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ABSTRACT

Hijriani, Dini (2024). Exploring Teachers’ Written Corrective Feedback on
Students’ Writing Assignment at Junior and Senior High Schools: A
Descriptive Study at SMP Negeri 22 Padang and SMA Negeri 12 Padang.
Thesis, Padang: English Language and Literature Department. Faculty of
Language and Art. Universitas Negeri Padang

This study aimed to find out the types of English teachers’ written corrective
feedback on students’ writing assignment, the techniques used by English teachers
when giving written corrective feedback, and the challenges faced by teachers
when giving written corrective feedback. This study was a descriptive research. A
total of four English teachers from SMP Negeri 22 Padang and SMA Negeri 12
Padang were selected by maximal variation sampling. Students’ writing
assignment and interview text were used as instruments to collect data. Students’
writing assignment were used to find out what types of written corrective
feedback and techniques teachers used when giving feedback on students’ writing
assignment, while interview text were used to find out what challenges teachers
faced when giving written corrective feedback on students’ writing assignment.
Based on the result of the study, it was found that there were only two written
corrective feedback used by English teachers at SMP Negeri 22 Padang and SMA
Negeri 12 Padang. They were direct corrective feedback and indirect corrective
feedback. Then the techniques used by English teachers when giving written
corrective feedback were adding, deleting, substituting, circling, commenting,
crossing out, questioning, moving around, and underlining. Then, the challenges
faced by English teachers when giving written corrective feedback were limited
time, students’ attitude, students’ proficiency, and students’ handwriting.

Keywords: feedback, written corrective feedback, writing



ABSTRAK

Hijriani, Dini (2024). Mengeksplorasi Umpan Balik Korektif Tertulis Guru
terhadap Tugas Menulis Siswa di Sekolah Menengah Pertama dan Sekolah
Menengah Atas: Studi Deskriptif di SMP Negeri 22 Padang dan SMA Negeri
12 Padang. Tesis, Padang: Jurusan Bahasa dan Sastra Inggris. Fakultas
Bahasa dan Seni. Universitas Negeri Padang

Penelitian ini bertujuan untuk mengetahui jenis-jenis umpan balik korektif tertulis
yang diberikan guru bahasa inggris pada tugas menulis siswa, teknik yang
digunakan guru bahasa inggris dalam memberikan umpan balik korektif tertulis,
dan tantangan yang dihadapi guru ketika memberikan umpan balik korektif
tertulis. Penelitian ini merupakan penelitian deskriptif. Sebanyak empat orang
guru bahasa inggris dari SMP Negeri 22 Padang dan SMA Negeri 12 Padang
dipilih dengan menggunakan sampel variasi maksimal. Tugas menulis siswa dan
teks wawancara digunakan sebagai instrumen untuk mengumpulkan data. Tugas
menulis siswa digunakan untuk mengetahui jenis umpan balik korektif tertulis dan
teknik yang digunakan guru ketika memberikan umpan balik pada tugas menulis
siswa, sementara teks wawancara digunakan untuk mengetahui tantangan apa
yang dihadapi guru ketika memberikan umpan balik korektif tertulis pada tugas
menulis siswa. Berdasarkan hasil penelitian, ditemukan bahwa hanya ada dua
umpan balik korektif tertulis yang digunakan oleh guru bahasa inggris di SMP
Negeri 22 Padang dan SMA Negeri 12 Padang. Kedua jenis umpan balik korektif
tersebut adalah umpan balik korektif langsung dan umpan balik korektif tidak
langsung. Kemudian teknik yang digunakan guru bahasa inggris dalam
memberikan umpan balik korektif tertulis adalah menambahkan, menghapus,
mengganti,  melingkari, = mengomentari, = mencoret, = mempertanyakan,
memindahkan, dan menggarisbawahi. Lalu, tantangan yang dihadapi guru bahasa
inggris ketika memberikan umpan balik korektif tertulis adalah waktu yang
terbatas, sikap siswa, kemampuan siswa, dan tulisan tangan siswa.

