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Dalam rangka persiapan penyusunnn Buku Panduan
Penilaian Hasi] Belajar Mengajar IKIP Padang, maka perlu
diadakan Seminar.

Sominar ini wmerupakan wadah untuk menampung semua
dagasan, inspirasi dan hakekat bidang Btudi setiap Juru-
san dan Fakultas yang ada dalawm lingkungan IKIP Padand.
Hasil Seminar tersebut di atas askan dijadiken sebagai
bahan masukan bagi Panitia Ad-hoc bagi penyusunan Buku
Panduan Penilaian Hasil Belajar mahasiswa IKIP Padang.

Seminar itu akan dilaksanakan pada tanggal 22 dan 23
Januari 1990 d4i IKIP Padangd.

Sehubungan dengan hal tersebut di atas, kami wohon
kesediaan Saudara Lrs Ikenzani Uspen ., .. .. Vonilai untuk
membunt dan menyajikan makalah dengan tems . felilaian Belajar
Seni, Musik dan Tari

--------------------------------------------------------

---------------------------------------------------------

5 Dalam penulisan makalah tersebut, ksmi mengharapkan

agar Saudara dapat mempersiapkan antara 1lain sebagai

berikut:

1. perencanasn pengembhangan tes/instrumen sampai dengan
Scoring (penskoran).

2. format-format yang diperlukan untuk pengadm1n1stra31—
an skor

3. usul pertimbangan untuk menetapkan skor akhir

4. dan lain-lain yang dirasa perlu.

untuk memperoleh gambaran secara terinci tentang seminar
ini, bersama surat ini kami kirimkan proposal seminar

Atas perhatian dan bantuan serta kesediaan Saudara
untuk membuat dan menyvajikan wakalah pada Seminar
tersebut di atas, kami sampaikan banyak terima kasih.

MILIK UPT PERPUSTAKAAN
IKIP  PADANG

Tesbusan ¥th,
1. Rektor IKIP Padang (sebagqai laporan)

| 2. Tetan yhe,




PENILAIAN BELAJAR SENI, MUSIK, DAN TARI

Cleh : Dr. Ibenzani Usman

Disampaikan pada forum seminar
xvaluasi Pendidikan IK.P Padang
di Aula FPTK IK1P Padang tanggal
22 dan 2% Januari 1990

Pendpbuiuvan

Pertama-tama kami sampaikan ucapan terima kasib yang se-
besar-besarnya kepada Rektor IKIF Padang, melalui Pusat Testing
dan Evaluasi Pendidikan IK1P Padang selaku penyelenggara semi-
nar, yang telah memberi kehomatan dan kepercayaan kepada kami
menyampaikan makalah dalan kesempatan ini. Selain ucapan teri-
ma kasih kami juga ingin memohonkan maaf kepada segenap sidang
nadirin atas makalah ini yang sesungguhnya berada di luar di-
siplin keilmuan xami. Namun bertclak dari modal dasar pengalam-
an mengajar di Jurusan Seni Rupa dan keterampilan Kerajinan
FPBS IKIP Padang selama lebih dari 26 tahun dan pernah pula mem-
bantu-bantu di ASK1 Fadang Fanjang dan jurusan Sendratasik FPBS
IKIP Padang, kami coba menyampaikan bDeberapa bahan masukan me-
lalui judul "EFenilaian Belajar Seni, Mmik, dan Tari" ke dalam
forum ini sejauh kemampuan yang ada pala kami. Mudah-mudahan
ada yang dapat terjaring kedalam sasarm seminiar ini.

Jadi rumng lingkupnya tidak dapat keluar dari penilaian
belajar di bidang gtudi seni rupa dan sendratasik.

Kalau kami tidak salah tafsir, pmmasalahan terungkap pada
Terms of Reference yang disampaikan kemada kami adalah sebagai

berikut : Bagaimana mempersempit varidelitas pengertian dan

-1-
MILIY UPT PERPUSTAKAAR

i} : - IYIP PADAKG

-




i

hakekat antero bidang studi sehingge secara makro dapat diwu-
judkan suatu sistem dan mekanisme kerja penilaian yang mengha-
silkan "nilai" dalam kesatuan makna.

Secara mikro tentu hal ini akan langsung berhadapan dengan
dilema yang tidak mudah mencarikan jalan keluarnya, kal inl dapat
dipahani-meéingat perbedaan hakekat bidang studi di seantero
jurusan dan fakultas yang terdapat di IK1P Padang, seperti te-
1ah disinyalir juga di dalam 'OR, sehingga model-model Penilai-
an dengan Acuan Norma {PAN) atau Penilaian dengan Acuan Patokan
{PAP) memberi pengertian yang berbeda-beda pula bagi setiap
dosen.‘Namun demikian kembali dilihat secara makro, tentu ada
celah-celah yang mangkin dapat diisi sebagai upaya kearah pen-
capaian tujuan yang diharapkan, Sejauh apa yang pernah kami a-

matj celah-celah itu ada pada variabelitas itu sendiri.

Variabelitas Bidang Studi Seni

Seni adalah wujud budaya fisik masyarakat suatu bangsa.
Sebagai wujud budaya fisik seni mampu memproyesikan wujud buda-
ya téngkah laku berpola yang diekspresikan dalam hal-hal yang
versifat seremonial, Sebagai wujud budaya fisik seni juga mam-
pu membangun citra (image) yang terkandung dalam wujud budaya
jdeal yang menguak tabir nilai, norma, aturan khusus dan per-
angkat keyakinan suatu masyarakat dan hangsa1). Sekaiipun se-
ni itu merupakan hasil ciptaan orang perorangan, kenyataan-~
nye pun akan demikian juga.

Dari ungkapan di atas ada benarnyi bila suatu teori meng-
ungkapkan bahwa suatu karya seni selalx d}dukung oleh tiga ma-
cam nilai, yaitu nilai filsafat, nilai kejiwaan dan nilai fi-

sik itu aendiriz). Nilai-nilai itu bersumber pada unsur-unsur
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bidang filsafat, bidang ilmu jiwa dan fisik seni seperti garis,
ﬁanna, nada, irama, gerak dan sebagainya. (leh karena itu studi
seni memerlukan bantuan ilmu pengetahuan dasar yang dipungut
dari disiplin ilmu pengetahuan lain seperti, ilmu se jarah,
Sesioclogi, anthropologi budaya, dan filsafat. Ilmu-ilmu pungut
ttu terhimpun dalam beberapa mata kuliah seperti :

-di Jurusan Seni Rupa : Sejarah Seni Rupa, Filsafat Seni’
Estetika, Apresiasi/Tinjauan seni,

-di Jurusan Sendratasik: Sejarah Musik/Tari, Estetika Musik/
Tari, Apresiasi Musik/Tari dan Tin-
jauan Musik dan Tari.

