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For each one are successive [angels] before and behind him who protect him by the
decree of Allah. Indeed, Allah will not change the condition of a people until they
change what is in themselves. And when Allah intends for a people ill, there is no
repelling it. And there is not for them besides Him any patron. Ar Ra’d verse 11
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ABSTRACT

Azhari, Z. (2023). Differentiated Teaching and Learning Applied in
English Classes of Phase F of Senior High School. Skripsi. English
Language and Literature Department Faculty of Languages and
Arts, Universitas Negeri Padang.

This study aims to describe how teachers applied differentiated teaching and
learning in English classes of phase F Senior High Schools based on the
Merdeka curriculum and figure out the problems they commonly encountered
in this type of instruction. The data was gathered by interviewing and
observing English teachers who taught phase F grade XI of SMA Negeri 7
and SMA Negeri 10 Padang in the first semester of the 2023-2024 academic
year representing English teachers of batch I and II Sekolah Penggerak in
Padang who were selected by applying purposive sampling. First interview
was conducted to investigate how teachers identified student’s learning needs
and observation was conducted to investigate how teachers applied
differentiated teaching and learning in the classes. Another interview was
conducted to find out and describe the problems commonly encountered in
this type of instruction,

The results show that both teachers A and B identified students' learning
needs (readiness) by applying initial formative assessments and taking the
data provided by counselling teachers about students' interests and learning
profiles. Both teachers adjusted their instruction with relatively similar
content differentiation strategies due to the level of student readiness and
language barriers. Each teacher applied various processes of differentiations
in the types of activity, tasks, media and the level of assistance provided.
However, teacher B showed more engagement in personal assistance,
scaffolding and tiered tasks. Teacher A offered less consistent product
alternatives while teacher B was more consistent and challenged student’s
creativity in working by utilizing technology. Accordingly, teacher A faced
more obstacles than teacher B.

Key words: Differentiated learning, English class, phase F, Sekolah
penggerak



ABSTRAK

Azhari, Z. (2023). Differentiated Teaching and Learning Applied In
English Classes of Phase F of Senior High School. Skripsi.
Departemen Bahasa dan Sastra Inggris Fakultas Bahasa dan
Seni, Universitas Negeri Padang

Penelitian ini bertujuan untuk mendeskripsikan bagaimana guru menerapkan
pembelajaran berdiferensiasi di kelas bahasa Inggris fase F SMA berdasarkan
kurikulum Merdeka dan permasalahan yang umum dihadapi guru dalam
melaksanakan pembelajaran tersebut. Data dikumpulkan dengan melakukan
interview dan mengobservasi guru-guru bahasa Inggris yang mengajar fase F
kelas XI SMA Negeri 7 dan SMA Negeri 10 Padang pada semester ganjil tahun
ajaran 2023-2024 mewakili guru-guru bahasa Inggris angkatan I dan I Sekolah
Penggerak di Kota Padang yang dipilih dengan menerapkan purposive
sampling. Untuk mengetahui bagaimana pembelajaran berdifferensiasi
diterapkan, wawancara pertama dilakukan untuk menyelidiki bagaimana guru
mengidentifikasi kebutuhan belajar siswa dan observasi dilakukan untuk
menyelidiki bagaimana guru menerapkan pembelajaran berdifferensiasi di
kelas. Wawancara berikutnya dilakukan untuk mengetahui dan
menggambarkan masalah yang biasa dihadapi dalam pembelajaran tersebut.

Hasil penelitian menunjukkan bahwa guru A dan B mengidentifikasi
kebutuhan belajar siswa (Readiness) dengan menerapkan penilaian formatif
awal dan memanfaatkan data yang ada pada guru BK terkait minat dan profil
belajar siswa. Kedua guru menyesuaikan pembelajaran mereka dengan strategi
diferensiasi konten yang relatif sama sesuai Tingkat kesiapan (Readiness) dan
hambatan Bahasa yang dialami siswa. Setiap guru menerapkan berbagai
diferensiasi proses dalam jenis kegiatan, tugas, media dan tingkat bantuan yang
diberikan. Namun, guru B telah menunjukkan lebih banyak upaya dalam
memberikan bantuan personal pada siswa, scaffolding, dan penugasan
berjenjang. Guru A menawarkan alternatif produk yang kurang konsisten
sedangkan guru B lebih konsisten dan menantang kreativitas siswa dalam
bekerja dengan memanfaatkan teknologi. Terkait hal ini, guru A menghadapi
lebih banyak masalah dalam pembelajaran dibandingkan dengan guru B.