Kata kunci: umpan balik, umpan balik tertulis, menulis



ACKNOWLEDGEMENT

Alhamdulillahi rabbil ‘aalamiin. Praise to Allah SWT for the blessings
and gifts that we keep on receiving, for without them, we are just lost souls
wandering around with no destinations in sight. We also must not forget to send
our great prophet Muhammad SAW, Shalawat as well as Salam, for with his
doings, we have transited from a dark and foolish era, into an era full of
knowledge and bright. All the blessings from Allah SAW and the guide left by
prophet Muhammad SAW have greatly assisted the writer in completing this
thesis titled “Exploring Teachers’ Written Corrective Feedback on Students’
Writing Assignment at Junior and Senior High Schools: A Descriptive Study at
SMP Negeri 22 Padang and SMA Negeri 12 Padang”.

During the completion of the thesis, an uncountable amount of help,
guidance, assistances, encouragements, mood boosters, suggestions, and advice
for the success of the thesis have been received by the writer. Therefore, the

researcher would like to give great appreciation to:

1. Her parents (Papa and Mama), her siblings (Ferdy Salam and Ananda
Hijriah Salam), and the whole great family for the love, support, and
prayer that have been destined to the researcher,

2. Dr. Hamzah, M.A., M.M., the researcher’s advisor; for the advices, help,
and guidance that have been given to the reseracher,

3. Prof. Dr. Jufrizal, M.Hum., Dr. Havid Ardi, S.Pd, M.Hum., and Hermi
Zaswita, M. Pd., the reseracher’s examiners; for the feedback and advice
for the success of the thesis,

4. Syafitri Ramadani, M.Pd and Dian Safitri, S.Pd., M.Pd. who has helped
the researcher in validating the instrument used in this research,

5. All her knowledgeable and caring lectures in English Language and
Literature Department, Universitas Negeri Padang

6. All the academic staff for all the help, guidance, and assistance that have
been provided to the researcher for the success of the thesis,

7. All her friends from K2-19 class for the help and support,



8. Her research partners, Ilhami El Husna, Fujinda Kardila, and Dwi
Rahmatadilla for the love, help, support, laughter, and motivation that
have been given to the researcher,

9. Her best friend, Indah Amalia Ramadhani, for always taking care the
researcher and always listening to the reseracher’s stories, and

10. For myself, thank you for surviving until now and beyond.

Padang, Agustus 2024

Dini Hijriani



TABLE OF CONTENT

ABSTRACT ..ottt ettt 1
ABSTRAK ...ttt il
ACKNOWLEDGEMENT .....ooiiiiiiiiiiee ettt iii
TABLE OF CONTENT ....cooiiiiiiiiininennee ettt v
LIST OF TABLES ...ttt vii
LIST OF FIGURES........ciiiitiitiiieiet ettt st e viii
CHAPTER L.ttt 1
INTRODUCTION. ...ttt ettt st s sttt 1
A. Background of the Problem...........cccoccevvviieviienie e, 1
B. Identification of the Problem.........c..cccccociiiniiiiniiniiiiicnicee 5
C. Limitation of the Problem .........c..coccooiiiiiiiiiiiccee 6
D. Formulation of the Research Problem.........c..ccccoeoeviiniiniiincncnen, 6
E. Research QUESLIONS .......cccuveeevieieieeeerieeeieeeetee e e e eereeeereeeeerveeeenees 6
F. Purpose of the Research ............ccoooiiiiiiiiii e, 7
G. Significant of the Research...........cccoceevieiieiiiiiiiiiieeee e, 7
H. Definition of the Key Term .........ccoeoierieniiiiiee e 8
CHAPTER L.ttt e et e 9
REVIEW OF LITERATURE ......ccooiiiiiiniiiniieenceecee e 9
A. Review of Related Theories ..........cocveeeveiiininciineiiinncc e 9
B. Review of Related Studies..........cceceviririnenininiciinciincecencees 36
C. Conceptual Framework .........ccccceeevevieriieiieeeie e e 41
CHAPTER L.ttt 42
RESEARCH METHOD .......cciiiiiiiiiiiitienenet ettt e 42
A. ReSearch Desi@i.....cccuiveiieiieiie ettt 42
Data and Source of Data........c..oceoeeiininiiiiiiiiieicceceececee 42
C. PartiCIPAntS .......ccceevveerriesieeieeieiisteereesreeseaesebeseveeseeesssaesseesseesseesssensns 43
D. INStrumentations ..........cccccueeeeireerineninieeine ettt 43
E. Technique of Data Validation ...........ccocceveiieiiieiieniiieeeeee e 44
F. Technique of Data Collection............cceecveeeiriieniieeie e e 45