Semua matakuliah di atas termasuk kepada, kelompok mata kuliah
pengetahuan dasar seni,

Seni sebagal wujud budaya fisik meampunyai wajah seribu
satu muka. Hal ini terjadi karena seni nemang nerupakan hasil
dari dunia kreativitas. Tidak pernah hasil suatu karya seni
merupakan pengulangan dari karya seni lainnya. Itu pulalah yang
menyebabkan variabelitas bidang seni itu amat luas sekali.
walau demikian keadaannya variabelitas dalaa seni itu masih da-
pat dikelompokkan kedalam tiga bagian besar. Kelompok yang men-
jurus kepada aspek penglihatan (Seni Rupa), pendengaran (musik)
dan kedua aspek dan gerakan (tari)ﬁ). Masing-macing kelompok
inipun masih ber-variabilitas. Akan tetapi bila hal ini dikait-
kan dengan studi seni itu sendiri, hal ini akan bermuara di alam
kreativitas. Kreativitas adalah suatu proses yang di dalammya
terdapat tiga tahapan kegiatan. Tahap permulaan, disebut juga
masa inkubasi atau incept, adalah tahap munculnya inspirasi,
perenungan dan pematangan Konsep gagasan. Tahap tindak nyata,
dimana seluruh potensi pelaku proses kreatif (misalnya seniman)

dikerahkan secara aktif dan intensif. Dalam tahap ini pelaku
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mengerahkan semacan instrumental input berupa keterampilan,
sarana, dan lingkungan; serta fundamental input berupa origin-
‘alitas, apresiaBi dan identitas. Kemudian tahap akhir, yaitu
tahap penyelesaian dari suatu karya {Karya seni misalnya)?)
Betapapun bentuk dan sifatnya proses kreatif bidang seni,

dalam studi seni sebagai proses belajar mengajar, hal ini akan
tertampung dalam satu péla saja, yaitu proses belajar nengajar
yang dituangkan kedalanm jenis mata kuliah praktikum. Dalam hal
ini mahasiswa diberikan teori atau pengetahuan terapan kemudi-
an merega melakukan kegiatan mandiri mengeksperimentkan atéu
mempraktekkan teori terapan tersebut. Mata kuliah demikian
dapat dicontohkan seperti:

~di Jurusan Seni Rupa @ Menggambar Bentuk, Menggambar Ilustra-

si, Seni Lukis, Seni Fatung, Seni
Grafis, Seni Seramik, dsb.

-di Jurusan Sendratasik : Yrogram Studi Tari : Gerak Dasar
tari, Praxtek Tari, Komposiei Tari,
Xoreografi dsb. ,

Program Studi Musik: Teori Musik,
DiTeksi, Fraktek vokalia, Praktek
instrumentalia, Harmoni dan aranse-
nen dan sebagainya. _
Semua mata kuliah tertayang di atas termasuk kedalam kelompok
matakuliah praktikum, Kami yakin bahwa istilah praktikum ini
akn membawa asosiasi kepada nata-mata-kuliah yang terdapat
pada jurusan-jurusan MIPA. Kami tidak tahu persis dimana le-
tak kesamaannya. Kalau perbedaanya teﬁtu banyak sekali. Namun
matakuliah praktikum di Jurusan Seni Rupa dan Sendratasik, ben-
tuk kegiatannya seperti sudah dijelaskan di atas yaitu, teori
terapan ditambah eksperimentasi,
Memang ada mata kuliah yany aktivitasnya bersifat asah

terampil. Dalam hal ini mahasiswa lebih banyak diarahken kepa-

da kemahiran mewujudkén sesuatu. Misalnya seperti terdapat di:
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-Jurusan Seni Rupa : Menggambar Anatomi, Menggambar Proyek-
i, dan seni tulls.

-Jurusan Sendratasik: Gerak Dasar Tari, Notasi Tari,
Solfegio, dan Dikte Musik.

Mata-mata kuliah di atas adalah mata-mata kuliah".yang nendukung
pata-mata kuliah praktikum. Tugas-tugas yang diberikan dalan
mata kuliah ini lebih banyak bersifat latihan-latihan. Maksudnya
adalah dengan melakukan banyak latihan dalam menggambar anatomi,
maka mahasiswa akan mudah menggambar manusia atau hewan secara
wajar. Begitu juga dengan latihan gerak dasar teri, mahasiswa
aken mudah menarikan sebuah karya tarl dengan wajar. Dengan ba-
nyaknya berlatih dala soifegio dan dikte musik, mahasiswa akan
mudah menggelarkan karya-karya koumponis terkenuka secara wajar.
Mata kuliah semacam ini sebetulnya tidak banyak, akan tetapi
tidak ada salahnya bila dikelompokkan juga kedalam ¥elompok
Matekuliah Bantu Praktikum.

Jadi Bidang Studi Seni memang banyak variabilitasnya. Na-
mun variabilitas itu hanyalah dalam bentuk media, sarana dan
wujudnya. Dalam variabilitas itu juga dapat ditemui celah-celéh
xesanasn hakekat dan pengertian seperti terlihat dalam penge-
lompokan, proses kreatif, proses belajar mengajat dan tiga wu-
jud mata kuliahnya : Mata Kuliah Ilmu Pengetahuan Dasar Yang
Teoritis, Mata EKuliah Praktikum yang teeritis terapan dan eks-
perinentasi, dan Matakuliah Bantu Praktikum yang penuh tugas
latihan.

Penilaian Belajar Seni

Pada Variabilitas Bidang Studi Sent di atas sudah terlihat
tige kelompok matakuliah yang masing-masingnya tentu memerlukan
model pennilaian yang mengacu kepada nama/kriteria dalam bidang

e AN \
FERPUST;’JAAAH piip PADANS

KOLESH BiuANC b ‘3
A DIPINGAMREN
5SS B A DALY PERRUSTARASY
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geni itu sendiri. Norma dan kriteria ini sebetulnya sudah ada
di dalam masing-masing kelompok mata kuliah. Barangkali yang
diperlukan itu adalah semacam matrik dengan lajur-lajur penan-
pung aspek-aspek ukur yang sesual dengan keperluan nasing-nasing
kelompok mata kuliah.

