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SEARCHING FOR AN EFFECTIVE

METHOD FOR TEACHING GRAMMAR

Drs. Rusdix, M.A.

Introduction

Grammar plays an impcrtant role in four language
skills: speaking, listening, reading, and writing. An
English teacher who teaches one of these skills ig
facing with how grammar should re treatzd. A oumber of

¥

questions ccme to the teacher's mind. Focr =sxamples:
should grammar Se councisusly explained?, should it be

+aught in isolation?, should a grammatica exrplanatizn
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cal explanation be made? TC answer such guesticns an

¥nglish teacher needs to search for an effective

ng grammar have changed in accor-
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Methods for tsach
dzrnce with the fluctuation of apprcachkes to ths Ernglish
language tsaching. Traditional approzches tended to
teach grammar as a separate skills. Current approaches,
according to Long (1990), have tended to treat grammar
as a component of other skills. This means that partic-
ular grammatical items are dealt with when they are

pecific kinds of communicative tasks and

Lo

rneeded for

functicns. Before the introcduction of communicative



approach, teaching grzammar had been associated with the
teaching of grammar rules to the students. Students,
rerhaps, had mcre grammar rules than Mathematical
formulas. Grammar teaching was more likely to focus con
getting students to know the form. Criticism has been
addressed by language teaching methodeologists and
teachers to this model of teaching grammar due to the
failure faced ky the majority of students to use the
language.

Since the introducticn of Communicative Apprcach,
the emphasis of teaching grammar has besn given largely
on the language use. Grammar is not explicitly given to
the students, but by lstting them to find the grammar
rules themselves through communicative activities
created by the teacher. English teachers through out
Indonesia according to Makmur (1990), have adopted
communicative approach in teaching grammar. Does this
new apprcach promise success for teaching gramar? As
far as language use is ccnecerned, a number of studies
have chown that students achieve more successful than
the traditional apprcach (Rusdi, 1988; Januarisdi,
1988). How ever, this new promising approach has also
raised new problems such as teaching materials, inex-
perienced teachers, students' confusion, and 1limited
time (Refnaldi, 1992; Rusdi, 1991; wWiddowson; 1990).

The controversy toward the most effective method

for teaching grammar remains questionable. This article
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is an attempt to search for an effective method for
teaching new grammatical items, especially for presen-
tation stage. The thesis, based cn library research,
forwarded is that the mcst effective method for teach-
ing grammar is the cne that incorporates meaning, Use,
and fcrm &t one package of presentaticen. this is what
iz called "Three in one" method for teaching grammar.
The following sub-topic will be discussed: The concept
of grammar, aims of teaching grammar, over view of ESL
methods for teaching grammar, success and failure of
+wo most influential appraches in teaching grammar, the
three in cne method, and a model of teaching grammar

threouch tkree in one method.

What is Grammar? i
our understanding about what we mean by grammar is
~orsiderakly important before deciding any appropriate
technique for teaching grammar., There 1s a great deal
cf esonfusion about grammar of the very many different
ways in which the term is used in ordinary speech. The
werd grammar is derived from the Gresk word meaning to
write (Palmer, 1971). For this reason, perhaps, scme
halieve that the grammar of the language is found only
in the written language - spcken languages have no
grammar or at least fluctuate so much that thesy are
only partially grammatical. in a broader sense grammar

covers all aspects of language which might 1include



Phonology and Semantics. In a narrow sense grammar is
always asscciated with the concept of rules. In this
article, the term grammar-is used to refer tz a narrow
gsense ccncept in which srammar can be grcuped inte
three catsgories (Maley, 1992). Firstly, at word level
grammar covers features like word-classes, mcrphology,
pluralisation, etc. Seccndly, at sentence level grammar
includes features like wcrd-order, tense, aspect and
medality, etc. Generally these are kinds of rules which
zre mostly taught by many English teachers, because
they are relatively easy to cbserve and describe.
Thirdly, at discourse level, grammar comprises the way
information is ordered and patterned in longer texts.
This is, according to Maley, a deeper level cf grammar
which as yet, has nct been given a lot of attenticn in

teaching.

what should be achieved when presenting
new grammatical items?

