssnssssssissssssssssssssssssssssssssssssssssssssssssssss 126

iX



LIST OF TABLES

Table Page
1. The Analytical scale criteria of scoring the students’ writing  .............. 42
2. Factorial DeSIZN .......cociiiiiiiiiiiieeieee et e 63
3. Population of the Research ............cccoeoviieiiiiiiiiiciecceece e 65
4. The students’ s Descriptive Statistic of Writing Skill and writing Motivation

1IN Control Class  ..ooeeeeinii i 65
5. Indicator of Writing MOtIVatION. .......cceeiirierieriinieneeieneeieeereeee e 69
6. QUESLIONNAITE ....vveeeieiiiieeeeiiieeeeeciiee e e et e e eeeteeeeeeeaaeeeeeeetaeeeeeeraeeeeeenraeeeeennns 70
7. Interpretation from Pearson Product Moment Formula.............ccccceeennnee. 73
8. Validity Testing of Students Writing Motivation on Try out ...............c......... 74
9. The steps of Teaching and Learning Process in Experimental and Control

0] B T 77
10. Descriptive Statistic of Writing Skill ... 87
11. Descriptive Statistic of Writing Skill and writing Motivation in Experimental

ANA CONLTOL ClaSS.....tiiiiieiieiie ettt ettt ettt iee e e e e e s 88
12. Test of Normality of First Hypothesis .........ccccoooievieiiiiiiiiiiieceeeeee 91
13.  Normality Result of First Hypothesis ........cccccceeviieniiiiiieniiiiieieceeeeeeeen 92
14. Test of Normality of Second Hypothesis ........ccccoeivviiierieniienieeieeee, 92
15. Normality Result of Second Hypothesis ........ccccooeviiniiiiniininicniceee, 93
16. Normality Test for Third Hypothesis ......c.cccoooiiiiiiiiiniiiiiiiiicerieeee 94
17. Normality Result of Third Hypothesis ........ccccccovviiviienieniiieiecieeeeee, 94
18. Normality Test for Fourth hypothesis .........cccccoeviiviinciieniiciicieeieee, 95
19. Normality Result of Fourth Hypothesis .......ccccoooiiiiiiiiniiiee, 95
20. The Homogeneity Test for Second Hypothesis .......cccccccerviniiiinicniincnnne 96
21. The Homogeneity Result for Second Hypothesis ...........ccccocveveiienienirenennne. 97
22. Test of Homogeneity For Third Hypothesis ........cccocieviiiciienieniieiieee, 98
23. Homogeneity Testing third Hypothesis .........cccooiiiiiiiiiiiniieeee, 98



24. Test of Homogeneity For Fourth Hypothesis .........cccooovevviiiiieiciiiiecieee. 99

25. Homogeneity Result for Four Hypothesis —........cccocieviiiiiieiieniicieeieee, 99
26. First Hypothesis TESNG  ....cccvevciieiieiiieiieeieeieeeee et eee e ereesveenae e s 101
27. Second Hypothesis  ....co.ooviiiiiiiiiiiiiiciceccece e 102
28. Third HYPothesis  .....cooiiiiiiiieeieie e 103
29. Fourth HYPOthESIS  ..c.viiiiiieiieiieciieie ettt et 104

xi



LIST OF FIGURES

Figure Page
1. Conceptual FramewWork...........cccuieciiiiiiiiiiiiiieiiecie ettt ens 60
2. Bar Histogram of Writing Skill in experimental Class...........ccccceverveneenenieneennens &9
3. Bar Histogram of Writing Skill in Control Class...........ccccceevieriieriiencieeniienieeieene 89
4. Bar Histogram of Writing Motivation in Experimental Class .........c..cccccevvenennene. 90
5. Bar Histogram of Writing Motivation in Control Class ........ccccecevvinieneniicnnnee 90
6. Interaction Between Techniques and Writing Motivation .............cceeeveevuveeneennnn. 105