Sebelum sampai kepada pemilihan dan penetapan matriks yang
akan dipakai baiklah ditinjau mengenai apa yang akan dinilai itu.
Yang akan dinilai itu tidak lain dari pada perkembangén individu
dalan studi seni. Dengan perkembangan berarti kita dihadapkan
kepada pertanyaan apa yang telah diperbuat individu itu kemaren,
apa pula yang sedang diperbuainya sekarang ' dan bvagaimana pros-
pek masa depannya. Para ahli di bidang pendidikan seni telah
menemukan beberapa kriteria sebagai pegangan bagi dosen ybs
untuk mengamati perkembangan individu si mahasiswanya. Conant
dan RandallS)menawarkan empat kelompok kriteria untuk menilai
perkembangan individu melalui belajar seni, yaitu Perkembangan
kepribadian secara menyeluruh, kompetensi sosial, Kreativitas,
dan Paham estetika serta cakap berseni.

Talam hal perkembangasn individu secara total, ada delapan
kemampuan yang harus dimiliki, di antaranya mampu berinisiatif,
mampu berkonsentrasi dalam menghadapi ekspresi karya seni, dan
sebagainya. Dalam kompetensi sosial, mampu menghayati keunikan
keunikan, mampu kerja sama dan mampu melihat perkembangan orang
lain. Xreativitas mengehendaki lima macam kemampuan diantaranya
gairah bereksperiman dengan ide materi dan alat., Paham estetika‘
dan cakap berseni juga ada empat mampu dan dua keﬁauan.

Keempat kriteria tersebut (perinciannya lihat lampiren)
memerlukan pengamatan terus menerus. Sekurang-kurangnya sebanyak

16 kall tatap muka di dalam kelas atau studio. Dalam kaitannya

- MILT UPT PLRFUSTACAM
WiP PLIING
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dengan sistem penilaian IKIP Padang ( Buku Pedoman 1989-1990;
38-39), kehadiran dalam kuliah, Keaktifan mahasiswa di dalam
kelas atau studio, dan tugas terstruktur sangat menentukan
sekall, di samping hasil-hasil ujian yang dicapainya.

Perihal kehadiran dan keatifan mahasiswa di kelas dan
studio, idealnya diperlukan semacan checklist yang kriteria-
nya tersebar perkembangan pribadi dan kompetensi sosial tawaran
Conant diatas. Alangkah baiknya bila para dosen (seni) dapat
mempersiapkan checklist menurut matakualiah yang di binanya.
Kemudian dalam hal kreativitas dan pemahaman estetika serta
kemamﬁuan berseni, ini memang memerlukan matrik tersendiri,
Matrik yang cocok ini dapat dipedomani Matrik unsur dan prinsip
disain dari W.J.Gephart's (Lihat lampiran 2 hal 290) S3)

Prinsip Disain ada 8 yaitu Unity, Conflict, Dominance,
Repetition, Alternation, Balance, Harmony dan Gradation, Un=-
sur disain ada 7 yaitu line, Value, Color, Texture, Shape, Size,
dan Direktion. Kedelapan Prinsip dihadapkan kepada ketujuh un-
sur disain tersebut. Hasilnya suatu matrik dengan 56 kotak.
Lalu kita lihat hasil tugas terstruktur mahasiswa, nisalnya
karya seramik atau tembikar. Lalu kita lihat hubungan prinsip
dan unsurnya. Line dengan Unity baik, beri tanda V, line dengan
Conflict kurang, beri tanda (-), Line dengan Dominance baik
veri lagi tanda (V) dan seterusnya, Begitu juga hubungan value
dengan conflict, dan seteruanya; dan setérusnya sehiﬁgga ke 56
kotak itu terisi semuanya. Kalau semua kotak berisi 56 (V),
ini berarti bahwa mahasiswa tersebut telah mencapal tingkat
keberhasilan 100%. Dia dapat diberi A. Bila 45 (V) berarti
menguasal 70%. Dia dapat diberi B. Bila 35 (V) berarti 60%
atau C, 15 (V) = 25% = E.
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hadir, aktivitas dikelas dan studio perlu diwujudkan dalam suatu

checklist. (4) Tugas-tugas terstruktur, dan ujian-ujiannya, di-
sesuaikan dengan bentuk mata kuliahnya, tabulasi score atau ma-
trik. (5) Total score keseluruhannya untuk satu mata kuliah di-
tawarkan konsep tabel di bawah ini.

DAFTAR NILAIL.....ce0vees

JURUSAN SENI RUFA

MATA KULIAH: MENGGAMEAR ILUSTRASI
.t.....-..' dst.

el E=EI=fEEER==S =S e E T s RS e TS S S S PREBISF=ZER TSI
: Eadir [ Tupa3d 1=akhip -
No |NAMA |} No BP Aktif |Tstr Mid | Sem =¥y | ERF
3 t Badu | 9023123 .1 "8 5.5 .5

0,17 1.6 1.1 3.7 1 7,8 B

Keterangan : Si badu BP 9023123

Hadir dan aktif 7C% Ddbobot 0,1 = 0,7
Tugas ter str 80% bobot 0,2 = 1,6
i1it Tes Sem 55% bobot 0,2 = 1,1
Ujian akhir Sem 75% bobot 0,5 = 3,7
Total angka 7,1

hurut B

Pengakhiran (tapi belum berakhir)

Sebagal gambaran tentang 'penilaian belajar seni, nmusik
dan tari'sudah kami sajiken secara ideal seperti tertera di a-
tas. Kami katakan ideal karena kami sudah antarkan masalah
penilaian ini sampal ujung Jjalan gang-gang terkecil, Namun
sampai sejauh manskah keikhlasan hatl para dosen rela mengan-
tarkan mahasiswa sampai ke ujung-ujung Jjalan ini.

Kami tidak melihat perbedaan hakekat dan pengertiesn daiam
variabilitas bidang studi seni. Wajahnya memang seribu satu
muka, akan tetapi proses kreatif, proses belajar dan teknik
evaluasinya berada atau diperadakan dalam satu pola.