This is a very essential question in an effort to
determine an appropriate method for teaching crammar,
especially at the presentation stage. By having clear
objective in mind a teacher can determine suitable
technigues, and materials for teaching purposes. On the
other hand if there is no clear target to achieve, the
teaching will be vague. To answer the questios in this

sub-heading, Hubbard (1984) pointed out that in pre-




senting any new grammatical items there are two things
a teacher should achieve. Firstly, to enzble the stud-
ents to reccognise the structure well enough so that
they can produce it themselves (established the form);
secondly, to enable the students to know the clear
usage of the rules being intrcduced {(establish the
meaning). Similarly, Harmer (1991) addresses three
pcints a teacher needs to achieve when presenting a new
particular grammar rule: from, meaning, and use. Harmer
makes a strong claim that a teacher's job at presenta-
tion ztage is to present the students with clear infor-
mation about the langueage they ar learning. Teachers,
ke asserts, must shew the students what the language
means and how it is used, znd "they must also shew them
what the grammatical form of the new language is, and
how it is spoken and written".

I will use these three aspects as the target objec-
+ives when presenting new grammatical items. Let me
dwell for a while con clarifying what we mean by form,
meaning, and use. 1 use the term ferm to refer to the
rules of any particular gfammar items which may include
how the verb is formed, how certain nouns become plu-
ral, etc. Suppose, feor example, the new grammatical
jtems to be introduced is the third person singular of
the present simple tense, the grammatical form we wish
the students to know or to he aware of is clearly the

-

occurrence of the s' on the verd stem. Widdowson
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(1972) descrited the difference between meaning and use
the difference between signification and value, con-
cepts which he later dsvelcoped into usage and use.
meaning could mean the examples generated from the
grammar rules which bring or produce certain messages.
Ise refers to the way the target language users usually
use any particular grammar. An Example will explain the
difference between the concept of meaning and use. In a
traditional example, to shcw the meaning of the present
continucus tense, teachers might perform actions such
as cpening the door or closing the window. As they did
these, they would say to their students "I'm openin
the door. I am clecsing the windoew. I am drinking a
glass of milk". This would be an adeguate demonstraticon
of the meaning, however, such activities would nct tell
students how the present continuous tense is naturally
used. We, accecrding to Harmer {1991), actually use it
when there is some peoint or some value in commenting on
other pzcple's actions. There are some situations,
however, where such commentary could be acceptable. For
example, pecrle giving a cookéry demonstraticn may well
be able to describe what it is that they are doing
(Harmer, 1991}.

It is then important to underline that when pre-
senting any new grammatical rules, there are three
things a teacher need to introduce: form, mesaning, and

use of ‘the new grammar rules being presented.
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An Over View of ESL Methods for Teaching Grammar

A number of methods which have been largely used by
most teachers throughout the world will ke reviewed. It
is an attempt to shcw the variety of ways is which
different methods deal with grammar teaching and may
help our understanding of grammar teaching. The follow-
ing methods will be briefly raviewed: grammar trancsla-
tion, ths direct metlkod, the audioc-linguzal msthed,
situational reinforcement, cognitive code, the silent
way, ccunceling learning, znd methods derived frecm

communicative appreoach.

Grammar translzation

This msthed 1s zssocizted directly with formal rule
statement (Keclhoven, 1961)., Teachers previde students
with scme examples where specific grammaticzl items can
Fe used. After that teachers fcrmulate the rules of
grammar a2nd students write down these rules. This
method had dominated EFnglish classrceom throughout the
world until late seventieth., By locking at students’
notes the fcllowing rules, as sxamples, might be found:
(Subject + have/has + Verd participle + {since/for) +
object) for present perfect tense or (Subject +
shall/will + be + wverb + ing + obiect) for present
future contincus tense. Students work with rules of
grammar is much mere similar with hew they work with

mathematical rules,.



The Direct Method

This methed is characterized by the exclusicn of
the use of mother tongue. Theachers do not provide
students with the rules of grammar, but Lty letting
students to from the direct use of language. There 1is
no mathematical. Grammatical explanation ¢f the grammar

rules (Simoes, 1976).