Kata Kunci: Pembelajaran berdifferensiasi, kelas Bahasa Inggris, fase F,
Sekolah penggerak.



ACKNOWLEDGEMENTS

Alhamdulillahi Rabbil 'alamin, the author Presents the greatest praise and
gratitude to the presence of ALLAH SWT, the Almighty God, the Most Gracious and
the Most Merciful. With the grace and the convenience that He has bestowed, the author
was able to complete his thesis entitled: Differentiated Teaching & Learning Applied
In English Classes Of Phase F Of Senior High School. Also, Shalawat along with
Salam are delivered to the most glorious messenger of God, Prophet Muhammad
Shallallahu ‘Alaihi wassallam.

With respect and sincerity, the author would like to express his appreciation to
the lecturers who have made invaluable contributions during his journey in completing
his final assignment. First, his great gratitude for incredible guidance, support and
inspiration goes to Prof. Dra. Yetti Zainil, M.A., Ph.D. Her existence as a source of
inspiration and guidance has motivated the author to complete this research as well as
possible. Next, the writer would like to thank Mr. Havid Ardi, S. Pd, M. Hum, as his
academic supervisor and Deputy Dean of language and art faculty, with his humility to
provide extra assistance and academic support throughout the author's study journey.
Another high appreciation is addressed to Dr. Yuli Tiarina, S. Pd, M. Pd. as the first
examiner and head of the English department who is known for her openness of
information, critical outlook and deep understanding for valuable insights. He would
also express his high appreciation to ibu Sitti Fatimah, S.S, M.Ed., Ph.D. as the second
examiner whose contribution has provided the writer with diverse views and enriched
the author's understanding of this project. The writer also expresses his appreciation to
Mr. Rifki Oktoviandry, S.Pd., M.Hum., as the validator, who provided constructive and
in-depth input on the thesis.

In addition, the writer would also like to express his unlimited gratitude to:
1. The rector of Universitas Negeri Padang, Prof. Dr. H. Ganefri, M.Pd., Ph.D.

2. All the lecturers of Universitas Negeri Padang who have provided moral supports
for the author's academic development.

3. The devoted academic staff of English Department who have kindly given their
invaluable assistance in administration affairs.

4. The headmaster of SMA Negeri 7, Ibu Yuni Era, HM, S.Pd. M.Si and SMA Negeri

10 Padang, Muhammad Isya, M. Pd. for their permissions to conduct this research



10.

in the schools they manage and lead.

The English teachers of SMA Negeri 7 Padang and SMA Negeri 10 Padang,
Ervina, S.Pd and Mahmuda Hayati, M.Pd. who have kindly agreed to become the
sample of this research and permitted the researcher to conduct the research in
their classes.

His senior, Yon Visoni, S.Pd., who has kindly contributed his intelligent ideas,
suggestions, and critiques on the completion of this thesis

To Mr. Melki and Ms. Tili, the founder of time language center and Rang Mudo
Palito pendidikan who have kindly supported the writer to complete this study

To all his friends and classmates of K5-19 for their continuous supports and kind
helps particularly, Agung, Igbal, Ivan, Fadli, Uti, Rifka, Ripal, Rani, Wiji, Yuli,
Zura, and Zola, who are always willing to share experiences, knowledge,
understanding and support. Their togetherness has created beautiful memories
during the four years of academic journey.