G. Technique of Data ANalysis .......cccceeeiieriienieiie e 46

CHAPTER IV oottt et 49
FINDING AND DISCUSSION ..ottt 49
A. Data Description and Analysis .........ccceeeeeeviierienieeieeieeceesesneeeneens 49
B, FINAINGS c..veiiiiiiieiieeeceee ettt st st s e e e eas 77
C.  DISCUSSION. ...eiuiiiiietieeiieetie ettt e etteeeteeete e et et e et e e seeeseeeeeeeenes 83
CHAPTER V..ot et st e 89
CONCLUSION AND SUGGESTION ....couiiiiiiiiiicieieieeee et 89
A, CONCIUSION ...ttt s 89
B, IMPlCAION.....ccciiiiieiiecicciieee ettt s et e e eas 90
C. SUZEESHION ..ottt ettt ste e eeste e asse e e e esaesaesrae e 90
REFERENCES ...ttt 92
APPENDICES . ..ottt ettt et 97

vi



LIST OF TABLES

Table 3. 1Table Form of Data Analysis of Teachers’ Written Corrective Feedback 44
Table 4. 1 Written Corrective Feedback on Students’ Writing Assignment at
Junior and Senior High SCHOOLS ............cccccovevvecieciieiiisiieeeee et 77
Table 4. 2 Techniques of Providing Written Corrective Feedback by English
Teachers at Junior and Senior High SCROOLS............ccocoueeeeieeiisiieie e 79
Table 4. 3 English Teachers Challenges when Providing Written Corrective
Feedback at Junior and Senior High SCROOLS ............ccooeeoeecoiaiiieieeeee e 82

vii



Figure 2.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.
Figure 4.

LIST OF FIGURES

1 Conceptual FYAMEWOTK . .......ccueeueeeeieieeeieee et seee s 41
1 Direct corrective feedback ..............cccovuevvieoviieciinieiieiieeie e 49
2 Direct corrective feedback (2)........couiveieiecieiieecieeieieeeeeeeeesiee e 50
3 Direct corrective feedback (3)........couuivimviioieiiiiiieeieeieee e 50
4 Indirect corrective feedback.............c.ccouuvumeimiiiiiiiiiiiiiiieieee e 51
5 Indirect corrective feedback (2) .......uvmmvieeieeiiiiiiiiieeieeieeereeeesee e 51
6 Indirect corrective feedback (3) ......c.cooueomeoieioieiiieieiieeeee e 52
7 Direct corrective feedback (4).........couuuvumiviioieeiesiiesieeiieeie e eeeenes 52
8 Direct corrective feedbacCk (5).........couvvuimveieieciiiiiesieerieeie e 53
9 Direct corrective feedback (6)..........ccuuveieoeeeieioieeiieeiieeeeeeeeee e, 53
10 Indirect corrective feedback (4) .......cooevmevieviiiieiieeiiesieeie e 54
11 Indirect corrective feedback (5) ......cccouvmmoieioieiiiiieeiiesieeeee e 54
12 Indirect corrective feedback (6) ..........coouuvieooieioieaiieiiiiieeeeeeeeeenns 55
T3 AAAING ...ttt e et 56
14 AAAING (2) ..ottt 56
L5 D@LOTING ...ttt ettt ettt 57
16 Deleting (2) c.uveeeeeeeeieeie e tte ettt stae et s ae e st e e nnae e enees 57
17 SUDSTIEUIITIG ..ottt ettt s eeeeenaeenseaneans 58
18 SUDSTIEUIIIG (2) oot ettt ettt e nneen 58
T CIPCIING .ottt et saaesrae st esaeasse e e e eneeas 58
20 COMMERLING .c...eeeve ettt et ettt sate e aee et e 59
21 COMMENLING (2) .eveeveeeneieeieieeiieeeetieeestieesreesaeeessseessssessnseesessesssseesssseanns 60
22 CFOSSING OUL coeevveeeireeiieeeiieeeeeeseteeseeessteessseassaesnsesensesssseessssesensseens 60
23 CrOSSTNG OUL (2) oottt ettt 61
24 QUESTIONING ..ottt ettt sttt et et e e e e 61
25 QUESTIONING (2)evveeirieeiieeeiieeeieeseeeeeteeste e esatesstaesraesesraessseeesssesensseens 62
26 AAAING (3) ..ot e 62
27 AAAING (4) .ottt e 63
28 Deleting (3) cuveeeeeeieeieeteeeeee ettt st erae e 63
29 DelOtiNg (4) ettt et 64