The Audio Lingual Method

The Audio-lingual method approcaches grammar
tzaching through inductive prgsentaticn with extensive
pattern practice (Lado, 1964). Teachers avoid writing
in any attsmpts of explaining certain grammatical
itamg. There a2re a grammar of variations used by teach-
ers in appreocaching grammar. Some teachers do not ex-
plain any grammatical items at all. They only stress on
getting students to listen as much as possible. It is
the students who will search for grammatical rules.
Other teachers might focus on a particular rules by
isolating an example on the board. Usually grammatical
explanation is done at the ed of the lesson (Politzer,

1965) which is followed by some additional drills.

Situational Reinforcement
This method stresses learning language in terms of
real situations (Hall, 1967). Since this method puts

the importance of real language use several related
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structures are presented at the same time. When are
speak for example we use number of related structures.
-Teachers' basis for teaching is language is use. A
written summary or chart is used to cover all major

structures used in the written or spoksn text.

Cognitive Code
This methcd stresses on the students' ability to
use rules in ordsrly manner (Chastain, 1970). Grammati-
cal items are counciously explained. Language rule is
explained in isolatien. Presentation is dene deductive-
ly. It means teachers provide grammatical rules tc the
students. Oral or written explarnation may be used to

descrike language use.

Counseling Learning
gtudents' needs and feeling are taken into consid-
eration. Students and teacher relation is like a client
and his or her counceler. The counceleor {teacher}
should know students' first langauge and the target
langauge. In its pratice, students say something in his
mother tongue, and the ccuncelor tanslates into English
(the target language) (Curran, 1972). This method is
rather expensive, because it requires many councelors

(teachers). The councelor does not explain the grammar

(¥



rules to the learners, but by letting them to come up

with their generalizatizn. Grammar 1is not treated in

isolation.

Method Derived from Communicative Approach

This method stresses the importance of the use of
language for interaction as the reflection of the way
pecple communicate. The interaction should be made as
real as possible. Depending on their zbilities, stud-
ents should be given the opportunity to function in
realistic coenversaticnal situations such as giving

directicns, apolecgizing, expressing, reactions to a

1

(8
t

visual presentaticn cr entertaining in front of the
clsss such as telling a Jcxe.

Students, for example, accecrding to Rivers (1973)
can practise gquestions in groups Or pairs by making
pclite inguiries of each other, asking for specific
information about a matter for which ﬁhey have some
vocabulary, interviewing some one or making telephons
in quiries.

From these communicative activeties teachers do not
explicitly explain the rules of grammar. Students are
allowed to search for the regularities of grammar

themselves. It is assumed that grammar can be studied

unconciously.
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The summary of the methods and their treatment of

teaching grammar can be illustrated in the table 1

below:

Table 1. Methods and Grammar Teaching

Methods Conciuos | Isclztion] Presenta- Explainer
Grammar of Rule tion
Explanation
Grammar yes ves deductive { teacher/book
Translation
Direct yes or noj ves inductiva | teacher
Method
audio yes or no] vyes inductive | teacher
Lingual
Situatiocnall no no inductive [| bock
Cognitive ves ves deductive | teacher
Code
Counseling | yes no inductive | councelor and
Learning learner
Communica- ] no no inductive [ teacher and
tive learner

Source Long (1990:285)

Success and failure of two previous methods

Let's briefly look at two previous methods, struc-
tural and communicative approaches, which have been
used by many EFL and ESL teachers as the basis of their
teaching. The aim is to evaluate what success each
method has achieved in the three elements (form, mean-

ing, and use)} when presenting new grammatical rules.
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These two approaches have different views and
emphases. The Structural apprcach focuses attenticn on
knowing the language. The primary task of teaching is
to transfer knowledge and the learners can be left to
find out how to use it for themselves (Widdowson,
1990). The assumption is that once learners have known
the rules of grammar, the students will be able to use
them in any situation. This approach has been success-
ful in achieving two target objectives of grammar
teaching: form and meaning. However, it seems to fail
to enabls students to use the grammar rules in a natu-
ral setting, as it has bzen pointed out by Widdowson
(1990) that the disadvantage of stuctural approach is
that "it does not allow the learner to use language in
a natural way". It is to some extent true what Bourke
{1989) pointed out that by putting students through a
series of grammatical foerms this will enable students
to handle the form, meaning, and uses relétionship.

