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SOME FACTORS THAT INFLUENCE
SMA STUDENTS  FAILURE
ON ENGIISH ORAL PRODUCTION
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INTRODUCTION

Language - whenever, wherever, and whatever form it
is - is a tool for communication, therefore, teaching =a
language should provide the learner(s) with the ability
to communicate with the language. Furthermore, before
coming to such communication the leaner should have the
four skills of the langusge, namely: listening, speak-
ing, reading, and writing. In general, teaching =
language should provide the learners with the ability
to communicate in written or oral (spoken form).

Speaking, one of the four skills, gain more atten-
tion nowadays Sompared to the other =skills. This is
due to some assumtions that one is said to be able to
use a language 'f he can speak in that language.
Morris (1981, p.17) stated that a "living" language
communication. It is speaking with considerably serves
as naturalness of communication between member of the
community, bot for expression of thought and as a
social behavior.

English is one of and the most compulsory foreign
language for Indonesian students. Ennglish is a compul-
sory subject in colleges, SMAs, SMPs, even in elemen-
tary school. Especially, at SMA level, the purpose of
teaching English is aimed at the teaching of the 1lan-
guage for communication (GBPP SMA 1984). In order to
reach the goal, many efforts have been don; renovation
and revision of English curriculum, training and upgad-
ing for English Teachers, and developing teaching
materials and manuals. All of wich are aimed at in-
creasing the result of teaching and learning, especial-
ly in using the language for communication.

However, the present fact is still far beyond the
result expected by the curriculum. Based on their
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observation, the wriler. found that the number of +the
students who mre sble to speak English is very limited.
Sach "handicap’ wight come form the teacher, such as
the methods or msnsging the classroom sctivities, snd
so forth; form the students themslves, such as lack of

motivation, sttitude towsrd English, and some other
fartors. This paper will be desling with a little bit
discussion on some factors that influence SHA student’

fsilare in.English orsl production.
PROBLEMH

As it ‘has been ststed in the previous part, one 1is
considered successful in lesrning s langusge, if he can
communicste in thst lsngusge, especially is ora’ commu-
nication (oral production). However, in relating to
tesching =nd lesrning English at SHA, wmost of the
students are not sble to speak English eventhough they
have studied English st lesst for three years when they
were ot SMP. Based on the phenomena above, there is a
guestion ecoming to the writers’” mind: waht are the
factors that influence the 5MA  stundents failure on

English Oral Production (Speaking)?
DISCUSSION

English 4= one of the foreign lasnguage which is
studying in Indonesia schools. The other lasngusges may
be Arsbic, French, German, Jspanese and some others.
Amorg the lengusngdes, English is the mosi freguently
nsed because it is compulsory for any levels of formal
education of Indonesis. As » goreign language, English
is quite different from bahsss Indonesis, such as its
astructure, pronnnciastion, spelling. Such differenses
migh be the great problems for most of students. These
will psychologically auffect the students in  learning
the lsngusde.



In resltion to spesking ss one of the four language
okills thet shoold be tsught, there sre many of indone-
sian students sre not sble to perform their oral pro-
duction {spesking)} skills in their daily speaking.
Although s=ome of the students have taken =a ©private
English course outside the classroom, shills their
speahing =bility remains s big gquestion mark. Instead
of the differences found in Endlish compared to Bshssa
Indonesis, or their mother tonge, there might be other
fuctors. Snch factors csu be viewed from two points  of
ihe students themselve, on the other side, and from the
sudents Lhemselves, on Lthe other side. The ides of
pointing these two fsctor is because they are the most
jmportant  and the most affective fpctors for the suc-

cess of tesching and learning of English.

1. Stondents

bccording Krashen (in Kswla, 1992) +there are at
lenst three affective psychological factors that influ-
ence the lsngusge lesrning process. They are: a) moti-

vatio, b) self-confindece, snd ¢} anxiety.
8y motivation

Severél studies on motivation and its relationship
to nachievement hwve show Lhst students whose high
motivetion in lesrning tend to get better achievement
than those whose 1ow motivation. Based on their short
observation snd interview with some of the students and
some English teschers, the writers found that the
students take subjecht mostly because English 1is the
compnlsory one. If they do not take it, they will not
be promoted Lo Lthe higher level. They have external
notivation, litile internsl motivation. In other word,
notivation of the Indonesisn Studens, even in college
students are still low. As s result, what is expected
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from the student - after learning English - 1is not
satinficd  ; most of them casnnot use English s = tool

for oral communication.
by self-confidence

A high self confidence student can perform oral
production of English better than those the lower ones.
Higs self confidence really motivate hiwm to speak. Yet,
self-confidence in speaking English, or other foreign
langusges, is rarcly owned by most of Indonesia stu-
dents. It is very essy to get the fact, for example,
whern they sre ssked to talk in front of people, or
ssked to say somebhing in English, or in some speech
contest, only few of the students are able do to it.
Lack of self-confidence may be caused by being afrsid
of msking wmistzke in speaking, and/or lack of the
kniowledge of the langusge itself. So, they do not know
whst and how to say something in that langnage.

