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SOME USEFIR ACTIVITIES IN TEACHING LISTENING SKILE
Refnaldi, S.pd.

A. Introduction

The "four skills' aof listening, speaking, reading, and
sriting are part of that "indivisakle Orange caliled communi—
éatian” which are inter-related and  inter-dependent, not
segments that can be put aside while sccond language lgarn-
Ers deal with diccrete points of grammar anrd usage in  their
%irst language {Bott, 1982 : 78). Though it might appear
that thic Faper concerns only listening ahilities hecause
%his skill tends o get neglected by English teachers.
ﬁaneaver, many language teachers assume that this =skill is
automatics]ly scguired by students when they learn to speak
the language.

Qur mew curricaluom far SMUs/Ma gives Cprortunity for tre
teachers to develop listening skill tgo their students. The
teachers will have Lo work pwirs hard in order o prepars
Bvery thing related +go listening activities, such as materi-
sle, eguipment {Cassectes and tane recorder){ angd the stirate-
gies tpo he spplied in teaching. This paper trie toc propose
SDmE  hinte sbout listening skill, such =25 ths nature of
lgtening, textures of spoken larguage, problems in listen-
ibg, and some uwseful activitiec that can be applied by  the

tpacher in the Ctlassrcocom or in language laborataory.

v
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B. The Nature of Listening

Listening ji= the sCtivity of Raying attention to  and

ctdvirg te  get meaning from something we hear, Ta listen
e

sutcessfully o sooken lenguage, we nesd to be able tg work

oyt what SNEJVErs @Eas when they use particular wWRrGs in
H ;

s



particular  smays on particulaer cccasions, ang not simply to
understand the wordes themcelves. o speaker caving "You' re
late”, for example, may be wishing to convey any one of a
range of meanings : simply =tating the fact that vou have
arrive late, or complaining bhecause hesshe did not expect
you to arrive late. What the speaker means lies only partly
irr  the worde spoken, and you, as the listener, must recog-
nize and interoret the other factors which are used %o

convey the message to yvou.

Mo ore knows exactly how listening works or how pecple
iearn to listen and understand. It is a skill which seems to
cevelop easily far mother—~tongue listening, bBut reguires
considerable effort where listening in a foreign language ic
concerned.

Most  teacher woeld agree that listening and speakirg
are  the most difficult skills to teach io students in a
Country where English functions as  a foreign  language.
Pigrce (19982 : 33} says ithat opporiunity  for practicing
listening ang speaking in English is an authentic communica-
tive setting which does not abound in EFL situation, partic-
wlarly because =tudents do not generally hear English spoken
outside the classroom. How can teacher remedy this situation
7. Actuslly, there are two ways o cvercome such  problem.
They are as follow @

First, +he teacher should recognize that listening is
ary  interactive and not a passive process, which reguires
much  efforte and practices on students. One needs only o
remember  how difficult it is to leasrn to gistinguish sgound
angd  sxtract meaning from any foreign language in the early
=tage of lamguage learning in order to appriciats the diffi-

dlty of this task.

Second, teacher need to know how to select and design
2RProfriate authentic language-learning materials, interest

levels, and larguage sbility of the students. The activities



of pre-listening, while Iistening, and post listening should

be based on thig selectiaon.

€. Some Features of Spoken English

It ie important for the teacher to he aware of the
special fesatures of spoken English which make it different
fram the written language. Underwood (1989 9} says that
there are several features of spoken language to be consid-
ered in teaching listening. They include sections on sounds,
=iress  and intonation, organization of speech, synta» and
vocabulary, pauces zand fillers, and formal/informal lan-

guage.

1. The sound

In English, just ac in other languages, there are
sounds  which are unknown Gr unususl for foreign listeners,
and  which they may may therefore fail to distinguish +from
other similar sounds or sven fail to hear at all. Learner
may  have difficulty with vowsl soundse of English and nesg
some practice in distinguishing between them ; Tor example,
sit/seat ;| foot/food. For =zome conconant tlusters are WY Ny —
ing a= some of the =ounde seem to be lost 3 for example, the
word  "eractly”, where /t/ sound is rarely heard in native
speaker speech. Angd for cthers, it may be impossible &t
first to identify consonamts which do not occur in their ocwn
language, suchas s¥7, 7¥/, /87, ang ¢37.