Allies met on campus, especially Bima, Desi, Dicky, Fajar, Hakim, Hadi,
Ibrahim, and Ranny for the friendships, the joy, and the knowledge shared.
Friends from the extended family of MAN Kotobaru Padang Panjang, Friends,
students, and teachers met in the PLK program for their guidance, knowledge, and
enriching interactions and all the people who have been present and have colored

the writer'slife with their presence, help, prayer, love, and influence.

Padang, February 2024

Zakiyurrahman Azhari



TABLE OF CONTENTS

DEDICATION ...ttt ettt sttt ettt ettt e iii
ABSTRACT ...ttt ettt ettt b et e bt bt et bt e e sb e e st et bt enbe e i
ABSTRAK ..ottt ettt sttt aes it
ACKNOWLEDGEMENTS.......oiiiiiiiiiitente ettt sttt s iii
TABLE OF CONTENTS ...ttt ettt st sbe e v
LIST OF TABLES ...ttt ettt ettt s vii
LIST OF FIGURES ..ottt sttt sttt viii
LIST OF PICTURES ...ttt ettt sttt ettt et sae e saeaneens ix
LIST OF APPENDICES ......c.ooitiitiiiitiientet ettt ettt X
CHAPTER L.ttt ettt bt ettt sb e 1
INTRODUCGTION ...ttt ettt ettt sttt ettt ettt e seaesnteeneeeneeas 1
A. Background of problem...........ccocueiiiiiiiiiieiieii e 1
B. Identification of Problem......c...coceriiriiiiiiniiiniiiiciicecececcccne e 6
C. Limitation of the Problem ..........ccoccioiiiiiiniiniiiiieeeeee e 7
D. Formulation of the Problem.........c..cccccciiiiiiiiniiiiiiiiecnceccceeceee e 7
E. Purpose of the Research...........coocuiiiiiiiiiiiiieiieeie e 8
F. Significance of the Research ..........ccoocveieiiiiiiiiiiir e 8
CHAPTER IL ...ttt et st s st 11
REVIEW OF RELATED LITERATURE .......cociiiiiiieniinieie et 11
A. Review of related theories. ........cooviviieriiirieiie e 11

1. Differentiated Teaching & Learning..........ccceeevveervieerneiinieeenieeneeenieesee e 11

2. General Concept of Merdeka Curriculum...........cooceeviviiiniiiiiiinienieneeneeee. 42

B. Review of Related StUdIES .......covviiiiiiiiiieieeiece e 47
C. Conceptual FramewWork ..........ccccueiiiiiiiieiieiie ettt eee et eneee s 50
CHAPTER LT ...ttt ettt bttt s ebeeseeseee e eaeas 52
RESEARCH METHOD ......ccucoiiiiiiiiiiieereetee ettt ettt s 52
A, ReESCATCH DESIZN ....vveeiiiieiiie ettt ettt et sttt e e eae et ee e sabe e nbee e 52
B. Population and SAmMPIE .........ccccuieriieeiiiiiiie et 52
C. Technique of data ColleCtion............ecviiiiiieriieiiieeeieeeiie e erieeeree e e eeree e 53
D. INStrUMENtAtION ...c..eoiiiiiiiiieiieniert ettt st ete et st sane e e ereens 55

E. Validity and Reliability of INStruments ............cceeveruervirrerneenienie e 61



F. Research Procedure.........oooooviiiiiiiiiiiiiie 62

G. Techniques of Data ANALYSIS.......ceovviiiieriienienieiie ettt 63

1. Data Analysis for Answering the First Research Question...........ccocceoeeenneeen. 63

2. Data Analysis for Answering the second Research Question ...........cc.ccoueeneee. 64
CHAPTER IV ..ottt s 66
FINDINGS AND DISCUSSION ......ooiiiiiiiiinietenitee ettt 66
A, Data DeSCIIPLION .....vveeiiieiieeiiieeite ettt et stte et e st e e aeeesaaeeesbeeennaeeenseeenees 66
B. FINAINGS....iiiiiiiieciece ettt ettt ettt ettt e sreenneen 68