xii



LIST OF APPENDICES

Appendix Page

1. SuratIzin Penelitian ... 126
2. Surat Izin Melaksanakan Penelitian ....................cooii 127
3. Research Instrumentation Post-Test 1......ccoocooiiiiiiiiniiiiiiiiene 128
4.  Research Instrumentaion Post -Test 2 ........cccoecieiiiiiiiiiiniieieieeee 129
5. Post-Test Score of Experimental Class scorerl ........c.ccceeevvevreenenenne. 130
6. Post-Test Score of Experimental Class Scorer2 — ................ 131
7.  Post-Test Recount Text in Control Class Scorer 1 ............... 132
8. Post - Test Recount Text in Control Class Scorer 2 .................... 133
9.  Post - Test Narrative Text in Experimental Class Scorer 1.......... 134
10. Post - Test Narrative Text in Experimental Class Scorer 2.......... 135
11. Post - Test Narrative Text in Control Class Scorer 1................. 136
12.  Post - Test Narrative Text in Control Class Scorer 2................. 137
13.  Post -Test Score of Experimental Class ................ccccovvvinn.. 138
14. Post -Test Score of Control Class...........ccceveviiiiiiiiiiiiinn.n.. 139
15. Hypothesis TeStINGL).....cccveriiriiiiiiiiieieeieee e 140
16. Angket Motivasi Menulis SISWa  ....cccceoeeverienieniniiinieeeceeeieee 145
17. Lesson Plan (Control Class) ........ccecvueeviiiieniiiiiniieeiee e 148
18. Lesson Plan (Experimental  Class) ......ccccceevveriienieeiiienieeieeiee e 156
19. The Blueprint of The Students’ Writing Motivation ........c...cecceeueueee 164
20. Reliability of Writing Motivation (Questionnaire)........................ 165
21. The Score of Students’ Writing skill in Experimental Class ............ 167
22. The Score of Writing Skill in Control Class —.......c.cccecceevveevieenirennnnne. 168
23. The Score of Writing Skill and Writing Motivation in Experimental 169

24. The Score of Writing Skill and Writing Motivation in Control Class 170
25 . The Calculation of Normality Testing Population ...........ccccceevuvenenn. 171
26. The Calculation of Homogeneity Testing Population.................. 172

Xiil



27.
28.
29.
30.
31.
32.

Lembaran Validasi Angket......
Students’ Writing Sheet .........

Reliability and validity Try-out of Questionnaire ...............

Raw Score of writing Motivation In Experimental Class(Post-Test)

Raw Score of writing Motivation In Experimental Class(Post-Test)

Students’ Activities Photograph

X1V

173
176
182
187
188
189



CHAPTER 1

INTRODUCTION

A. Background of the Problem

Writing in English as a foreign language is difficult for second learners. They
need comprehension, knowledge and skill to explore their though. Comprehension
is powerful because the ability to construct meaning come from the mind of the
writer while knowledge means he or she well informed about writing techniques.
Writing can help someone understand and make sense of their own experiences
and make discoveries about their own though and feeling.

While based on the teaching and learning of writing in the classroom in
SMAN 1 Kayutanam, a great number of students get difficulties in writing or
composing a text. Anytime the researcher, as the teacher taught the writing skill,
got problem in teaching writing to her students. Most of them, the teacher applied
conventional teaching. She gave explanation to the students and asked them to
write an essay, then gave evaluation to them. The students feel that writing is an
enjoyable activity to do. It seems that the students are not interested in writing
activities. They are lazy to write. They just keep silent, they do not know what they
want to write. However, they did not improve improvement, so she tried applying
other strategies to make them active in writing, but most of the time, only smart
students who wanted to take part, the rest of them only imitated their friends’ work.

Based on the data of students’ with skill taken from some schools in Padang



Pariaman. They were from SMAN 1 VII Koto Sei Sariak (65.00) while the
Minimum Achievement Criteria (KKM) is 80, SMAN 2 VII Koto Sei Sariak
(55.66) while the Minimum Achievement Criteria (KKM) is 80, SMAN 2 Sei
Limau (68.00) while the Minimum Achievement Criteria (KKM) is 75, SMAN 1
Batang Anai (66.04) while the Minimum Achievement Criteria (KKM) is 75,
SMAN 1 Kayutanam (51.34) while the Minimum Achievement Criteria (KKM) is
80. And in writing activity, students are not able to organize their ideas, still
confused about structure of the language, chosen vocabulary, sentence formation,
standard inflection, mechanics ( effective use of capitalization, punctuation,
spelling, and formatting). It means that students’ writing skill can be categorized

into poor.

There are many factors that influence low second learner writing ability. One
of them is low reading ability. There is relation between writing activity and
reading. By read many books, the students will have any ideas and some
vocabularies. By read, the students will have wide knowledge and have any
vocabularies if we compare with the students who seldom read.