Fartunately, understanding spoken iangusges does  not
often depend an being able to distinguish between words
which socurd  almost the same, because the contexrt nearly
adlways makes it obvicus which two words is being spoken. The
‘ship/cheen” Sistinction is the most freguently guoted
erample. Mhen a speaksr saye, "I'm planning tc trawvel by
ship,” it ic gasy for the listener to realise that the

speaber is not saying, "I'm planning to travel by sheep.”




2. The stress and intonation

The English language gderives much of its rhythm from
the use of stresced syllables. The purpose of stress is  to
highlight words which carry the main information the speaker
wishes to convey. Charnging the stress can alter the meaning
of an utierance even the words remazn the same.

Consider the guestion "What are you doing?’ in the
erxamples belowm.

1, (said from the door, with John nat in the speaker’'s
sight)
‘Hi  Jdohn! I'm home. UWhere are you? What are vyou

DOing?’

2. {=aid as approaching Jane, who is insight and doing
something extraordinary}.
“Jane, I've bheen locking for you. Oh my goodness!

What ARE you doing?’

3. {a conversation beiveen two hank clervws who are
about to go en holidayl.

AL AN : What are planning, Martin? Anyuwhbere nice?’

MARTIM : We haven 't decided vet. What about yvou?
What are YOU doing?

In {1}, ‘What are vyvou doing?’ is an open guesticn,
expecting & factual response about whatever activity John is
engagsd  in, In {2}, it is an exclamation of surprice or
irritation of seeing Jane doing whatewver she is  doing. in
{3}, it is a guestion which Martin has asked (o disacover

what Alan, as cpposed to anvyone elee, is goaing Io do.
3. The organization of speech
Speaking ie & crestive process. Speakers arg  almost

alwmays 1in the position of forsmulating what they are saying

as  they go along and adiusting what they are saying as &



result of the behaviour of their listeners or as a8 result of
added thought of their ocwn. The is no certain way of knowing
how o speaver’'s spesch will be organised.

There are a number of features which seem to cccour  in
normal speech ang which can be used by listeners to sort aout
what the speaker means, It is almpbst certain that the impor-—
tant words will be sirecssed. When giving instructions, a
speaker will repeat the most important points. In most
spesch, a change of topic i= indicated by & change of tone,
and speakers may use significant pause to indicate the end
of one point and the beginning of the next one. In a more
formal situation, & speaker may use & movement of the hang
or head 1o show a change from idea to another.

It is unfortunate for the nop—native listener that
spoken discourcse it freguently not well organised. The
speaker taking part in everyday interaction hawve generally
not prepared and have to think and plan the next part of
their utterance as they are speaking at thier thought. This
process causes the speskers to hesitate, to go back to  the
beginning of an idea and start again,to repeat themselves,
to contradict themselwves, and to poduce ungrammatical uiter-

anifecs.,

4. The syntax and vocabulary of speech

Brown and Yule (1283) identify a number of differences
hetween spoken diccourse and written discourse which are
imporiant for students in learning to listen, They are as
follaw @

1. Most speakere of English produce spoken  language
which syntatically very much sismpler than written
language. A speaker may say " The plant died. They ve
been away. Mobody watered 1t. They'd left in the sun,
you  see. But in MWritten language, all these sen-—

tences would probably be lionked together by writing
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"The plant, which they'd left in the sun, died be-

Cause nobody watered it while they were away ., ’

2. Speaker often use in complete sentences,

3. The wvacabulary of spoken discourse is wusually much
less specific than that of written discourse. Speak-
ers  freguently use words like ity ‘saomebody
Tthew | ‘you', ‘thing’ which can ocnly be understood
by relating them to the immediate context in which
they are used.

4. Interactive expressions like ‘well”, ‘oh’, “uhuh’ are

features in spoken language.

“. Information is '"packed very auch densely’ in  spoken

language than in written language.

3. Pauses and fillers

The pauses which occur in speech give the listener time
to  think about what has just heen said and to relate it to
what has  gone before. At the beginning of their courses,
students will find it esasier to listen to speakers who,
whilset cspeaking at their normal speed {(provided it is  npoat
particuelarly fast), make guite long pauses between the
‘hits’ of their utterances., The length of pause used will
depend on the speaker’'s speech habits, on the behavior - and
reactions of thoso listening ( if the speaker cen see them),
and on the speaker s need to work out what to say next.