1. The Way How Differentiated Teaching & Learning Applied...........ceeuerenee.e. 69

2. Common Problems in Applying Differentiated Teaching and Learning.......... 90

C. DISCUSSION ..utiiitieiiieiieeitt et et te sttt ettt et et e st eetb e et e estee bt asbeeeseeeseeemteenbeenneens 99
D. Limitation of the 1eSearch..........cccooveeviiiniiniiniiiiiiiiiennenec e 102
CHAPTER Vet ettt ettt ettt seeenee 105
CONCLUSION AND SUGGESTIONS .....coctinieiiiiiniieieniteeeneeeeie sttt 105
AL CONCIUSION. ...ttt ettt sttt 105
B SUGEESIONS. ...cctiieiiieeiie ettt ettt e e ete e st e et e e stee e et e e eteeennbeeseraeeans 106
REFERENCES ...ttt sttt 108
APPENDICES ...ttt st ettt sttt sttt 114

vi



LIST OF TABLES

Table 1. Population and Sample...................ccccoieoiiiiiieiiiiiiiiiieesie e 53
Table 2. Interview guide fOr Pre-iNterVIEW.............cccveeiuiiieiieeiiieeie et ie e 56
Table 3. Interview guide for POSE-INIEIVIEW.............cccuieiiieeieiiiie e 57
Table 4. Observation CRECKIISt...............cccoioiiiiiiiiiieei et 59

vii



LIST OF FIGURES

Figure 1. Conceptual FrameWOFK...........c...ccccooviiiiiieeieiieiiiesiee et 51

viii



LIST OF PICTURES

Picture 1. Tomlinson’s Equalizer differentiating the content



LIST OF APPENDICES

Appendix 1. Transcript of pre-interview toward Teacher Aand B................c..ccccc....... 114
Appendix 2. Observation Result SMA 7 Week I ............ccccoeveiiiviiiiiiiiiiieeiiieiiieeeeaenne 120
Appendix 3. Observation result SMA 7 Week 2...........cc..cccooeiiviiiniiiniiiiie it 123
Appendix 4. Observation result SMA 7 Week 4...............cccooveiiioiiiiiiiiiiieiiieiie e 126
Appendix 5. Observation result SMA 10 Week [ .............ccccoveuiviiiiiiiiiiniieiiiieiieesn 128
Appendix 6. Observation result SMA 10 Week 2.............cccooevviiiviiiniiiiiiie e 131
Appendix 7. Observation result SMA 10 Week 3........c..ccccoevviiiiiiiiiiiiiiiieieiee e 133
Appendix 8. Observation result SMA 10 week 4..............cccoceevviniiniiiiiiiniiinicnicnen, 135
Appendix 9. Annotation of Meeting 1 SMA N 7 ......c.cccovioiioiiioiiiieeeiece e 137
Appendix 10. Annotation of Meeting 2 SMA N 7 ......cc.covoeieviiiiiiiiiieeeieeeee e 138
Appendix 11. Annotation of Meeting 3 SMA N 7 ........cccoovieviiniiiniiniiiiiiiieieeneene, 140
Appendix 12. Annotation of Meeting 4 SMA N 7 ......cc.coocvieviiiiiiiiiieeeiieeeiee e 141
Appendix 13. Annotation of Meeting 1 SMA N 10 ..........ccccoocveioiiiiiiiaiiiiiiieeieeeieee 142
Appendix 14. Annotation of Meeting 2 SMA N 10 ...........cc.ccccovviniiiniiiniiiniiiniiniicnen, 144
Appendix 15. Annotation of Meeting 3 SMA N 10 ..........ccccoovviioiiiiiiiiiiieieeeeeiee 148
Appendix 16. Annotation of Meeting 4 SMA N 10 ..........cccccoovoiiviiiniiniiiiiiiieeee 151
Appendix 17. Transcript of POST-INIEIVIEW ..........c...ccceeecuieerieieiiiieeeieeecieeeeieesieeeinae e 156
Appendix 18. Validator task letter .................cccooooviiviiiiiiiiiiiiiie et 177
Appendix 19. Validation SCOre SRt .................cocceuviiimiiiiniiiiiiiiiiiere e 177
Appendix 20. Research permiSSiOn Letter ............cc.ouvueiveiiiireiiie e eeiee e e siee e 180
Appendix 21. DOCUMENLALION. ..............c..cccueiiiiieiiie ettt 184