1

ok snxiety

Anxiety .ﬁnd self-confidence sre related to each
other. Students’ lack of self confidence make than
worried too wuech about something. As well as self-
confidence, hidh level of anxiety tends to ceuse diffi-
cialilies in speshing. |

BPaside the three factori mentioned above, there is
another one thst might be the cawuse of the sgstudents’
fauilure, numely, lingnistics competence. Linguistic
compentence (Savignon 1983) can be seen as the knowl-
edge of the lesrners about the language which the
soguire concously or subconciocusly. By having such
competence tLthe students are theoritically able to use
the language, especially in speaking because they have
slresdy known how to use the langusade.



. 2. Teacher

Teacher 1is the wmost affective factor which mostly
determines the success of lesrning and teaching activi-
ties. The problems thsat the students have - dealing
with psychologicsl ones - will be easily overcome by =&
gunelified teacher. Dembo (1977) aabded that teacher in
the classroom activities run well. She is the decision
naker of the classroom management.

Tn relstion to the role of the teacher and 1its
relstionships to succesful teaching and langusge Eng-
1ish in SHA, especially in notivating the students to
spesk 1in Lhe langusge. Barsdisa (in EKusni, 1898) said
that laschk of spesking sbility of the stidents is caused
by several Factors. one of which is the gualification
of the tescher its=lf. To mention some of the qualifi-
cations of the teschex, the writers will focus the
discnssion on three issues. They are: g) basic hknowl-
edge of English, b) bssic knowledge of methods of

tesching and c¢) classroom mansngement .
%) Basic knowledde of English

What we mean by basic hknowledgde of English here is
the teacher has capgble knowledge of the language
itsif. As Larsen-Freemen (1in Celce-Murcia, 1981) says
that in learning s language, one should know the form,
wesning, and pragmabtics of the langusge. From reference
Lo how the lsngusge is constructed or haw to order word
by word. This order has certnin meaning so tha one will
anderstand what a spesher ssid. Then, pragmatics refers
to the sppropristenes of using langusge function.

This basic knowledge is very important because the

tescher setnnly will present the hnowledge to the
|
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b)Y Bosic knowledge of methods of teaching

Teacher should reslize that teaching of English is
ot merely of trasnsfering the knowledge. They should
have reslized thst the tesching should promote the
students’™ sbility Lo uase the lsngosge, especinlly for
rpenking. While sboul btesehing, she has to consider the
sppropriate melhods techniques, wmedis, evaluation,
olsausroom stivities, snd so forth.

The replity thet can be seen hodsy is that only few
nuombers of school uge teschnigues/methods in which the
students are nob stiracted Lo spesk during the lesson.
Sometimes insppropriste to the topic they are teaching.
Fathormor, they slso reslly ase medis for tesching. As
Lhe result, tesching secms like 3 lecture. Evaluation
on  the lesson tends to be done on students’ written
ability and the last one, classsroom activitities tend
ts  be monoltonous beocsuse the teschers (some of  Lthem)
tend to use single or conventional classroom activity,
such 5z lecturing, auestion snd snswer =nd such msctivi-
ties. All of these elements do not sttract the students

to develop their speshing sbility.
ey Clessroom Mansgenent

Classreom mensngement is the other skill that the
tescher must heve. As Ancker {1981} proposed classsroom
mansgement is one thing thst deals with the role of the
tLescher,

Nowsdsays, there sre =till zome of the tescher do not
kniow  how Lo mansge the alsssroom well, Especislly
English clsssroom. Such teschers shonld reslize that
ronning & langosge claus if different from  that of
other classes, but they do not realize +that managing
lvnguage clesss should provide the students familinr
with the langusge.
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SUGGESTED SOLUTION

It 1is elenr thet, from the discussion sbove, the
failure of SHMA students on English orsl production skill
(speaking) wmight come from students and/or teacher.
Horeover, refering to the roles the teacher 1in the
clsssroom, it is ithe teacher who is wostly responsible
for the way out of the problems.

The following solutions are some answers of the
problems. Since they sare only exsmples, tenchers sre
expected to find more sppropriste and, of course, more
effective and efficient ways too.