Long gaps in cpeech are often filled with sounds /ex—
pression such as "Er..., ‘Erm..., =iply to awvoid long si-
lence=, which are generally thought to be rather embarrasing
in Englisg conversation. It is a good idea to explain  the
use of thece fillers, particularly to epeakers of languages

i which long solences are normal feature of conwversation,



Ex  that they can recognize them and krnow that they are not

part of the es=prtial message,

6. Formal/informal language

A distinction is sometimes made between the language
spoken in  formal’ situation and the language wused in
“informsl” situation as, for example, a lecture armd a chat
tetween friends,

A lecture or public address is swpected to consist of
relatively el organised speech, using mere siructured
language than would be heard in  informal conversation,
berause wmost lecturers and public speakers plan in advance
what they intend +tgo S8y, and may have notes, or even a
complete text, to guide thenm through the speech. The lan-
guage they use tende more towarde written lamguage than that
used in  ordinary everyday talk and is often described as
‘formal” te contrast it with the “informal’ language of

spontaneously oroduced speech.

D. Potential Problems in Listening

The evidence that shows why listening is difficult
comes mainly from four socurces : the mescsage to be lisiened

to, the SReaker, the listener, and the physical setting.

1. The message

Content, Many learners Ting it ic more difficuelt to
listen to a taped message than ito read the sanme message on
piece of paper, since the listening passage comes into the
E2r in the twinkling of an BYe, whereas reading materizl can
be read as lgng as the reader likes,

the listening material may desl with slmost any ares of
life. It might include street goesip, provert, new products,

=nd situation unfamiliar to the students, The cantent is

WILIE BPT o iwig
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usually not well organized. In many cases listeners cannot
predict what sneakers are gning tc =ay, whether it is a new
report on the radico, an interviewer's questions , and every-—

day conversation.

2. The speaker

Redundant utterances may take the form of repetitions,
false <=tarts, re-phrasing, self-corrections, elaborations,
and  apparently meaningless additions cuch as [ mean ar Vo
know. This redundancy is a natural feature of speech and may
be either & help or a hindrance, depending on the studente’
ievel. It may make more difficult for beginners to under-
stand what the speaker ics saying; on the other hand, it may
give advanced students more time to ‘tune in’ to the speak-
2r’'s voice and speech style.

Learner tend to be used to their teacher’'s accent or to
ihe standard variety of Britich or American English. They
find difficulties in understanding speakers with other

actgents.

3. The listener

Foreign language learners are not familiar enough  with
collocations in English to predict a missing word or phrase.
They cannot, for example, be swpected ta  know that rasy

cttern collocates with cheeks rnor to predict the ast  word

bl

will be something like rage when they hear the prase hAe was
in a towering.... This ic the major problem for students,

Lack of spciccultural, factual, and contewtual woowledoge of
the target language can present an obstacle <o comorehansion
because language is used to express ite culture {Anderzon and

Lyneh 1983) .



4. Physical setting

Noise, including both background ncices on the record-
ing and environmental noises, can take the lictener’'s mind
off the content af the listening passage. Listening materi-
als o©on tape or radic lacks wvisual and aural environmental
clues. Mot seeing the speaker's body language and facial
Expressions  makes it more difficult for the listener to
vnderstand  the cpeaker ¢ meaning. Unclear sound resulting
from  poor guslity eguioment can interfere with the listen-

gr = compDrehension.
E. Some Activities in L istening

1. Pre-listening activities

Pre-listening work can be dané in 3 variety of ways and
aften occurs guite naturally when iistening form part of an
integrated =skills course. bhen planning lessons, time must
be allocatsd for pre-listening activities and these activi-
ties should not be rushed.

Pre-listening work can consist of a whaole range of
activities, including :
¥ the teacher giving background informations
the sudents reading something relevant;
the ctudents logking at the pictures;
discussion of the topic/situaticon;
& guestion and ancwer sessiong

written exercises;

M W M M a2

following the incstruction for the while—-listening
activitys
¥ consideration of how the whule-listening activity will

e done.

Each of these activities helps to forus the studente’
mind on  the topic by marrowing down the things +that the
students evnect to hear and activating relevant prior knowl-

edge and already known language. For those without csuffi-




cient prior knowledge of the topic, such activities provide
an  opportunity fo gain some knowledge which will help them
toe follow the listening text.

Looking &t picturee before listening is an activity

that can be used when students are not able to read English,
but does rot, of course, have to be limited to that situa-
tion. Students are asked to look at the picture. The teacher
may want to assict by checking that the students can name
the items which will feature in the listening text. This can
te done by guestion and ancwer or by general or by group
discussicn. Giving long lists of unknown words and long
explanation =hould be avoided as this doee not help the
stugents to listen naturally {(see appendix twol.