The students are boring and tired with writing activity which is monotonous
since the elementary school such as fill the blank, arrange the paragraph into a
good paragraph. And there is no example instruction to develop ideas. The teacher
should give productive example in writing. It will be better if the teachers’ writing

can be packet book for students because teacher have comprehend about the



students’ condition in the class. It supported by Coni Semiawan expert of activity

UNJ in Kusamah (2011) says that
It needs creativity for enjoyable writing and useful. Creativity appeared, if
always support any exercise involved writing. Fortunately, writing culture is not
prior in our school. Most of our students unable to write. Moreover, write an
idea or themselves opinion. It need solution to this problem. Our students
should be able to write. The teacher is challenging to find a new strategy to
develop creativity on writing.

Then, the factors that may affect students’ low writing skill in SMAN 1
Kayutanam such as physical condition, intellectual, proficiency, and skill. Without
this factor someone can not write well.

The common problem in writing skill is lack of vocabulary. Students’
vocabularies are still low. It can be seen through learning process. They checked
dictionary when they arranged the words into the sentences, paragraphs, and
compositions. Sometimes they also asked their teacher to tell them the words and
the meaning of certain words. Low vocabulary is a major problem in writing skill.
Writing skill depends on vocabulary knowledge and vice versa. The more students
write, the better their vocabulary becomes. And the more vocabulary they know,
the better they can writing.

Related to the above explanation, written feedback is the most important thing
in order to develop the students’ writing. It can relate the teacher’s idea to the
students. Written feedback can motivate the students in writing. Through the

written feedback given by the teacher, the students can improve their writing skill.

The students can realize their mistakes.



Conferencing also can motivate students to learn writing. The teacher used
conferencing in learning to break the bad atmosphere. Here the students work
individually. They create a sentence in turn they create a text. After that The

teacher will comment the students’ writing directly.

Writing is not an easy activity that can be simply done by the students, because
writing is not activities that only crash the pen or pencil on piece of paper. As
Raimes (1987: 21) describes that writing is complex process that contribute a
trouble for the teachers who try to focus on everything at once. It means that
writing is a complex activity that also needs understanding and practicing. The
students cannot practice to write without a well understanding about writing and
process. In order to get an understanding, they need explanation and guidelines
how to write well. Therefore, the students have to get more guidelines from the
teachers about how to share their ideas and thinking into written form.

Actually, one ways to make the teaching writing effective is to make the
students active and enjoy the learning and they can improve their writing
motivation. Writing can be fun activity when the teacher apply appropriate
technique in teaching writing. The teacher should make students to be a good
writing. Students need learning strategy in order to help them become more active
in learning process. Basically techniques in learning concern the teachers organize
and use strategy, technique of learning, subject matter, learning tools, learning

materials, and learning procedures



Many factors make them unable to create the text. They are internal and
external factors. The external factors come from students outside such as teachers
teaching technique, teaching and learning preparation, classroom management, the
use of teacher aids, the process of teaching evaluation and so on. The internal
factors come from students’ themselves, they are like intelligence level, creativity,
strategy, sense and mood. Furthermore, other students’ internal factor is low
writing motivation. Their low writing motivation can be seen through their reading
performance whether they are inactive person in group work of English class or not

Considering on the explanation above, the research choose weekly written
feedback to improve the students writing skill. Here, the students’ writing ability
was to explore deeply since they had to relate their words and phrases from simple
one to a more complete sentence. The students start to write down the ideas are
connected by using an arrow or line. It is used to overcome the difficulty in
developing ideas. (Amstrong : 2003).

Moreover, the teachers do not give writing task regularly. They ask the
students to write in many ways such as arranging jumble words into sentence,
jumble sentences into paragraph, or jumble paragraphs into text. These kinds of
task do not give more experiences to the students. They tend to be passive. So,
their writing quality will not increase.

Based on the problem above, the researcher conducted the comparative study
about the effect of weekly written feedback and conferencing on the tenth grade

students’ writing skill of SMAN 1 Kayutanam.



B. Identification of the Problem

Based on the background of the problem above, there are some problems
faced by students in writing skill. First, the students are lack of motivation in
writing. It could be seen through students’ activity in writing class they did not
participate well. Second, the students have lack of vocabularies. They usually used
dictionary to write the composition. Third, the students’ writing skill is low. It can
be seen from the result of their writing task . The students are not able to use
capitalization, spelling and punctuation. As a result, the students are not able to

write produce the writing task appropriately.