The communicative aprroach focuses attention to
language use. It is clearly contradictory with struc-
tural approach. It concentrates on getting learners to
use the language. If the structural approach focuses
its contents on forms, then the communicative apprcach
focuses its contents in terms of notions, and communi-
cative functions. Through this approach, students are
supposed to infer grammar rules from the created commu-

nicative activities. The followers of this approach,



those like Prabhu (1987}, believe that "grammar in the
classrocm was to be only implicit, not erxplicit- that
is to say, grammar was to use only for systematizing
language data and for organising practice materials,
not for providing learners with an explicit knowledge
cf the rules". Ee believed that explicit grammar in the
classroom would only lead to a knowledge about the
language, not an ability to make correct sentences
automatically. If we make an association between the
target cbjectives of grammar teaching (2stablishing
meaning, use, and form), znd in the emphasis cf commu-
nicative approach, it will be noticeable that this
approach has been successful in establishing meaning
and use, but not form. It appears that learners do not
very readily infer knowledge of the language system
from their communicative activities. Grammar, accrding
to Widdowson (1990), which students iust cbviously
acquire somehow as necessary rascurce for use, fproves
its self to be elusiv:. This z2pproach dces nct appear
to raturally to knowing, as it has been optimisti-
¢ally assumed. A study ccnducted by Green (1992), for
example, indicated that German learners overall were
unable to state a correct rule from communicative
activities, although they were supposed to have learned

one.
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The success and failure of both approaches can be

illustrated in the following Ven diagram:

com, = communicative
approach

ste. = structural
method

The Venn diagram clezrly shows that the structural
apprcach hzs been successful in establishihg form and
meaning ¢f a new grammar rule being presented, but it
hzs failsd to a large =xtent in enabling students to
use the grammar they are studying. The communicative
approach, on the contrary, has queationably succeeded
to enable students to use and at the same time know the
meaning of the new grammar rules, but it has failed to
building students' zawarsness c¢f the grammar rules.

An idez2l1 presentation model is the one in the
centre, where form, mezaning, and use ars incorporated.
this is what I call effective technigus for presenting
new grammar rules.

1f we consider these three elements (form, meaning,
and use) as important, in the teaching processes, then
they must be included. We can not just ignore or assume

one of the aspects to ke knecwn or inferred by the

students. While teachers have the responsibility to
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introduce them all to the students in one package of
presentation, they may, hcowever, give different empha-
sis for each aspect depending on the goal of their
presentation. If, for example, a teacher considers that
it is more important for the learners to use the lan-
gauge rather than to krnow the rules, then they could
give more time presenting or practicing the use of any
particular grammar rules, however, it does not mean
that the teacher would no%t introduce the form. Suppcose
teachers would spend 60 minutes for presenting some and
any, they might spend 50 minutes presenting the meaning
and use of these grammativcal items, and another 10
minutes for explaining the rules {form}.

I, to some extent, believe that grammar rules
should be explicitly intrcduced to the students, espe-
cially in the EFL ccntexts. There are two reaons for
this. Firstly, it saves time, and it is effective.
Tsachers perhaps would spend 10 minutes to ey¥plain how
the new grammar rules work, and students would then
directly know the exact regulaticns of a new grammar
rule. Thé disadvantages of implicit presentation 1is
that it takes time, and thz teachers would not be gquite
sure whether the students have made correct inferences
or not. I to some extent, disagree with Prabhu who
believed that "explicit grammar in the classroom would
only lead to a knowledg=s about the language not an