Labelling a picture is ancther activity which can be
used to revise already known language. It si  suitable for
pairwork and can generate a lot of discussion. The pre-
listening part consists of endeavouring to label a picture
or diagram. I{f the teacher thinks that there are some words
needed for the labelling which are really too difficult for
the students, he/she can expalin them before the lesson (See
appendix two).

Completing part of a chart is an activity that can get
the students involved in apersonal way if they are invited
ta fill in their own views, judgements or preferences. It is
& popular type of activity, perhaps because it is a chal-
ienge and an opportunity for students to compare their views
and Judgements with other people. How far it assists stu-
dents in matching the printed word with the heard word
depends on the guantity and relevance of the writing used in

the chart (See appendi» two}

2. While-listening activities

While-listening activities are what students are asked
to do during the time that they are listening toc the text.
As. far as listening comprehencsion is concerned, the purpose
of these activities is to develop the skill of eliciting
messages  from  the spoken language (Underwood 1989 ¢ 4%).
When developing the skills of listenine for camprehensicr is

the aim, while-listening activities must be chosen careful-

s
b



Iv. Activities which do no more than test whether ar not the
listener hacs understood and which simply produce right/wrong
answers will discourage all the enthusiastic learrner. There
s & place for the testing of listening comprehension, but

15 should not be the purpose of every listening practice

Hhich picture? is one erxample of & good activity on

this ctage. Students hear a description or a conversation
and  have to decide, from the selection ocffered, which pic-
ture 1= the right one. The most common pictures used are
drawingsa/photos of people or scenes, indodr or out of deoors.
This 1is an activity where the level of difficulty can  be
chenged both by the degree of samilarity or comntrast between
the pictures and by the level of sophistication of the
description/conversation {See appendix three).

Putting gictures in order is another activiiy that can

be done in while-listening stage. A number of pictures are
oresented to the students. the aim is to arrange the pic-
tures in the correct order according (o the listening text.
Generally the ordering can only be gone by  numbering each
nicture, becauses most exercices gf this kind are done  from
bocks., It 3z imporitant not to have tooc meny pictures {up to
Tive or <ix) antd to have & series which cannot e putin
oroer sasily without listening at all. However, there is no
reaszon wmhy pre-listening weork cannot revtlve around Sspecu—
lating on the likely order and then if by chance some stu-
dentes get the pictures sorted out before they listen, the
actual while-listening stage becomes a matching exercise
{8ee arppendix three).

-Comnleting pigtures can also be applied in this stage.

This activity is popular with younger students and is par-
ticularly wuseseful at the wverw early stages of learcing when
the lewvel of difficulty can be kepit vwery low., It is one of =
vast  range of activities which entail carrying out instro-
Guctions. Hawving locksd =2t the basic uoctline of the picture,
the studernt is required to follow the instrurtian and draw
in {or coloer) varicus items.

It is imrmortant for the students to realicse that the
Srewing/colouring iz not a test of their artistic s=skills,

but an indication that they have underctood. Chilcrem often



mant to make =& good job of their drawings, soc the teacher
might need fto tell them to draw just the cutlines o©of the
items while they are listening and then they can do the rest
later, otherwise the continuity of the listening will be

broken {See anperndix threeel.

Game for numbers is another good actitity. This kind of
strategy begins with the familar childrer’s activity 1in
connecting dots to form an ouitlined picture of some animals
or pbliecte. Howewver, it is not as easy as it is. It regquires
careful lictening and aural comprehensicn of number from 1
tone) to 188 {cne bundred) as spoken in Eng}ish in unexpect-
ed ordey.

This listening exercise reguires the students to listen
to  the numbers as they are read, and relate them correctly
to the numerals on the paper (See appendix threel. Thers are
several ways which can be done, perhaps the most useful is
to hawve the teacher call out the numbers in  order which

appear in the following list @

77 a4 29 14
1z i 2% a5
29 75 42 55
25 a7 a3 2
33 28 19 AR
< 72 11 Z&
53 44 37 23
&3 48 24 a3
24 9 32 a2
%1 a2 73 18
z 24 35 468
434 73 5% Fi
iz && aa
1& 8z i7

1t is imporitant to have a number of ewtranecus dots,
which acts as distractor. So, the students cannot simply
guese  which dots to connect. He must listen toc ihe numbers

{See appendix three).