viii



Figure 4. 30 MOVING QPOUNA ..........c.eoeeieiaieeie ettt 65
Figure 4. 31 MoVIng around (2) ......c..cceeeueeeeeeeeeseiesiesieeieeeeesiessssesseesseesesessseassnans 65
Figure 4. 32 SUDSTITUIITG (3) oeveeeeeeeeee ettt ettt et eseeeeens 66
Figure 4. 33 SUDSTIEULING (4) woccvveeeeeeeeeeieeeeeeeeee ettt ettt aseenseenaeens 66
Figure 4. 34 CIFClNG (2) cuoccuveeeeeieeeee ettt ettt sveesaaesaaesaseeneeaeens 67
Figure 4. 35 CirCliNgG (3) ceeeee ettt 67
Figure 4. 36 CroSSing OUL (3)...ucceeeeeceeieeieeesiieeeiieeesiteeseteesieeessteeessaesssaesneesssseeesssees 68
Figure 4. 37 CrOSSING OUE (4) ...ueeeeeeeeeeeieeee ettt et naeea 68
Figure 4. 38 QUESHOMING .....cccuueeieeiiiiiieeeeee ettt ettt et et st s aee s 69
Figure 4. 39 QUESHIONING (2)....couvuvieeieieeiieeeeeeeiveeeieeesiieeessaesnseessseessseessseesssseansens 69
Figure 4. 40 UNAErIiNing ............coveeveevieiieiiieceieeeeteeteesieesrae e seve e e e s aeseesseens 70
Figure 4. 41 Underlining (2).......ccoueoe oo ettt 70
Figure 4. 42 Written Corrective Feedback on Students’ Writing Assignment at

Junior and Senior High SCHROOLS ..........ccccoooeeiiiiieiiieiieeeeeee et 77
Figure 4. 43 Techniques of Providing Written Corrective Feedback by English

Teachers at Junior and Senior High SCROOIS............ccoovveveevieiiiecieiieeeeeeiesieeniens 80



CHAPTER 1

INTRODUCTION

A. Background of the Problem

One of the most common language skills that ESL and EFL
students are taught at all eduacational levels especially junior and senior
high schools students is writing. This skill is very crucial for students since
it is one of the communication tools. It cannot be isolated from the process
of language acquisition because it allows students to communicate their
ideas, thoughts, and feelings in writing. When learning to write, they
receive instruction on how to clearly describe their ideas in sentences and
paragraphs and how to convey their ideas through effective writing.
Furthermore, writing is difficult for students to learn because it is regarded
as a highly demanding talent and a complicated recursive process
incorporating multidimensional information such as grammar, genre,
vocabulary, topic, spelling, and others.