ability to make correct sentences automatically™. This
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statemernt might work on the assumption that students
will also have exposure to the target language outside
the c¢lass which will give them an orpcryunity to re-
shape the inference they have made during the implicit
grammar teaching activities. In most EFL situations,
like that of Indcnesia, the expcsure to the target
language occurs only in the classroom. This is the
place where I think expliszit grammar teaching is more
appropriate. By prcviding students with the rules of
grammar, it will =rnable them to create many new seh-
tences. The second reascn is that research evidence
chows that most students prefer teachers to give them
+he rules of grammar beirng taught. Fortunme (1992) in
his study on learners' views and preferences, found
that 69%% out of the sample space of 49 students rpre-
farred the teacher to tell them the grammar rules
followed by further exerciszes. Similar finding found by
Thaib (1993) where 20% ocut of 207 stﬁdents at the
Teacher's Training Cecllege in Padang, Indonesia wanted
the tszrher to tell them the rules c¢f grammar being
taughkt. A reéent investigation, ccnducted by Malczawska
(1993) revealed that 83% of the students that she
studied preferred a teacher who explains grammar rules
for them.

I1f what is learnsd is "controlled by the learner,

not the teacher, not teh textbooks, not the syllabus",

as it is pointed out by Ellis (1%93), then grammar
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rules need to ke intrcduced explicitly because it is 4 y¢
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*the preference = he majority of students. <
The effective teachnique for presenting new gram-

matical rules is the technique that incorporates the

meaning, use, and form of the grammar being presented.

I called this technique as the "Three in One" technique

for presenting grammar.

Should it be Councious Grammar Teaching?
By locking at the ccontexts of langauge input and
the age c¢f the lesarners in Indonesia there is still a
place for a councicus grarmar teaching. In many situa-
ticns, Erglish langauce input for the majority of
students at both Junicr znd Senir high School occurs in
the c¢lassroom. Students generally learn English for
four hours a week. It can net be guaranteed that stud-
sants who learn English with completes ccmmunicative
ctivities will scon be zwzre that govefn sentences or
utterances. There are rulez take for =sxample, a teacher
is tesaching grammatical items "some" and "any". She
creates 3 number cof communicativae activities such as
role play or games. She hopes that such activities will
enable students to learn the underlining rules them-
selves. So that in the end of the activities students
will be able to use "scme" and "any" correctly. Will
students be able to know and use the rules of grammar

which have been practice? Cnly very few students, those
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who are very intelegent znd mctivated, who could iden-
tify the regularities of grammzr in such communicative
activities. This is true what hz2s teen morried by
Widdcwson (1990) that students who are expected to
state and identify the rules of grammar by themselves
from created cocmmunicative activities remain confusicn.

In *he situation where English is a secend cor first
language it can be true, because language inputs do not

only take placs in the classroom. it alsc tzkes place

-

sutside the classrecom such as in the market or bus

£

station. Although scme students do not really under-
=tand the use of "scme" and "any" after studying in the
class, they still have many cpportunities to listen to
pecple using these grammatical items outside the class.
The situaticn will be different in countries where

Erglish is 2s a foreign language such as in Indonesia.

=

Yere most langauge inputs oclur in the c¢lassroom,
mcstly from English teachers. After the English contact
hours, students speak and listen to pecple who are
using Bahasa Indonesia. They do not have any other
opportunities to listen to people using "some" and
"any”. This is the place, in my opinion, where rules of
grammar need to be explaihed explicitly. By using the
term used by Maley (1990} that grammar should he
"injected" to the students. BY having such explicit

explanation students will Kknow correctly the usage of

specific grammatical items and in its turn they will be



able to use it. Basides that, in their spare time after
school, they may look at their notes 2<n grammar and
will ke able to generate rew sentencss based on the
rules which have been studied.

Next by lcoking at age of learners, which ranges
from thirtzen to fourte=n when they firstly learn
fnglish, they ne2d to know the rules of grammar Jue to
their cognitive development. Students at this age have
an ability to think analytical. Willing (1988) identi-
fies a rumber c¢f characteristics of znalytical learn-
ers: 1) They like to study grammar; 2) At home they
like to study English bcoks; 3) They like to study
alone; 4) They want ths teacher to let them find their
mistakes. 3y knowing the rules, they will be able to
generate a number of new sentences. It is true that a
childs never concicusly lazarns the rules of grammar,
but there are a number of differences between a child
acguires his/her first language and an aéolecent learn-
ing a feorsign language such as Junior or Senior High
Sakools students in Indcnesia learn English. A child
learns his/her first language since his/her first, hut
a foreign language learner begin studying English when
he/she is thirteen or fcurteen yours old. The length of
time is also different. A child lsarns his/her first
language as long as his/her age. Until a child becomes
a fluent speaker at arcund the age of five which means