CHAPTER 1
INTRODUCTION
A. Background of problem

English teaching and learning in Indonesia have developed due to the
implementation of Merdeka Curriculum which was officially legitimated by the
Ministry of Education, Culture, Research and Technology (Kemendikbudristek)
in 2020. This curriculum contains a transformation of the educational paradigm
based on the philosophy of education introduced by the National Education
pioneer, Ki Hajar Dewantara inspired by a very strong, dynamic and prospective
national spirit rooted in the national culture.

As the basic thought, Dewantara (2013) reminds us that student is a human
being with the nature of the almighty God for all his strengths and weaknesses.
He also reminds us that each student has different characteristics, learning styles,
mental readiness, interests, talents and levels of competence. None of the students
have anything precisely in common with other students. Even the twin students
must have differences as the nature of the almighty.

Thus, teachers should not engage all students to learn the same material
(content), in the same activities (process) and require them to submit the same
tasks (products) to achieve the same targets despite their diversities. Students
should be encouraged to take initiative for identifying their learning needs,
formulating learning goals, identifying learning resources, implementing
problem-solving strategies, reflecting upon the learning processes to challenge
existing assumptions as well as increase learning abilities and those are what the

self-determination and independence are all about.



Further, teachers are encouraged to implement the learning which is
completely students oriented. They need to provide the rights of students, allow
students to grow based on their respective natures and carry out teaching and
learning activities in an orderly and peaceful manner without causing harm to
children. As a leader of the education process, every teacher is required to behave
according to the slogans: ing ngarsa sung tuladha, ing madya mangun karsa,
tutwuri handayani meaning more or less “which is in front of exemplary, in the
middle of guiding, motivating and behind of encouraging or providing moral
support.”

Also, the educational process needs to enable an immature individual to
learn by adjusting to the conditions of the community where they live as well as
to the ways (the tone and rhythm) of people’s life in the times when they live.
Teachers are required to use various resources such as reading texts, posters,
comic scripts, articles, or pictures, video or audio about the cases, problems,
issues, phenomena, or hypothesis commonly found in their local context. As most
students are digitally native, they also show their interests in the use of
technology in learning. Teachers need to engage them in the challenging
activities using various online applications or social media to ensure that they
have the 21st century skills leading to the industrial revolution 5.0.

The next thought inspires the role of teacher to liberate their students in the
process of Education as part of a cultured human attitude. As a human being, the
student has his own drives to do what he considers right, to initiate the learning,

to be independent, not to be influenced by others, and relatively differs in desires



or eagerness. Dewantara (2013:3) claims that independent people are those who
are completely independent physically and mentally, self-regulated and they do
not rely on others. Thus, students should be given the freedom to string together
their learning so that they get a liberating education process and a learning
process that makes independence. This goes with the principle that education has
to be aimed at liberating human as a part of wider community (Dewantara,
2013:3).

Those concepts backing up the implementation of Merdeka curriculum
have led all teachers to a new paradigm of teaching and learning called
differentiated instruction. This type of instruction requires English teachers to
design and teach the lessons by considering students’ learning needs which
include the students’ readiness, interests and profiles. The students’ readiness
deals with the students’ capacity at the time the students are about to learn the
new lesson. This is based on the consideration of whether the students are ready
with the foundational concepts or transformational ones or whether they are just
able to process the simple and concrete ideas rather than the complex and abstract
ones. Some students are ready with the open learning stages but some others still
need the structured ones etc. Students’ interest, on the other hand, has something
to do with either individual tendency to certain items, topics and fields over a
certain long period or with the situational tendency which is based on the
teacher’s instruction. Finally, the student’s profile includes the learning style,
cultural impacts, learning environment preferred or the multiple intelligence

preferred.