However, when students are assigned to write a writing
assignment, the majority of them encounter a variety of writing issues. The
researcher found this information while conducting a seventh semester
teaching practice course at SMA Negeri 12 Padang. It was found that
many students made mistakes when doing writing assignments. The errors
occurred due to students' lack of vocabulary, lack of awareness of how to
write correct words, lack of understanding of grammar and many more. In

this case, the researcher made an effort to consistently provide comments



to the students’ writing tasks, as did the other English teachers. Therefore,
the researcher is interested in taking this topic as a research topic because
the researcher wants to explore further about what types of feedback
English teachers use to check students' writing assignments.

This is corroborated by research from Novariana et al (2018), who
researched senior high school students' writing problems, discovered that
there are internal and external problems caused by the students. The
internal ones are also about students' disinterest in learning English,
difficulty selecting appropriate words for writing, a lack of vocabulary,
difficulty in arranging words in the correct sequence, difficulty in spelling
the words, and problem in writing with appropriate grammar. Then, there
are the external issues of a lack of experience and no feedback on their
writing. These are the reasons why students’ writing has errors. Whatever
the reasons for the students' writing errors, Harmer (2007) remarked that it
is critical for the teachers to acknowledge that all students make mistakes
as a natural part of the process of learning.

It is the duty of English teachers to ensure that students can avoid
the same mistakes repeatedly when students make faults in their writing.
One thing that the English teachers may do to help students prevent
making the same mistakes is to provide corrective feedback. Feedback is a
tactic employed by English teachers to assist the students who are
struggling academically. They do this by providing responses such as
encouragement, suggestion, and correction on students' writing results in

order to ensure students comprehend about their assignments.



Moreover, as stated by Lewis (2002), feedback serves as a tool for
educating students about their growth and encouraging their progress. The
feedback provided by English teachers is crucial in assisting students in
enhancing their writing. Students who receive feedback on their writing
will also be far more motivated to write more and produce better writing.
In this case, English teachers and students need time from correcting,
instructing students to focus, and apply the feedback. To ensure that the
feedback has a positive impact on students’ writing, English teachers
should provide their students with the chance to comprehend and learn
from the feedback.

There have been some previous studies dealing with this written
corrective feedback, such as conducted by Wicaksono (2017) who
researched about kinds and amounts of written correction in senior ESL
classroom. According to his study, teachers primarily used direct
correction to fix grammar and only used uncoded written correction when
discussing the paper’s subject. Then he said that the type of written
correction selected might have been impacted by the instruction provided
by the teachers. Then, Triristina (2018) also investigated about the sort of
remedial comments that teachers employed their students for their writing.
Twelve tenth graders from a private senior high school made up her
research group. Throughout her study, she discovered that the teachers
utilized direct corrective feedback more frequently in students' writing.

She then proposed that future studies may look at new ways to deliver



feedback as an approach to motivate students and enhance their writing
abilities.

Moreover, Mujahidah, Sundari, & Andayani (2020) also did a
study about written feedback at vocational high school. The goal of this
study was to identify the kinds of written correction that an English
teacher provides, the rationale behind these kinds of written correction,
and the value that these kinds of feedback had for the students. The results
showed that the English teacher used computerized feedback, unfocused
feedback, and direct feedback to address the mistakes of the students.

In addition, some studies of written correction suggested that
written corrective feedback needs to be explored to see how it is used for
linguistic structures. Roza, Saun, & Fitrawati (2016) explored about the
different kinds of written correction on grammatical errors utilized by the
English teachers at a junior high school, as well as challenges associated
with written corrective feedback from the English teachers’ perspective.
The results of this study indicate that only three forms of corrective
feedback direct, indirect, and metalinguistic feedback using error codes
were utilized by the English teachers. Furthermore, issues with written
corrective feedback included error repetition, students’ competence,
students’ behavior, costly in time, inefficiency of previous error feedback
practice, and clarity of students' writing.