. R i L ”"‘-”"-A\.’;
aqr e DT L e b
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Pola seperti tergambarkan di atas
| Demikianlah sumbangan pikiran sebagai bahan nmasukan dari
kami sebagai wakil dari bidang studi seni. Bidang seni memang
unik, tapi jelas tidak seunik natematik, Mudah-mudahan ada man-
faatnya., Sebagai akhir kata dari makalah ini ingin kami sampail
sebuah kalimat yang unik di bawah ini.
"Sabukik dapek dibarikan, nan sapinjik tahan dahulu®.

Terus terang, saya pribadi sungguh tidak mengerti hakekat
kalimat ajaid ini. Mudah-mudahan para hadirin juga tidak menger-
ti. Karena kita sebagai guru yang baik tidak pernah tahu apa
jtu "nan sapinjik", apa lagi memiliki yang “sapinjik" itu. Apa
lagi yang akan kita tahan-tahan.

Sekianlah. Terima kasih.

Padang, 22 Jjanuari 1990

E)Howard D. McKinney and W.K.inderson, Discovering Music, Ameri-
can Book Company, New York, 1952, h. 43-57,

Catatan Tambahan:

1) Hempir dalam beberapa bukunya Koent jaraningrat menyampaikan
konsep wujud budaya ini yang dapat kami interpretesikan se-
seperti kalimat tersaji Gi atas; di antaranya adalah, Prof.
Dr. Koentjaraningrat, Kebudayszn lientalitet dan Pembangunan,
Penerbit F.T. Gramedia, Jakarta 1974, h. 15 - 16,

2)

Herbert Read, The Meaning of Art,Felican Books, London,
1954, h. 35.

3) Thomas Munro, The Arts and Their Interrelations, The Press

of Case Western Keserve University, Cleveland and london,
1969' h' 1930

4) Frof. Ahmad Sadali, dalam Agus Sachari, SD Int., (Ed),

Seni, Desain & Teknologi, Penerbit Pustaka, Bandung, 1986,
h. 1 - 17.

5) Prof. Dr.Howard Conant and Dr. Arne Randall, Art in Education,

Chas. A. Bennett Peoria, Illinois, 1963, h.205,206.

Sa)‘n'illiam J. Gephart, dalam Nick L. Smith (ed), New Technigues
for Evaluation, Sage Publications, Beverly hill, lLondon, h.286
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The key to successful evaluation is a concept of growth measure-
ment, as contrasted with the determination of status, The touch-
stone of growth is the individual himself—what he was, what he is,

and what he gives promise of becoming.
Criteria Suggested for Evaluating Individual Growth Through Art

EVIDENCE OF INDIVIDUAL CROWTH IN:
Total personality development
Individual uniqueness ‘
Ability to think for oneself, to use initiative
Ability to identify or put something of oncse
Ability to concentrate upon creative art expression to a point
where the individual is not easily distracted.
Ability to express moods and sincere feelings through art expres-

sion
Ability to work to the capacity of one’s ability

Ability to evaluate oneself

Ability to receive and profit by deserved praise and constructive
criticism

Ability to derive personal satisfaction and justifiable pride from

accomplishments in art
Social competence
Ability to enjoy others’ uniqueness
Ability to work cooperatively with others
Ability to cvaluate growth in others

Creativity
Willingness to expx
Interest in art activities which involve person

and unique working methods
Enjoyment of the leaming process as well as the end product
Ability to express ideas in two- or three-dimensional form as

well as in words
Ability to cxpress oneself through abstract as well as realistic

symbuols
Ability to work crentively, with steadily decreasing interest in

the use of-non-creative devices
Acsthetic understanding and art ability

Ability to produce art works which possess increasingly significant
form. This comes about intuitively, in children, as a result of
deepened interest and sincere expression in art activities, On
this lovel, the quality of form in the art work is merely an
indication of deepened interest and sincerity., amd s not some-
thing to be evahuted in itseli. Ou the adolescent and adult

i into one’s work

siment with ideas, materials, and tools
al value judgments

265

levels, however, the ability to produce art works which possess
increasingly significant form becomes more important to both
student and teacher.

Ability to observe design in everyday environment
Willingness to attempt and ability to solve increasingly more

complex problems
Ability to make use of increasingly more complex processes and

tools
Ability to choose and correctly use best-suited tools and equip-

ment
Use of art knowledge in selection of personal clothing and groom-

ing styles, living quarters, manufactured items, and art objects

5)Pror.Il)r.Hc\n'm:d Conant and Dxr.Arne
Randall, Art in Education, Chas.

A. Bennett Peorla, Illinois, 1963
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ALTERNATIVE CRITICAL PERSPECTIVES - 289

Terry Denny, thank you for the opp(?rtunity 10 read a fascinating
story. And thank you for the opportunily to springboard from that
story to make these five points: ' .

(1) The descriptive research process and the evaluation process in
application are markedly different.

(2) the criteria we use for assessing the quality of them are also

N differcnt. -
; - {3) Composing an evaluation is an important ingredient in our \m:wkci
Lo Evaluations do nol just happen., we create them and we nee

doar heuristics to help us, .
= 'F'; *- '- x (4) Evaluations necd to compel the mi_nd. \r\:’e need to de.al with the
: r T l-t major and minor decisions in a way in which our attention handles

all of them, but at the level of intensity they demand.

i i alue picture, we help them
$) By helping our clients complete lhc_vn : ther
* bcycome more infoermed about the options. Qur basic assumpuon is

that a more informed decision is a better decision,

WATERCOLOR PAINTING
William J. Gephart

Williarn Gephart, who is currently an independent
consultant in Bloomington, indiana, has investad
twanty-seven years in the study of painting. For the
past tweanty years he has worked almost exclusively
with watercolors. His paintings are in public and
private collections in seven couniries. He has had
sevaral one-man shows and has participated in
numerous group shows; his paintings have bean
displayed in galleries in Florida, South Carolina,
Kentucky, indlana, and Michigan. Dr. Gephart has
been making contributions to the understanding ol
the evaluation process lor the past fifteen years
through: co-authorship, with Daniel Stufflebeam
and five othars, of Educational Evaluation and Deci-
sion Making (F E. Peacock, 19771); as editor af Phi
Deita Kappa's CEDR Quarteriy, as founder and Co-
Director of the Nationa! Symposia tor Protessionals
in Evdluation and Research (NSPER), and as foun-
der and past Prasidant of the Evaluation Network.