The implementation of differentiated instruction is expected to result in
positive impacts on schools, classrooms, teachers and most particularly on
students. Theoretically, if the teacher engages all students to learn the same
content, perform the same process and result in the same products of learning,
they will be very hard to achieve their learning goals. On the contrary, if the
teacher applies differentiated instruction, a learning process that is in favor of
students and suits the students’ learning needs is created, so that learning
objectives can be achieved optimally.

In line with this, the new curriculum requires English teaching and
learning conducted in three pairs of elements which were previously called skills.
Those pairs of elements are listening-speaking, reading-viewing and writing-
presenting. Based on the analysis of students’ learning needs, teachers are
expected to engage the students either in groups or in individual activities which
encourage the students to understand the concepts as well as gain knowledge and
language skills in accordance with those learning needs identified. In this case,
they may differentiate the level of readability of the content or they may vary the
themes. Teachers may also differ in the teaching assistance given to the students
or they may modify different activities, techniques, methods and strategies to
accommodate the student’s learning readiness (capacity), the students’ interests
and learning profiles (learning styles, learning environment and cultural
preference as well as the multiple intelligence preference). Also, it is very
important to apply flexible grouping which enable the students to have individual

accountability (being responsible for their own learning and their peers’



learning). These learning processes will be commonly end up with the choices of
products to demonstrate their understandings which can be chosen based on their
own capacities, interests and learning profiles.

This type of teaching and learning has captivated the author’s high curiosity
and attention as he never experienced this typical learning when he was a high
school student. Also, differentiated teaching and learning have become so
important to study because the new Curriculum requires more and more schools
to implement it, particularly those Sekolah Penggerak. So, differentiated teaching
and learning is currently a trend as it is mandated to be applied due to the new

curriculum to meet students' learning needs.

Regarding the benefits of differentiated instruction in empowering the
students, the schools which have passed the selection to be the Sekolah
Penggerak are required to carry out this type of instruction due to the guidance
of Merdeka curriculum started from the first semester 2021-2022. There are 36
secondary schools in West Sumatera registered as the sekolah penggerak
consisting of 11 secondary schools registered at the first stagein 2021, 15 schools
won the selection at the second stage in 2022 and 10 schools were appointed in
2023. Among those schools, 5 secondary schools in Padang (SMAN 2, SMA N
7, SMAN 3, SMAN 9 and SMAN 15) were registered at the first stage, and for
the second stage, Padang was included. Under the specific guidance, workshop
and supervision of the Ministry of Education, those schools have applied new
curriculum and certainly have implemented the differentiated instruction much

earlier than the other schools. However, how the English teachers apply



differentiated instruction in the real context and whether or not such teaching and

learning accommodate the student’s learning needs have not been figured out.

In addition, as the curriculum demands for implementing differentiated
teaching and learning is obviously new, teachers are certainly adapting and
learning continuously how to apply this type of instruction. Although teachers of
of each Sekolah Penggerak of Batch 1 and 2 were given trainings and coaching
regularly on the official implementation of the Merdeka curriculum including the
implementation of differentiated teaching and learning from the government as
regulated in the Kepmendikbudristek No. 1177 in 2020, some teachers may have
a good understanding of applying differentiated teaching and learning and apply
it well, some others may understand the concepts but fail to implement it
properly, and the rest may not understand it yet so they completely fail to apply
it well. Therefore, this research is aimed at finding out and describing how
differentiated teaching and learning is implemented in Phase F of English classes
and what common problems experienced by the teachers in applying this type of

instruction.

. Identification of Problem

Having noticed that differentiated teaching and learning requires teachers
to identify the students’ learning needs (readiness, interest and learning profiles)
before designing the lessons accordingly, some teachers may have done it quite
well and some others may find difficulties to implement it. In addition, teachers
may have different ways in applying the strategies of differentiation for content,

process, and products based on the students learning needs diversity identified



due to their understanding levels toward the concept of differentiated instruction.
This obviously results various differentiated instruction practices which need to
be described and analyzed based on the related literature review. Also, the
common problems that the teachers experience in applying differentiated
teaching and learning may also vary. Thus, such problems and obstacles also

need to be described and analyzed.