The first "solution is dealing with lack of bssic
kriowledde. of English. 5ince tesching of english is
svimed 8t providing the stndents with the knowledge of
"the langusnge (both itz usage and its use), the teachers
should =alwsys be prepasred with any possibilities. The
teacher should keep enriching his knowledges, especinl-
ly with current issune the language. This csn be done by
resding book, pasrticipeting in language seminar/discus-
gior, and some other useful svitivities. Tescher should
reslize that she is the knower in her students mostly
consult. Feecling satisfied because their problems c¢an
be ocvercome by the help of the tescher, students might
be more interested in lemrning English. In relation to
speshking, knowing whst to say in particular occasion
and with continuous motivations the teacher, it 1is
posszible for the students fto spesk more frequently.

The sgecond one is desling with basic hknowledge of
methods of teaching. By having bsassic knowledge of
methods of tesching , & tescher csn perform mesn ingful
tesching. Appror liate methods/techniques, =sttrasctive
teaching wedis, well integrated evaluation, varius
classroom activities, especially those which studentis
sre involved to use the language, will attract the
gstudent to lesrn. Especislly in promting students
partigsifation in wusing the langusge orally. In  this

A

cage, English teschers: Should:



s choose suilsble methods/technigues in which students
sre required ko use Lthe langunge.

b, “nclnde spesking as one of the point of evalustion.
. vary classroom sobivity in such a way so that tesch-
ing and  lesrning Frglish will no become boring, and
sitrant Lthe students Lo spesk during the activities.

. csn tshe sny possible wsys.

Phe third is desling with clessroom mansgement. In
promobing speaking in managing classroom, the following
sdivice might be uwsefuol.

5. Use the target lsnguage in clsss. English should be
used for all communicstion in class, as what Juric
(1839) said that the tescher and students use target
lsngusge (L2) only Lo communicste to one another.

. Speak st the students” level of communication. Save
the stndents comprehensible langusge while teaching,
snd avoid using Lextfull of unknown vocabulary and
autructure becsase such text creste fruststion and
demotivate the students.

. State the objective of the lesson at the bedinning
of esch elass. It will be more mesningful for the sta

dents, snd Lhey will develop regnlear studies.
E. CONCLUSTION

Langunge 1is o tool for communication, therefore
teaching = langusngde shonld provide the leasners with the
sbility to communicate both written mnd spoken. Futher-
nore, since s living langusagde is basically oral communics-
Lion, then, give wore emphssis on orsl production.

Teaching Englist in Indonesis, especislly &t SMA is
simed #t the tesching lsnguage for comwnnication. Though
many things have been done to meet the gosl, there are
5till meny students nnable to communicate in that lan-
gusge . psrticulsrly orsl communicsbion. Such problem might
come rom the teacher snd the students themselves.

The problems coming from the students are: l1sck of

molivetion, lsck of self confidence, and high level of
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suxiety. The problems coming from the teachers are: insuf-
ficient basic knowledge of English, insufficient basic
krnowled;ie of teachings nethods, snd  lseck of classroom
mensgement skill., Possible solntions have been given buat
Lhe teschers sre sagdested to find better ways which

reslly suit them in scoordsnce with certsin problems they
find .

REFERENCES

Anchker. Willism (1982). "Advice on Langusge Teaching
from Longoshge” . Enzlish Tesching Forum. /4.

Celoe-Murein, Msrisnce. (1881).  Teaching English s &
Second or foreign Landusge. New York: Newbury House.

Dembo. Myron H. (1977). Tesching for Leusrning. Cslifornia:
Geodyesr Publishing Company, Inc.

Depsrierent. Pendidiken dsn Kebudsysasn. ¢1987). Rurikalum
Scholsh Menengsh Tiogkat Atss (GBEP).  Jekerts:
Departemen Pendidiken dan Rebuclayasn .

Jnric, Slododarn, (1988). “Commnicative Teaching” . English
Tesching Forum. XNII/2.

Koend. (1892). Kompulsn Hehelsh Seminsr TEELIN di

Sursbays den Bebersps Tulisn Jlmiah Tenlang Pende-
kston Komuniketif delsm Pepgwisrsn Behasa perts

Pemerolehon Bohesaz. Unpublished paper.
Savignon, Ssndrs J. (19831 Commanicslive Cogpelence
Theory  pnd Classroom Praclice. Messachussetis:

A igon-Wesley Pablishing Company .

/.f/f/r/y(v £, 2/

MiLIK UPT PERPUSTAKAAN
iKIP PADANG