THE WORK OF Terry Denny (1978a) is some of the most delighiful
writing about education | have encountered. There is a quality in his
writing that is reminiscent of a long-forgottien television series entitled
“*You Are There.” In those programs, through the magic of tele-
vision, we were transported along with a joumnalism guide to
experience some of the major events in history. Terry Denny is
capable of giving us- this same treatment. Through the use of
words, and very simple words at that, Denny makes you know
the education program in a community. That’s not guite right.
Through the magic of his words, Terry Denny puts you in a
specific education setting. You feel the people, you know them.
Their triumphs, their fears, their successes, their fuilures, ¢n-
compass you. You are there.

His work at first appears so simple. He quotes people. He inter-
acts with the people who make up an education setting or an educa-
lion program and records their statements. How could anything be
more simple? In the midst of this simplicity, though, is a thorny
problem. How do you decide on the order or sequencing of the
hundreds of individual statements thal have such remarkable charac-
teristics, so fresh, or so full of sadness, so excited, oplimistic, pes-
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simistic, biased, naive? One thing is clear: the statements Denny
chose to record in his spiral notebook or via i small recorder could not
have come in the sequence in which they are presented. Someone
insightfully pieced them together in 1 way that magically makes you
fecl that you are a part of that scene. That someone was Terry Denny.
I covet his skill.

My assignment is to present a meta-evaluation of Terry Denny's
work. In particular, we are focused on a report entitled "Some Still
Do: River Acres, Texas,” a report prepared in 1977. A meta-
evaluation is, in short, an evaluation of an evaluation. A meta-
evaluation should have an evaluation to which it is attached. Given
that fact, | have a dileinma. “Some Still Do: River Acres, Texas™ is
not an evaluation. Let me use Denny’s words. “ My task as | saw it
was 10 describe what people said and did about the teaching and
learning of science, and mathematics from kindergarten through
twelfth grade in the River Acres Independent School District, a
suburban/rural setting in the Houston area. Not to evaluate it"
(Denny, 1978a, p.1).

One response to that dilemma would be 10 thank Denny for some
delightful reading matter, and to stop there. By the time | finish, you
may wish I'd taken that option. I want to act for the next few minutes
as if Denny's task was o cvaluate, not to describe. | will focus on
three items, three aspects of the evajuation process. 1 label these: (1)
composing the evaluation; (2} compelling the mind; and (3) complet-
ing the value picture, ] picked these three topics 1o structure my
“meta-evaluation” of Denny's work because of my recent involve-
ment in a project at the Northwest Regional Educatiqnal_ Laboratery.
For quite a number of years I huve invested my energies in Lwo ureas;
the process of evaluation: and painting watercolor picturcs..Becnuse
of accomplishments in those two areas. I was nsked to contribute toa
new book un alternative evaluation methods { Gephart, 1981). My first
renction to that invitation was excitement. What could be better than
a chance 1o mix my vocation and avocation? My first efforts were
extremely frustrating. so frustrating that 1 stopped trying. 1t didn’t
seem that 1 could do it. What 1-had accumulated was not making any
progress, The materials 1 examined were nat helping me geta better
understanding of the evaluation process at all. | conmde.re-d contact-
ing the people in_charge of the project with an admission that |
couldn’t do the job. )
Befure taking that step, ! had u conversation with myself. Init,
two questions werc asked that made me turn the corner: “What are
you looking at. and how does that relate 0 what you have done for the

past 25‘ yc;r_s‘.‘:“ The answers: 1 was looking at the literuture an
a.ic.-alhenc criicism, and that was nor what 1 had looked at or studied
for the past 25 years. I had studied painting. And more specifically, |
hind studied painting representational watercolor pictures. That w;ls
_wh':u i' had invested my leisure time in. That was what got me lhé
Invitation {0 contribute to the book. Over that span of time § had hud
:nnulnTe:s: amount of trial gnd error activity with watercolor paints.
mrc((;mr p:in&::::.fully examined the works of many very good wie-
Before givipg up, | decided to write a description of how 1 paint i
wat_cr_colnr pn_mling. a description of a process that starts with )
d;cnsnon to paint a particular subject and ends with the framing of thut
piece. 1 recognize that this is my way of doing a representational
wittercolor. not necessarily the way. | do not betieve there s « singie
way. .r\.lurldo ! mean that | aheays follow that particular sequence of
activities in that particular order. It is, however, the set of procedures
1 go “l/:mu;gh most of the time,
en | completed the description of that proces . :d bac
and asked myself which of tbespe things, wrfich ofsthle?:zg:i‘i'i?::sk
have a parallel in the evaluation process and what is the nature of th;u.
parallel? There are over twenty points in which I feel there is a parallel
between the process of painting a representational watercolor and the
process of doing an educational evaluation. Three of these points are

important here: composing an evaluation, compelling the mind. und
completing the value picture, :

Composing the Evaluation

Whep I encounter a subject that | feel [ need 1o paint, there are
some lhm_gs I must do before 1 put my brush to the paper. The first,
and- most important, is the construction of a composition. Picking a
sgbjgcl to paint does not automatically establish the compusition.
Plcl::ng it subject 1 want to paint is the recognition that there is some
feeling about that object or scene that stirs within me, something |
wanttolry to capture on paper. For example, a favorite subject for me
:s‘lhc Gulf Coust. The sand dunes, the sea oats, the sea gulls are
lh:ng.s | enjoy very much. Have you ever had the expericnce of
walt';mg acress a warm stretch of sugar-white sand and suddenly
gCtting a glimpse of the waves peacefully washing the shore? There is
a combination of excitement, of awe, and of peacefulness that comes
togelh_cr for me when I make that trek, When I become conscious of
that kind of feeling, 1 very often have picked something | must paint.
Before 1 can paint it, ] have 1o desi 1n a composition that has a chance
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: Figure 52 Heurlstic Davice for the Compasition of sn inml‘lhn

. . . « dicate
options. In some cases. the information we have gained may indica

that the program we have tested is so good thut we ;eﬁe:dl;:::lll: ;t :::
i rogram. In other instances, we ma -
n::monh'::: nagg':cal‘ deal of promise bui is weuk in this or iths:: i:;sr;:‘t.
gn.““ information suggests that u;‘e try the .p:'o‘sr\::a r::x; t;i B e
i ions buill in, On still other occasions. We

m-umf:':mrl:m is a disaster. These threejlems are options that n‘r: l;\;‘e::
:;;‘c':t w‘e engage in a trial run of an educational program. l':mtion
illustration of the options dimension might be seen in.an e:n‘ B
bci;\ conducted to help in decisions about adopungh d% il
lcuI:ook series. The options in this cnse arc each of the difle

1extbook series that might be used. There is slil! another illustration.