3. Post-listening Activities

Fost-listening activities embrace all the wicork related
to a particular listening text which are done after the
listening is completed. Some post-listening activities are
extensions of the work done at the pre-listening and while-
listening stages and some relate only to the listening text
itseldf.

The most commen from the post-listening activities has,
in the past, been answering of multiple-choice questions or
‘open’ guestions based on the spoken text. But nowadays,
there are several activities can be spplied on this stage.
There are problem-solving and decision making, Interpreting,
role—-play, form/chart completion, jigsaw listening, identi-
fying relaticnships between speakers,and matching with a
reading text.

F. Cnnclusiqn

Because +the real communication practice in second or
foreign language should be the major goal in language teach-
ing, it is necessary for the studente ta have ability in
listening comprehencion. Listening and speaking are active
processes  that should be practiced in a manner that will
induce students to take an active role in learning. GStu-
dents have to learn how to listen, just as they have to
learn how to speak, how to read and how to write. They
should be exposed from the earliest stage of languaege learn-—
ing to listening Comprehension based on natural, authentic
speech. )

The most important things to be considered are to
prepare  students psychelogicaliy for the listening activi-
ties, to tell them if they will be able toc understand every -
thing they hear and they should not be panic because of
this. They chould be invited to guess the meaning of the
words and phrases they do not understand. Listening activi-
ties should encourage them to develop tolerance for a cer-—
tain ambiguity while listening to the spohken language. @At
Tast, we can say that the students a2t all levels need 1lis-—

tening practices.
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A ppenclix One

STAGES

ACTIVITIES

' EXPLANATION/DEMONSTHATFON

PRE-LISTENING

WHILE-LISTENING

ROST-LISTENING

—

warnm-up exercises:

1.

2.

3

4.

11,

12.

elicitation/discussion
about the topic
(perhaps based on
visuals, title)

brainstorming

games

guiding questions

a. to elicit something associated with the lopic
b. to encourage students to exchange ideas/opinions about the topic

4. word-star: ask students to predict the words and expressions likely to
appear in the passage. Teacher writes them on the blackboard.

b. expressing hypotheses about the content of the passage, based on
previous knowledge, by writing notes down

a. for warming-up relaxation
b. for training in basic listening skills, e.g.. miming words and expressions
heard; minimal-pair distinctions

teacher asks/writes questions that help students exploit passages

- comparing
. obeying instructions

- filling in gaps

- repetition

- detecting differences

or mistakes

- licking off iterns

(binga)

. information fransfer

- paraphrase
- Sequencing

. information search

filling in btanks

matching

to compare passage with prediction in pre-listening

students are given instructions and show comprehension by physical
movement, finishing a task, etc.

€.9., students hear the utterances of only one of the participants and are
asked to reconstruct those of the others

students are asked to repeat short phrases or complete utterances recorded

students listen to Passages. responding anly when they come across
something different or wrong

students listen to a list of words and tick off or categorize them as they hear
them

maps/pians/grids/forms/lists.’picrures, etc.
students are asked to focus on certain sentences and paraphrase them
€.g., students are asked tg give the right order for a series of pictures

students listen to a passage and take notes on the segments that answer a
particular question

students are given the transcript of a passage with some wards missing and
must fill in the blanks while listening

€.g.. students are asked to match items that have the same meaning as
those they hear

- answering o show

comprehension of
messages

- problem salving
- Summarizing

. jigsaw listening

. writing as follow-up to

listening activities

- speaking as folfow-up

to listering activities

2.g.. multiple-choice or trueffalse questions

students hear all the information relevant to a particular problem and then set
themselves to salve it '

students are given several possible summary-sentences and asked to say
which of them fits a recorded text

different groups of students listen to different but connected passages. each of
which supplies some part of what they need to know. Then they come together to
exchange information in order to complete a story or perform a task.

e.g.. letters.’telegrams/posteards/messages. etc.. related to passages

e.qg. debale/fnterview/discussion/rolepiayfdramatization. etc., asscciated with

the passages heard
A
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r‘?/n/szno’z'x Yo

o5 ook z’y,

at /bie{arzs ,ged/ope [is{cﬂing

.

1 People at work

Tak |

Work

Look at these photographs of people st work, What do you think they
are wying? Discwss your answets i powri

Activily 2

A Lobcl as many paris of the car ns you can teithout nsing

your dictionary.