he/she has spent nearly €920 hours, except sleeping 12



hours a day, learning the language. Junicr zand Senior
High School students in Indonesia learn English feor 6
vyears 2 hcurs a week which means around 620 hours
effective time to learn English. Language inputs are
also different. A child's language input is everywhere
and from many diffeint scurces. It is different from
foreign learners' language irput which is mostly from
the teacher.

These differences will influence our approach to
tzach language. We can't force ourcelves to teach to
create situation which is similar to the situations
under which a child learns his/her first language. In a
foreign classrcom contexts we do not *each children,

ty.

[

but 2dclecent which a well-2evelopd cognitive 3bil

such differences will enable adclecent to learn grammar

(1

rules. Long {19%0) stresses that learner's age 1s
important in Zdetermining whether or not grammar rules
should be explicitly explained. Lenneberg (1¢67) hypho-
+egil that there is a ¢ritical peried for language
acquisiticn. In their study Dulay and Z2urt (1973} and
uale and Budar found that children learn language best
in a natural environment thrcough interaction with the
target language speakers. Long {1990) suggests that
formal second language instruction for children is
advisable only when there 1is nbt encugh ccntact of the

children with the targe: language speakers in a natural

setting. Emphasis in fcrmal language instruction should

]
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e cn natural-like lznguage practice and by not ignor-
ing councious grammatical explanations.

unlike children acccrding to Krashen and Selinger
(1975) adults are likely to have more benefit than
children from formal langauge instruction. long (1990)
Suggests that councious grammatical explanation should
be considered when teachirng young adult learners. Most

students in Indornesia are young adult learners, there-

h

C.

t

2 concious grammatical teaching should be considered
to use. For Indonesian situation, pure communicative
approach docesn't promise success, there is still a room

for concious grammar rules.

Three in One Method for Presenting Grammar

This method follcws two phases. The first phass
aims at establishing meaning and use of any grammatical
rules being presented. I call this phase the "presenta-
tion of meaning and use". At this staée the teacher
shows the students how the grammar is used in a natural

context and 2t the same time the meaning can be sinul-

JAT]

tanecusly integrazted. For this purpose teachers have
their freedom to choose any activities that can show
how a new language'item is used in context. The ncst
important thing a teacher should bear in mind at this
stage is to use the grammar rules in a meaningful and
natural context, not in isolated sentences. I use the

term "context" to refer to the term used by Harmer
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(1991) which means "situation cr bedy of infermation
which causes langauge *c Le used". Teachers can use the
ztudents' world such as their physical surroundings-
tableg, chair, maps, students' belongings. A gocd
source ©f information for the types of context can be
fcund in Harmer (1991).

In the second phase, the teacher guides the stud-
2nts' attention to the grammar rules by picking up
examples of the uses of the grammar from the first
thasze. These examples can be written on the board.
Students may then be asked to work in groups of three
to discuss the grammar rules of the example sentences
written on the becard for five minutes or sc. The teach-
er then invites some groups to tell the class the rules.
of grammar that they have ijust discussed. If the stud-
ents can come up with the correct explanation, the

teacher uses these ideas to explain it again to the

4

2

t of the class. Teachers may write the pattern of

n

mar rules on the board or just explain, either in

[l9]
-
m
=]
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nglish or in the students' mcther tongue, how and when
such particular grammar rules can be used. The teach-
ers' jobs at this stage is to show the students how the
new language is formed,,how the grammar works and how
it is put together.

The propertiocoan must be given more to the estab-

lishment of meaning and use rathet than explaining the

rules of grammar at the presentation stage. If a teach-



er has 30 minutes for the presentation stage, 20
minutes are used for showing use and meaning, and the

rest 10 minutes for explaining the grammar rules.