When we evaluate 2 student’s work we have in mind a number of

. . ekl
qualitative descriptors that might be used to communicate quickly

with others about the quality of that work. or about the capability of

that student. The oprions in this cvaluative arca Are the different

alitati criptors that might be used. .
qu.“';!::::c?:d falz:el of the cube is thal of the variables we find useful

: di ions. This might include
i - ting the vatue of the differcnt oplions s '
::u::f 'I‘i-l:'e“goﬂnr costs. political acceptability. cupability of the stafT,
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amount of student growth, and the like. One illustration of 1he
decision-maker levels facet, the third dimension of our cube, can be
seen in the terms “participant,” “institution.” and “society.” These
three are levels of decision making. And, when we think about deci-
sions made at different levels, we can see slight changes in the optivns
and subtle changes in the value depicting variables.

When | start thinking about an evaluation effort, 1 visualize thut
cube. | do not know at the outset how many options are listed on that
vertical dimension or how many value depicling variables are listed
on the horizontal dimension, or for that matter, how many levels of
decision making may fit. My first task is to interact with the people
who want the evaluation conducted in such a way that we make
explicit the options to be considered, the list of variables to be used,
and the decision level, or levels, toward which the ¢ffort needs to be
focused. Through interactions with the person requesting the evalua-
tion, those items are finalized; the three, five, or seven. or how many.
options aré defined. The variables 10 be usedin describing the value of
those options are then selected, and the decision-making level
specified. My next task is (o structure the activities that will provide
the data for each cell in the cube. The specification of those activilies
accomplishes the evaluation design.

Composing the Evaluation
Appliad to "Some Stilf Do: River Acres, Texas"

The first time ] read through Terry Denny's paper with the idea of
doing u meta-evaluation of it, 1 felt woubled. 1 could not see a
heuristie tool that helped set out the options in a decision to be made
by some person or group. | read it and reread it and became more
troubled. The options did not show up. And then the breakthrough
came. Denny, by his own words, did not do an evaluation. Ruther. he -
described what people say and do about teaching and learning in
River Acres. And it is a beautiful description. Let me share with you
Just a bit of it. '

I pleases me to write this story without the additional burden of
formally judging the merit and the 1eachers practice | observed. The
fact that 7 was Ihere and not yow is of huge importance, uf course.

The Stndy

Secing may be believing, but I need more. | never see the picture
worth a thousand words. It occurs 1o me that a very few words cun
represent a thousand pictures; can represent unobservable feclings;



can reveal tomorrow's hopes and ycsterday's fears which shape
today's actions. My story is largely teachers® words. Studenis,
parents, adminisirators and others with something to say about
River Acres contribute to Its telling, Butit’s mostly astory ofand by
teachers. It wasn't supposed to turn out this way. The deeper 1
went, the mare 1 needed a place 1o pack my mind to keep it out of
trouble. [ found it in the teacher’s words.

§ began my study by looking at science instruction and then inter-
viewing tenchers and students about what they did, why they did it.
Hour aflter hour I saw teachers working, doing what Leachers al-
ways have done. Students fell into their rightful piaces, too. Fre-

after an obscrvation and interview, a teacher would say

quently
several hours of

something in a few sentences that summed up

observing for me.

Teachers would say their piece, I'd tape it or write itdown, and then
I"d read it back to them. They'd say, “Hey, that's a good idea. But
the parents would never go for it.” Or, * That sounds too radical.”
When 1°d say. 1 am going to mention it in my report.” | heard,
“Okay, but don't mention me.” The one | liked the best was, “ Okay,
you be the second Joan of Arc and 1'll come behind and beat the

drums” [ Denny. 1978a, p. I-2).

bout River Acres, Texas schools is a very antistic
$ out the cognitive ilems necessary 10
ience, and social studies instruction as

s. But it also gives you the emotional,
a beautifully

Denny's story a
piece. Its substance clearly lay
clearly picture mathematics, sc
it goes on in River Acres school
the affective attributes of thal operation as well, 1t is

artistic descriptien.

" But it is not an evaluntion. At the end of his section on the
clementary schools he says, “The clementary schools of River Acres
are pleased with what they are achieving with their children™ {Denny,
1978a, p.39). Deriny’s writing 10 this point does not make clear to me
what specific options might be being considered nor does it give me
information that weights those options differentially. As such, ldonot

clussify it as an evaluation,
From this point, the story of River Acre
high schools. At the close of the section on Westland, Denny (1978a,

p. $5) says, " | cannot pull al! this together for the reader or myself.
westland science, mathematics, socint studies arc not together inthe
minds of the students, the facully, or the district curriculum writers,
‘They are separatc aspecis of school instruction. Best leave them that
wav. On to Eastland!” He cluses the segment on Eastland with the
<atement. " There are times 10 observe und not to observe. It is like

s moves to the two junior

i i i -
ocr“::::?:l r;::;:' ;;);ué : ;:lntr :I' shoes in the morning. Well, I buught vut
' stland one morning in O¢ '

. g 1n October. A r; :

. :::; ‘:’c:l ;??ls)port us to the high schoo!? The distance isr ::':r:\:::t

AN :hnsly. ;978-..9. 7:). His treatment of the high school is

e nzed with edollomn.;. llen.Rivcr Acres hoping it would be

would be butres ‘r;:c .‘lmowmg.thal_ It would not, and feeling 1hat it

would be r than it was. Like ice fishing, trying to explui
Myco,:neln is :dlculous" (Denny, 1978a, p. 125) prin to

] ments here are not critical of T v Denny i

1 ! of Terry Denny o 4

anh: ;:-::I:I::" :'l;et;n:uelr is lhal.'ll‘erry Denny did not go :: it::h::rt,:;:

4 Pply an evaluative heurisiic | .

o ; . Just does n 3

;.: mn;:ll;:c:::::we to search for options that are being deal wi:: : l?: 'I: ilr:

thci; rclaliven:v \::tshnol; tc: ]::lem':fy and clarify options and to dete rmi'nc