The distinction between the previous studies and this study is that
this study employs not only the types of written corrective feedback

provided by the English teachers but also the techniques and challenges



that teachers encounter when giving written feedback on students” writing
assignment. However, prior study on written corrective feedback has only
examined one school level, such as junior, senior, vocational high schools,
or adult classroom. It means that there is a gap to conduct research on
written corrective feedback at two different educational level like junior
and senior high schools.

From the previous explanation, the researcher will conduct the
research to explore English teachers’ written corrective feedback, teachers’
techniques, and teachers’ challenges when providing written corrective
feedback on students’ writing assignment. Furthermore, in this research,
the researcher chose two schools to see a comparison of deeper insights
into the practice of written corrective feedback by English teachers on

students' writing assignments at junior and senior high schools.

. Identification of the Problem

According to the background of the problem above, numerous
potential issues might be discovered. For more deeply explanation, it will
identify as follows:

1. Exploring the effect of teachers’ written corrective feedback on
students’ writing assignment.

2. Exploring the impact of teachers’ teaching experience when providing
written corrective feedback on students’ writing assignment.

3. Exploring students’ perception about teachers’ written corrective

feedback at junior and senior high schools.



4. Exploring teachers’ written corrective feedback, teachers’ techniques,
and teachers’ challenges when providing written corrective feedback at

junior and senior high schools.

C. Limitation of the Problem

Based on the identification of the problem above, the researcher set
a limit to focus on exploring teachers’ written corrective feedback,
teachers’ techniques, and teachers’ challenges when providing written
corrective feedback on students’ writing assignment at junior and senior
high schools. This study will be conducted at SMP Negeri 22 Padang and

SMA Negeri 12 Padang.

D. Formulation of the Research Problem

Related to the limitation above, the formulation of this study can be
stated as, “What are English teachers’ written corrective feedback,
teachers’ technique, and teachers’ challenges when providing written
corrective feedback on students’ writing assignment at SMP Negeri 22

Padang and SMA Negeri 12 Padang?”

E. Research Questions

In this research, there are several research questions that would be

answered as follows:

1. What are the types of written corrective feedback provided by English
teachers on students’ writing assignment at junior and senior high

schools?



2. What are the techniques of English teachers when providing written

corrective feedback on students’ writing assignment at junior and
senior high schools?

What are the challenges of English teachers face when providing
written corrective feedback on students’ writing assignment at junior

and senior high schools?

F. Purpose of the Research

The following are the purpose of this study, as determined by the

research questions above:

1.

To explore the types of written corrective feedback provided by
English teachers on students’ writing assignment at junior and senior
high schools.

To explore the techniques of English teachers when providing written
corrective feedback on students’ writing assignment at junior and
senior high schools.

To explore the challenges of English teachers face when providing
written corrective feedback on students’ writing assignment at junior

and senior high schools.

G. Significant of the Research

The findings of this study are likely to give positive contributions

for several ideas. Theoretically, this research contributes to teaching

writing in providing written corrective feedback. It is to enrich the

application of different types of written corrective feedback theory toward



teaching writing. Practically, the findings of this study can become the
model of how teachers guide the students in writing activity by applying
written corrective feedback on its use so that it can improve the students’

writing.

. Definition of the Key Term

1. Writing is a process that begins with planning (thinking about what to
write), drafting (arranging words and sentences), revising (improving
and perfecting the writing), and editing (correcting grammar and
spelling errors).

2. Feedback is information or responses that English teachers give to
students’ writing assignment.

3. Written corrective feedback is a feedback in written form where a
teacher responds to students’ writing assignment by providing
comments and corrections.

4. Teachers’ challenges are the obstacles and difficulties that teachers
experience when providing written corrective feedback on students’
writing assignment.

5. The teacher's technique in providing written corrective feedback is an
approach or strategy used by English teachers to provide information

or corrections regarding students' writing assignment.