A Presentation Model of Three in One Technique

Suppose, for example, that the new grammar to be
introduced is the third psrson singular of the present
simple tense to the students at low intermediate level.
The grammar pcint a teacher wishes to teach is clearly

-~

the occurrence of the “s' on the verb stem. The follow-
ing is cne of the possible approach a teacher can do in
following the Three in COne technique. The model activi-

ty is a class cof Indcnesian students learning English.

Presentation Phase I (establishing meaning and use)}
After greeting the students, the teacher Jdistrib-
utes the following gQuesticnnaire to be filled in by the

students,



Instruction : Write your short answers to the following

guestions
Name :© ... i,
- S
% 1. Where do you live ? i

. What is your most favourite sport 7

. How do you go to school ?

. How many hours do you stuly every night ? Z

. What is your most favourite subject ?

? 2. What is your most favourite sport ? Cmff‘“_ii and Soccer -E
é 3. How do you go to school ? kﬂf-L\CYCJe- g
% 4. How many hours do you study every night ? T WLO %
“: 5. What is your most favourite subject ? Hist o\f;/ z

i

After completing the gquestiocnaire, the teacher collects
and puts them on the table. Then the teacher randomly
selects two or three gquesticnaires and tells the class
the details of the person in the questionnaire. The

following conversation may occur:



Teacher : Look what we've got here. (teacher picks one
of the questionnaires). Ah, ha. This is from
Hartono. He lives on Jln. Surapati, jakarta
selatan. He likes camping and playing soccer.
He goes to school by bicycle. He spends two
hours a night to study. He likes to study
history. Any questicns for Hartono?

Es ¢ {students might raise questions)

T : Let's see the second one. Can you guess whose
this is? '

Ss : Mira, Lucy, Didin, that's mine sir. {speak in
turn)

T : Oh, that's richt. This is from Lucy. She

lives in Bogor with her parents. She likes
dancing and singing. She walks to schocl. She
enjoys learning English. If you have any
questions, please ask questions directly to

Lucy.
Ss. : (Ask questions, and Lucy answers)
T : ( teacher dces the same activities two or

three more times)
{After doing such activities, the teacher then asks two
or three students voluntarily to do the same thing)

T : Who can do like what I have done? Can you try
Andy? ({teacher notices that Andy has scme
kind of willing to try). Come on Andy. Don't
be afraid.

Andy : (Come in front of the class)
T : Pick up one of thcse guestionnaires and tell
the details of the person to your friends.
Andy : (Pick one of the gquestionnaires). This, this
..from Melati. She ...zhe lives in Purwe-

kerto. She likes hiking and swimming. She
studies cne hcur a night. She likes Biclogy.
: Very good, Andy.
her invities two mocre students to do the same
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Phase II (showing and explaining the form)
(teacher writes con the hoard ten model sen-
tences using third person subject in simple
present tense)

T : Now, I want you to work in groups of four.
Think of the grammar rules that you can
identify from these examples {pointing to the

board).

Ss : ( Discuss in groups for 5 minutes).

T : Right, what have you found? Any voluntary
group? group 2. Come on (You may use Indone-
sian).

Group 2 : We use's at the end of the verb if the sub-
ject is he, she.

T : Good. Do ycu thirk so? ( Ask guestion to
group 3 )
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Group 3 : Yes, but we also add “s' to the verb if the
subject is someone's name such as Melati or
Tony.

T : Very good. We can then summaries that we add
*s' to the verb stem if the subject is third
person singular such as he, she, it, Toni,
Anna, my brother, etc. Clearly, it can be
shown in the following paradigm:

3rd Person Verb + 8 Chiect

Ye lives in Jakarta.

She likes campingz.

It takes tine to do it.
Ranti lcves Abidin very mach.
Abidin dislikes Ranti.

Ok, now we have brezk time. Next week we'll do more
practice for this lesson. See you.

In conciusicn, when presenting any new dgrammar
rules there are three things a teacher should achileve:
form, meaning, and use of the grammar being presented.

Theza thrae nents cshould ke incorporated 2t the
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presentation stzge.
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opinien, the best possible method fcr presenting gram-
mar, because it incorpcrates form, meaning, and use in

cne presentzticn package.

rJ
o



Bibl iograprhy

Chastain, ¥. 1970. "A Mzthodoclogical Study Comparing
the Audio Lingual Habit Theory and Cognitive
Code Learning Thecry"” Modern Language Jeurnal,
54: 257-686.