C. Limitation of the Problem

In this study, it is necessary to limit the problem due to the fact that it is not
possible to solve all problems. This research is focused on the teaching writing
skill and students’ writing motivation will influence their writing skill.Specifically,
this research is limited her research on examining the effect of weekly written

feedback and writing motivation on the tenth grade students’ writing skill of

SMAN 1 Kayutanam.

D. Formulation of the Problem
The problem of this research was formulated as follows:
1. Does weekly written feedback give better effect on the tenth grade students’

writing skill compared with a conferencing strategy of SMAN 1 Kayutanam?



2. Does weekly written feedback give better result toward the writing skill of the
students with high writing motivation than conferencing of SMAN 1
Kayutanam?

3. Does weekly written feedback give better result toward the writing skill of the
students with low writing motivation than conferencing of SMAN 1
Kayutanam?

4. Is there any interaction between teaching strategies ( Weekly written feedback,
conferencing) and students writing motivation toward students’ writing skill of

SMAN 1 Kayutanam?

E. Purpose of the Study
The purposes of the research are as follows:

1. To explain whether weekly written feedback give better effect on the tenth
grade students’ writing skill compared with a conferencing strategy of SMAN
1 Kayutanam?

2. To explain whether weekly written feedback give better result toward the
writing skill of the students with high motivation than conferencing of SMAN
1 Kayutanam.

3. To explain whether weekly written feedback give better result toward the
writing skill of the students with low motivation than conferencing of

SMAN 1 Kayutanam.



4. To explain whether there are any interaction between teaching strategies
( Weekly written feedback, conferencing) and students writing motivation

toward students’ writing skill of SMAN 1 Kayutanam.

F. Significance of the Research

This study is expected to yield some contribution and consideration to
both practical and theoretical. From practical viewpoint, the researcher expects
that this study would give valuable input for Senior High School English
teachers in creating an alternative strategy to teaching writing skill. While
theoretically, the researcher hoped that this study would be one of valuable

consideration in developing weekly written feedback strategy.

G. Definition of the Key Terms

In order to avoid misunderstanding about the terms which are used in this

thesis, the following will be explained shortly:

1. Writing skill is the skill of the students express what they have in minds:
ideas, thoughts, feeling or argumentative into good written form .

2. Weekly written feedback is the teacher’s comments to the students’
writing task every week.

2. Effect means the outcome or result produced by independent variable

3. Conferencing is one to one tutorial meetings between teacher and student in

writing task.
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CHAPTER V

CONCLUSIONS, IMPLICATIONS AND SUGGESTIONS

A. Conclusion
Based on the result of research finding that was done at the tenth grade of

SMAN 1 Kayutanam, it can be concluded that:

1. Weekly Written Feedback gives the better effect on the tenth grade students’
writing skill compared with a Conferencing of SMAN 1 Kayutanam.

2. Weekly written feedback does not give better result toward writing skill of the
students with high writing motivation than conferencing of SMAN 1
Kayutanam.

3. Weekly written feedback does not give better result toward writing skill of the
students with low writing motivation than conferencing of SMAN 1
Kayutanam.

4. There is no interaction between teaching strategies ( Weekly written feedback,
conferencing) and students writing motivation toward students’ writing skill of

SMAN 1 Kayutanam.

B. Implications
Related to the result of this experimental research, it is implied that
Weekly written feedback can improve the tenth year students writing skill of

SMAN 1 Kayutanam. This strategy can be applied as an alternative teaching
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strategy to teach writing skill. Dealing to the students’ writing motivation, this
strategy is good to be applied for both students who have high writing
motivation and low writing motivation. In the teaching process, teachers do
not need to group the students based on their writing motivation because high
students writing motivation and low students writing motivation can be taught

together in one class.

C. Suggestions
Based on the conclusion and implication above, the researcher
proposes suggestions as follows:

1. To get better effect on the students’ writing skill, weekly written feedback
is proven as an effective strategy in teaching writing skill of tenth year
students of SMAN 1 Kayutanam. It is suggested that the English teachers
at SMAN 1 Kayutanam apply this strategy as an alternative or variation
strategy in teaching writing skill

2. It is suggested that the next researcher conduct related this research on
larger population and sample in order to gain more accurate data.

3. In teaching and learning process, English teachers should consider the
students’ motivation and ability. Pay attention to the slow students, they
need more guidance and practice during the classroom activity.

4. 1t is suggested that next researchers who are interested in this technique are
suggested to apply it in the different genres, skills, grade and other

variables.
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