B Now listen 1o Mr Websier giving Insiructions about
cleaming e cor and Iry ta fintsh the labeiling.

céage@'rg a /’bz'az’urz

' TRANSCRIPT
MR WEBSTER. Right, when 1 1all you o ciean ihe car

i maan all of the car,

1 want the rool cleaned right to the
midde./] wan| the bornet cleaned s
that F can see my face in it/ Al the
windows must be washed and dried -
hFIud.ing'lhwhdmnnlll\dH\e
rear window./ And be careful not 1o

break the windscyeon wipers./ Every
door,/ avery door handle,/ every
wheel must be cleaned,/ inchuding
the hub-caps of course./ And dont
otget the bumpers, [ront and back/
and the number-plates./

Right. Off you go. | want thosa cars
finished in twenty minwtes //




fom/ééii? /aarf f?/

Ezercize 18 Do you krgw ehen Rate gy were

FHEMEC OF O-3COved ? Wie your Jntaery
Coumn A - then Lyien 1D e 13p4 and wnle
the cavrect ansast A Comumn B. % 3 nor agsy’

A -]
1700
1710 'FLGAO
20
11%

—— trag_
1750
1760

17T
t7ng
Seed peaf makotas

—_— ”90-—!|-u.“q,-._

——— 18
910

—_— e
—_—
—_—— s

1910

TRANSCRIPT

+«. an Hafan, Barjeiomeo
Christolori, invented the pizno in
1709, and seventy years later, in
1780, the steet pen replaced the
aditional quill pen. The 1780s saw
the introduction of matches into
Britain: these were well kngwn in
China, but this was the first time
they had been seen in the Wast,

The Montgolfier brothers flaw the
Grst air balloon in 1783, and the
early 1BOOs saw the invention of the
electric battery. A form of machine-
gun was invented in the early 1860y,
and the first effcient typewtiter
was produced in the [ate sixtes, An
Impartant invention, the
microphone, appeared in 1877, This
was to have z great effect on
modermn communications, as was
Sturley's salety bicyele, built int the
early 18802, Marconi sent the first
radio signal in 1897 and the tape
recorder, which wasn't really a rape
recorder, because it used wire, hot
fape, appeared two years [ater in
1899

The Wright brothers became
lamous with their newly-developed

‘aeroplane, which first flew in 1903,

and during the First World Waz, the
1nk was produced in [914,
Television made its appearance in
1926, although the technology used
In television had been known for
the previous forty years. The rocket
appeared six years later, in 1332,
The aercsol was invented in 1941,
and the transistor in the mid-lorties,
Just belote the first long-playing
record, which appeared in 1248
Scharlow and Townes produced
the first laser in 1950, and in 1967
Dr Christian Barnard made medical
history by transplanting the frst
human heart,
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one?.
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A Which do you pref,

Actvity }

20 : Which
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B Llster and write Perer +
Durs Aix ogrec with yuu?
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Listening

Whaot elecirical foull arg these guests complaining aboutl?
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TRANSCRIPT
1. 1 can get my shaver 1o work. 1 think It's the
socket

. 2 Could you have someons replace the light bulb in

my room?
3 ﬂopﬁnc’smoﬂ!hlbedﬁd-lunp.cwidm
gl samaons to Bx k7

.- & Look 'm absolutely swaliering n thai room.

r

Etti’? /6iefuce$ in Order

Mmmmmdonmdﬁwmm
AC?

5. I'd love 1a look &1 the tey, bl m nol getting any
pictara, .

§. | eant turn the light off. The switch is taulty.

1 M1Mknmdnmgh1HIWeli
ron

&, Thw lamp Bex s wom and you can sae the bare
wires. That's very dangerous,

EXAMPLE

TRANSCRIPT

Jenny wax out lor a walk pne day when she cama to
a gate in a fenca. ‘T wonder,” she sald 1o hersell,
‘where this leads to? She wenl through it and
tmmeciately came faca to face with a Tery berce-
looking dog. )L made her nervous,

Doet your dog bite? she s3ked the boy who was
starding beside the dog. "No, i doesny,’ b 1eplied.

Jenny laaned forward 1o pat the dog on the head.

‘Nica doggie,’ she said. But the dog immediatety
jumped at her and, as she ran for safety Wowards a
trow, it ran aher het, growling, and tore a piecs of
cloth from har coat. 1 thoughl you said your dog
didnt bite,” sha said Yo the boy as she hung iom a
beanch of the tree. That's right,' he replied. I )
doesL But this Isn't my dog.*
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It ts nor

quite a busy Aarbour which

Plciure, please, by drawing of the

Winished picture of a harbour.
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