Curran, Charles. 1972. Counseling Learning. New York:
Grune and Strattcn.

Dulay, H. and M. Burt. 1¢73. "fhould we teach Chillren
Syntax?", Language lezarning, Vel. 33: 235-282.

Ellis, Eod. "Talking Shop Second Language Acguisition
Research: How dces it Help Teachers?", ELT
Journal, 47/1, Jarnuary 1992, pp. 3-11.

Alan, "Self-3St:u mmar Practice: Lesarners
views and Preferences" ,ELT Journal, Vol. 42/6,
April 1992, pp. 1€0-71.

Green, P2ter S8 and Karlheinz Hecht. "Implicit zand
Explicit Grammar: An Empirical Study ",Applied
Linguistics, Vol. 13/2, 1892,

Hall, Engene J. 1967. Situational Rainforcement: Orien-
tation in American English. Washington: Insti-
tute of Modern Languages, Inc.

Eubbard, Peter. et all. 1884. A Training Cours=s for
TEFL, Oxford: Oxford University Prass.

()

Harmer, Jeremy. 1991. Ths Practice of FEnglish Lzanguace
Teaching. london: Longman. :

Januerisdi. 1988. A Comprative Study of Teaching Eng-
lish Structure through Zommunicative Drills and
Mechanical Drill and Mechanical Drills at SMA 2
Mzi Padang. IXIP Padzng (Unpublisghked Thesis)

¥oclhcoven, H. 1961, Tezach Ycur
English University Press.

Lado, Robert. 1964. Language Teaching: A Scientific
Approach. New York: McGrow-Hill.

Lennerbeg, E.H. 1987. ZRiological Foundations of Lan-
guage. New York: John Wiley and Sons.

Long, Michael H. 1990. Methodology in Tesol: A Eock of

Reading. Bostcn: Heinle & Heinle Publishers.




Makmur, Slamet. 1999. "Creatinq Mzaterial for Sprezking
ize.” English Teaching Ferum, Vol. XXVIIT,
L -

, Bzata. "Great Expectations: Teaching Eng-
ish ¢on the Rim"™, A Paper Precsented at ALAA
XVIITI Ccngress, at The university of Adelaide,
September, 1993.

Maley, Alan. "Teaching grammar: Infection or
Injection", Practice Engligh Tearching, Mzrch,
1992, pp. 67.

Politzer, Pcbhert. 1965. Teaching French: 2An Introduc-
tion to Applied Linguistics. New York: Blaisdell
Publishirg Co.

Palmer, Frank. 1971. ¢

-
- b
Watscon & Viney L4,

Prethu, N.S. 1987. Eecerd Lancuage Pedzgogy. Oxford:
Cxfcrd university Pres

Bivers, Wilga. 1954, The Psvchologist znd the Foreion
Larnguage Teacher. Chicago: University of Chicago
Press.

Fusdi., 1988. A Comparative Study of Teaching English
Structure Throuch Presentaticn ~f an Aural Medel
Contextualized in a Situation and Through Pre-
sentztion by Examples and Grammatical Explana-

tien. IRIP Padang {Unpublished Thesis)

Rusdi. 1991. Masalah-M=2salah yang DPihadapi 2leh Guru
Bzhasa Inggris Dalam Mergaiar Structurs Mslalui
Perndeks=tan Komupnikatif di ESMA negeri Kodys
Padang. IKIP Padang.

Refnaldi. 1992. Problems Faced by SMA Students in
Learning English Thrcugh Communicativse. IKIP
Padang (Unpublished Thesis)

Simoes, Antonio. 19758. The PBilingual Child. Nzw York:
Academic Press.

Selinger, H. 1975. "inductive Methcd and Deductive
Method in Language Teaching: a re-examiration",
International Review of Applied Linguistics,
Vol. 13: 1-18

Thaib, Rusdi. 1993. Learning Style Preferences of
English Department Students, Teacher's training
Ccllsge, Padang, Indonesia. (Field cstudy Pro-
ject).