Tth. Rather, the intent was to describe

limc[::::lya?f;m‘b:d wc!l._l recognize that | have said that numerous

2 beaanaat e ris .of boring you even further, I'l} repeat itagain. Itis

Continsing l<1:i.';c.:l;l|:uu:m of an educational program. [ huve a maso‘n for

_ meta-evaluation” in the face of j i

item being evaluated is not in | uation. Thisomihat the

; tself an evaluation. Thi 7]

h _ . This set -

s::::'t’a:::‘:seg;vrs me the o;;ponumly to show that dCSCripli‘:L tr:-

g ¢ aluation are different processes. As such. criteria or

Prosedures | at.wu-: use to _evnh_nlc them must differ. | cannot use the

raluatiy ofeft;:x::;.:zscnb_ed.m my earlier statements 10 determine

! escriptive study, | “Di
pose an evaluation well?" He compos:d ac;:::rt::n:‘m Did he com-

Compe_fllng the Mind

willl;\:i ::com.plis_hcd puime'r recognizes that his completed picture
i inT:::; ;r;::l::ln ;(;mm;’anid numerous minor interest points
: rendering the picture i : :
minor interest points and the mij 3 in s e
: A mujor center of inte i hoa way
that the viewer o™ rest in such i way
' y¢ is compelied 10 move fro
staying within the boundaries of i e, In doing v 1
yiny : the picture spuce. In doin :
:::::?:l;t?::‘aﬁlllii:: at:: ‘cye. ’{‘hcre is a distinct parallel belw::: l:::
‘ neva uation. Ancvaluation typically focuses
gzc:ilsli'zajor _;-.Icc:sion and just as typically touches a numberyuf m?t:::
Gealsi n.':i }.ze evaluyl.or has the tusk of arranging the work on these
JOr and minor decisions in such a way that it compels the mind 1o

ittend to the minor decisions and the major decision. In doing this, 1

the i
th:: :‘:fg;Tjntlc’f those minor decisions must direct the mind towards
\j ccision. If the work concentrates so heavily on the minor

-
2

11 opi
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decisions that it reduces the concern for the major decision, the

t evaluative report is of lesser value. If the work is done in such o way
that we cannot distinguish between the minor decisions and the major
Jecision. the evaluation is of lesser guality.

The concern for “compelling the mind” upplies in two places in
the evaluation process. 1t must be considercd as a part of the thinking
when the evaluation activily is composed. It also is extremely im-
portant as a structure for designing an evaluation report. To make this
puint clearer, let me go back to a pictorial ilustration and a painter's
thinking. Here | would like to use a picce of work done by Ted
Kautsky, one of the outstanding watercolorists in the United States
Juring the last cenlury. Kuutsky did a painting entitled “Motif

Number One, The Whar! and Fishing Shunty at Brockport. Mas-
wachusetts.” His mijor point of interest was & graceful sea gull
silhouctted against the dark, dark shudows of thut wharf, That center
of interest, however. created & major design problem. The lines of Lthe
whaif in perspective were very strong. wnd they moved the eye oul of
the picture frame very, very rapidly. When » viewer's eye lcaves the
picture frame the sensory input from the puinting ceases, Kautsky did
not want the viewer’s eye Lo leave his picture that rapidly. By adding
more detail and attention o the fishing shed ut the end of the whiut, he
slowed that movement down somewhat. But the diagonal linc at the
roof of the building paralicled the diagonal lines of the wharf. Again,
the eye was propelled out of the picture frume. He tried 10 place o
number of small bosts out inthe water. Their vertical mnsts served us
wn interception of that diagonul movement. But the intensity ol those
masts. necessary (o convince the viewer that they are in the distince,
wns not strong enough to stop the directing of the eye out of the
picture frame, He tried strengthening the foreground as a way of
stopping the rapid exit from the picture frame. That, tvo. added more
minor interest points, but did not set an arrangement in which the eye
moves from minor interest point to minor interest point. to the myjor,
10 minor interest point. minor interest point, 10 the major. His design
was complete when he added in the foreground two very strong. durk
posts that might have been holding up-a wharf or pier that no longer
caists. The addition of these 1wo darks in the foreground served to
intercept the eye as it is being propelled owt of the picture by the
Jdingonals of the wharf. They served to bring the eyc buck to the
foreground. to the rocks in the lower right foreground, and then buck
to the major point of interest. that graceful sea gull silhouctied in the
durknesy of the shadow under the whatf. T this picture your cye ¢in
move from item o item for an extensive amoutt of time und not be
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propelled out of the picture iti
ng::i' eo_mp-els thepeye to i::‘;‘tvi::t i;:t;n:n:::mon through which
maor dcc.i:‘izl:: h&: la sltma.lar p!ublcm. We start with concern for &
deserintive vu:iable ry to |de_nnl'y the options inherent in it. the value
indiviont oy oAt s that 'wnll help us determine its wonI.I and lh:
the tenib s :do p l°that_ wull.make the final choice. Permit r;u: wu
tateapraved l:’l“ b::uuanon.as an illustration. In states that hu t
level decides th k adoption process, a committee at the stute
for use in the sc::xl;mboc,k i the |ndividan ooyind E ure noce : ;}L
can make the, Seho s and thul_ the individual school or schoul sl;'si‘l‘;:nL
rst. the omion. ce as to which of these to include in their work -\:
evatuatlon prions seem to b‘e.the different textbooks. In su h :
use?” There are s:;‘:l :;::::::?:i:“wmc“ o oo Sries Sh:‘" ::
;e \ ns, i
::;::'r’:a;fhn_‘ minor decision is, “Shall ‘:':::ew;’;iht::?b‘:)::p :“:.r).
oot r:l '::r :uri schooihor shall we use some combinali;c::::
ey minor ecision is “What combination?™ To respond 10 th
e lexlbogk:‘th & request that a school be helped in deci‘.linl|=
sions as el i o purchase, we must attend 10 those minor dcci‘-
the resoonce o b ] m?jor one. Itis extremely easy 1o get caught up in
iy aloo pocto ne of the minor decisions and not serve the mqjof Itt
nothelp the schg l;n_y totry to gltend only to the major decision a;nd
coalup e sehe oI with those minor decisions. Either case creates :
L'can aorly 'l':e ?s valuable than it might be. “
study. Hisepot e oncfpt of con.apelling the mind to Terry Deany s
the reading (o ihe mpelled my mind. | was fascinated. I stuyed u? h
 knew the beopie ploml zlhn I felt 1 knew that school system. lfcltull
whom 1umop e.x r:ouﬂ close my eyes and see individuals with- -
faction. and so onPTssl € sume k-pds of interest, frustration, sutis-
pressive shilly that'are"'.y Denny dic! compel my mind lhmu;‘h u '
ncapable of wiii, |‘e;’ln my Percepliun. quite rare. Most of us 'l;‘c
this man's work. 8 4 description that hus the captivaling qunlil'). ul’
When I was s i . |
an cvalunlion“;;ll':li‘:yms Dcpny s work with the idea that 1 was duin
wis problemat I.wcvuluauu.n. the concept of competling the min:
would direm mt; rmas sc:':rchmg ﬁ:)r elements in his presentation that
devision. 1 did e ¥ :ln minor decision to minor decision to muj:u'
could nos cull o nd them. My relief, when | inally devided thut wy
e, thos rccngnil?y $ report an evaluation, was large. At the sum:
search processery r:n mx:(dc me _think uguin; the evaluation und re-
criterit thist we a1 mar| cgly different in their application. und the
Se forappraising one cannot be used identically in the
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- appraisal of another. The concept of compelling the mind, | believe,