. Limitation of the Problem

Having identified the problems to investigate, it is necessary to emphasize
that the main focus of the research is limited to the ways how teachers identify
the students’ learning needs as well as the strategies of differentiation
implemented by the teachers on content, process and product they provide in the
teaching and learning process started from whilst-activity up to the post-Activity
due to the students’ learning needs. This entails an analysis to find out whether
the implementation of this typical instruction has met the characteristics and
criteria of differentiated teaching suggested by some experts in the related
literature review. The second focus of analysis lies on the common problems

experienced by the teachers while applying differentiated teaching and learning.

. Formulation of the Problem

The problems identified are formulated into the following research
questions:
1. How is the differentiated teaching and learning applied in English classes of

phase F of Senior High School?



2. What common problems do the teachers experience in applying differentiated
teaching and learning?
E. Purpose of the Research
This research is conducted for the following purposes:
1. To find out how teachers apply the differentiated teaching and learning in their
English classes of phase F as the implementation of the Merdeka curriculum
2. To know and describe the common problems experienced by the teachers in
applying differentiated teaching and learning together with the ways how they

cope with them.

F. Significance of the Research
1. Theoretically

Theoretically, this research was conducted based on the theories and
practices of differentiated instruction suggested mostly by Tomlinson (2001)
who states that the teacher should differentiate Instruction in mixed-ability
classrooms. Teachers should adjust their teaching and learning process to the
students’ learning needs which include readiness, interest and learning
profiles. The students should be taught in accordance with their capacity at the
time they are about to learn the new lesson, their preference and tendency
toward certain fields or interests and their learning styles together with their
learning preference, Then, teachers are required to apply different strategies
on the content, process and products of learning in accordance with the result

of the learning needs analysis.



Therefore, theoretically this research is expected to be a valuable
reference for the readers, particularly teachers, to gain knowledge about how
to do differentiated instruction starting from the very beginning stage. The
research is also expected to develop the researcher’s knowledge and valuably

contribute to the improvement of the quality of education in West Sumatera.

. Practically

Practically, the results of this research are expected to be useful for first,
the teachers as they are expected to be aware of their students’ learning needs:
readiness, interest and learning profiles before designing the lessons. In
responding to the students’ learning needs for diversity, a teacher needs to
vary the content, process and product of learning. As this research reflects the
description of how to do such differentiation, teachers can be obviously
benefit and well informed about the strategies of differentiating the content,
process and product due to the learning needs identified. Also, from the
various problems-solving shared by the teachers related to the implementation
of differentiated teaching and learning, teachers can get important insights for
the improvement of their own teaching and learning.

The second is for the students. The practice of differentiated teaching
and learning due to the students’ learning needs most likely affects the
students’ progress and achievement. Such teaching helps the students to
achieve their learning goals as their capacity, interest and learning profiles as
they are accommodated through the teaching and learning provided

accordingly. If the students are helped to learn better, they can most likely



improve their achievement and gain knowledge. Third, this research gives

valuable information to the headmaster and supervisor which can be taken into

account to conduct training courses to familiarize the English language

teachers with the differentiated teaching and learning and effective ways for

involving the students in such teaching and learning. In addition, they can be

inspired to work with teachers to provide better differentiated instruction for

better students’ achievements.

G. Definition of Key Terms

The following key terms are defined to avoid misunderstanding on this

study:

Differentiated learning

Differentiated Teaching and

learning

Learning needs

Problems

Obstacles

: The process of gaining knowledge and skills
which is adjusted to meet each student's

individual interests, needs and strengths.

: A process or philosophy for effective teaching by

providing a variety of ways to understand new
information for all students in its diverse
classroom community, including ways to:
acquire content; processing, building, or
reasoning ideas; and developing learning
products and assessment measures so that all
students in a classroom of diverse abilities can

learn effectively.

: students’ readiness, interest and profile

: a belief or opinion often held by many people and

based on how things seem

: Something that blocks so certain action is

prevented or becomes more difficult
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