(§0€s across processes, but its application is considerably different
when | use it in relation to a research study than in relation to an
evaluation,

Completing the Value Picture

Most artists do not strive to duplicate the subject they are paint-

_ ing. Photographic realism is an approach, but not one used by most
artists. Usually, the camera used artfully on a subject achieves photo-
graphic realism better than does a painting medium. Most artists try
only to suggest the basic elements of the-item being painted. in so
doing, we call upon the viewer to complete the details of that item.

This technique is used extensively by watercolorists. It is ex-
iremely difficult to control watercolors. Whenan oil puinter touches a
louded paint brush o a canvas, the paint stays where that touch
occurred, Watercolors, however, work with the surface. Capillary
action and gravity cause water 10 move from one point to another.
Because of these factors, it is much more difficult for a watercolorist
10 get exacling detail.

Many watercolorists have learned to use this difficuity to advan-
tnge. That advantage accrues from perceptual differences. It is well
known that if each of us looks at the same tree, the perceptual image
we form will have distinct differences, I, as 3 watercolor painter, 1

2, portray the basic ingredients of & particular kind of iree, an elm tree
v forexample.ora pine,those essential charucteristics willbeusedbya

= % ~iewer to complete that picture in his or her mind. Again, a piece of
— o work by Ted Kautsky is helpful. In this piciure Kautsky presents
< U some trees, severnl rather wii ones and n shurter one. A background
"_L' of n stund of trees off in the distance provides & dark area. When a

0 ¢ viewer examines that scene, he or she compietes & mental picture of
T2 7 thuse trees. For example. that smaller foreground tree is defined with
O ¢ considerable detail in ench viewer's mind. You know that itis a small
I pinc tree, lts general shape. its bark, Its ncedles nre all there. i we
enlurge that piclure wnd focus just on that sl pine trce, it is rither
startling to notice that the trunk of the tree s simply white paper
‘surrounded by a durk background. resulting in the vutline of utree

frunk. That is not the imuge that most of ua will huve formed when we

fowsketh ot it as u part of th& overoll compasition,

1 <nid that many watercolorists have learncd 10 use this Jdithculty
o advimtage. 101 had painted the absolute details of thut smull pine
wee and presented it 1o n number of viewers, because of perceptunl
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i
by e::::;ei: :t ‘::tult:e be an inaccuraie presentation for muny of them
oo o o ;:ir:;icng _ln a way that gives the viewer !hc::
scnglion ty to complete | picture, it becomes un accurute repre-
om
peran i::'l'eli‘::t.hr: %kl:ne occurs in evaluation as well, butinstead of
perce some.se tofopti;. u;g wu.h valuing. The selection ol an vptivn
o some set of ns is !:asaca.lh‘r a valuing activity. Each of us hus
PR thé::e use in decsdmg.to pick option A or oplions i
oo i, thams b sre p'emeplual differences when people look a;
un objec ‘.w“ iy value differences when people consider chousin
one ftemover of ers. An evaluator's task is not 1o present the singulu:
e np:;ion of the value of those options, but rather 1o
those opliousaa:d :: ::sr:::: :’hyet:i:;ﬁ':: s Ia whieh the daerio
r stances in whi risi
mn!_tghr: will u;eil‘:ros: ingredients systematically in t;;'i'rl:;:f:gm‘m
m‘.’uppllcu-. eatl ::' of this point to Terry Denny's paper has the s;cmc
I o Soee ? application of the two earlier ones. [ can apply
e e or con :' :: nghthe value picture to Denny's work. Through
e pichore Bt De;c ers, he has given me the basis for completing '
e e i t:l,l, 1 lask was descriptive, It was not his task o
B bty p: ;p' eyl;alm: alset of im_m. Rather, his task was v
1h|lcand v mu(erfully.ere value those items. Again, | think he Jdid
oy womp!er lp;;?:a‘c'l'\et;.elue !p:cl.une. 1 believe, asks us to change mirk-
e spproach u valuation. Systematic evaluation has evolved
st ——— tli':; in which the research process is revered. (ne
ol (he baslk assun ':I | ns of the research process is the idea that iruth
e in vndual‘and that if we can but perfect vur measur
ing 1 Ihc.mlmi:emuully will know that truth. When we try to d.:.:u:
o e Thee.vnlue of a number of options, we are in u diﬂcr?nl
Dl um “.p m dssumptiun thut there is a single way 10 vulue :h :
o bel:; ‘ wes not hold us. The worthofitems A, B, und (t wil.i
By o8 e s‘:me from person to person. If we, ux evialuatur
LA at nssumes l!lﬂl there ls a singulur et of val ‘;
T for lc options on which we focus, we will not sery -“ ‘m.
¢ vuhratior I-.‘n s-well. We need to employ a process that ms:r:\‘:r
o rcp;m;i:ecllves are multiple. In doing so, our work |:nar|i ;‘
urly our report g. needs to push the decision makers tu as .rho "
uluing activity as possible, It is extremely rewardli::i::'

mie o see that some of th
.. e newer mod .
muving in this direction, er models of the evaluation process ure

—
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