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A Practical Application of Reading=-Analysing-Writing
Approach in Teaching lxpository Writing

by: Jufrizal

Introduction
Vriting skill is one of important skills, not only in learning
a lanfuane itself but also for other academic purposes. leariing to
write must be ons of many tarcets in learniig a language. ‘anguase
teacher in classroom should encourage learners in such a way that
they Imow how important the writing gkill is. The ability of witing
is‘one of indicator to the success of students gnd teaching leawning
process as a whole,
In accordance with this, language teachers zhould be aware of
the difficulties and other problems in teachlnp writing far students
of inglich as a second or Toreign lanpuapo. Teachers of writing
subject often face more difficultied then. When the teacher asks
students to write in 1mg115h, they arc not able %o write , create
the text and to think 141.un@11uh. }heJ just translate their own Laig-
vase to singlishe The difficultics might be caused by: firgt, students |
have 1imiiod knowledge of Englishy second, they lowe litile exveri-
ence in reading in it, and furthermore, there is cultural interiercice
due to the difference in the style of literary and rheforical natherns
of ex»ression in their native language and target language (Kang,1993).
In general, communication (written or spoken) may be catagorizmd

into Tour types. Specifically, the four types of written commnication
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are exposition, argumentation, description and narration. MX 205
&g chosen as the topic of thig paper, thal is type of iwitten ox-
pression in which the writer intend to explain of inform something
(Wyrick, 1937),

~xposition or expository uriting in fact, is the most common
tarset i teaching acadenic writing. Consequemtly; writing, exvository
essay becomes an ideal purpose at the college of unive.sity lovel,
In ovder to arrive at the expected ability in writing exmusitory ba=
per, teacher needs to guide and engourage students whth appropriate
approaches, methods, or classioom techniques. By this way students
will be familiar with style of writing, paragraph ﬂJ’ClOD“eﬂvo idea,
Ctepie or other things related to rhetorical patiens in maglisha

As matter of fact, various approaches, melhods, or techniques
misgnt be apnlicable in teaching writing. However, s practical apyli-

cation of Reading~Analysi c-Writing Approach in teaching expository
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writing is the éuntral topic to be talked about in this paper,.
sxpository Vriting

As the nane, exposition refers to kinds of writihy pieces whoge
priseary purpose is giving information, incyclopedias, dictiona avios,
levs magines, text bool, are Lhe examples of expowsitowry wolling, It
ig alse possible to gay that most of college works: bool: renorts,
analysis of Uhenmwvna lesson plan essay éxaminations, laboratory
rosorts are dluo cxpouitor/ Urltlnﬁg.

yricl (198 15)) states that ‘a good expository essay (writing)

is more thar a collection of fac's, flgures, ‘and details, Tach es say

/

should contain a theSis statement, and'supporting'details, and should

be orpanized in such a way that makes the essay understandabile,

Instead of " a thesis statement" we have a "topic séntence” iuw single

paragranh. Phrthermore, the writer s mdln purpose is not ouly to in-
form the readers but also fo convince them that this essay explains
the subjects matter truthfully.

fo do this, a wrlter of nxnountlon has to expose his ideag in
logical way in orde; taht readers are able to folLow those WQCdS

easily. In thisg Uense, Lher are vdrlOUD ways to organise an OXDPOG L

(orv cosay (w”lLlD"), deps ending upon wlluer' vavos~ U la the most

comion strutegios of p.':U:Leru.2 o[ or*anlaatlon are the aexoloomouu by

eAamplcu, n¢oco"" anaqulu, comnarluon and contrag t, definition, clasg-

Nrs =

}lflcatlon, and casual analy81 (Uyrlck, 19J(

Those 3stLrn mav be us sed LO dev“lOﬁ a uln”lQ para;rash or and

BEGRY . Lowevor, 1u true that an ensay 1s rdrelv dcvcldﬁed comnlot—

Ly by o single Strat@”lv lhcrcfore, we just identify the kind of
expogitory csnay bv its primary trategy'of dovelonmen». Itis stated
here that o develop a paragraph the writer is susgasted to foliow
the above strxteples respe cflxclg. |
leam-nl*-‘malv :uw-‘ Ir1 Lll’l[“ (1 —A—\*l) Aqurr‘qach

I=A=tf an roach seems to be an approach to hélp students of g~
lluh &5 & second, or foreipgn language in order to GGVclov students!
ability toﬁiuﬂseﬁ themgelveu to write in acceptable Mnglishe Tt has
been found?in the early stages (Kang, 1993), According to her, this
approach is adapted decause we think that reading is the most con-
vcnieut vay to acquire 1nformatlon eXperience and Lnov1emp Scen
from thn Learners' side, by reading any types of written mate erials,
they will led?n mapy things, They w111 get information, experd once,

and knowledge that could'bé dpplled 1at+or Lo writing activities,
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Other componcnt of this approach is analysinge Anadysing in reads
ing process aid writing process is also the impor bant activitye Passone
{n Lang (1993) points out that'learniﬁg to write is largerly a process
of learning to think more cléarly. By recognizing logical thinlking
in vhat they read, studénts will be able to use this knowlelge and
orgehize and develop ideas in their. oun writing. Tt nmeans that afier
roading uritten materials, the learners are to analyse and recognize
syniacoic and rhetorical pattefns from the texts. They will be familiar
vith the logical th{ﬁking of writer in org&nizing'paragrayhs. vonseq—
uently, are able to see the elements of paragra hs. And of course,
having this skill, students are expected to apply and able to creat
heir own writing taske B c

\Uriting is the other component of this approach. It's certain
that it will be the terminal for whole activitics of this approach.
Afetr the students read and analyse the written materials (texts),
they are asked to write. Firstly, let then to write a ghort paragraph,

and then continue to ¢reat paragraphs in order to come to ar ©52847e

A Practical Application of R-A-VW Approach in the Classroon
Since it is possible to have some practical applications . of this
approach, the following discusnion is just one among othor possible
practical applications..Asbothér language skills do, selection of
materials is also imporfant in writing class. These are some criteria
sugeested in selectiﬁé materials for raeding and analysing activitiess
1. ‘ithe materials nust be of ‘mome interest or informational value
to the sthdents. ’ o o : .
2« The materials should be short-or a little longer bul not too-
much longer than composibdion students are expecied to write.
3. The materials should be at an appropriate level of diificulty
that is within the students' ébility to read and analysce

I, The materials should be well constructed A
| (adapted from Kang;1993).

Letis see now.stages in'teaving practice:

There are two siages in. teaching procedures: langvage injut and
writing practice. Language input is expected to be the students' pro-
perty before and during writing practice. Language input includes
reading and analysing. While the writing practice is the applicat-

ion of students' information, knowledge, and experience.

1. Ianpuage input

At the beginning of the teaching learning process, the teacher
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gives to the students sémpie materials. First, students are asked

to read the model carefully and answer some Comprehension'questions.
Then they are required to analyse its organization and content. In
this activities, teacher asks students tovrecognize a). the topic
sentence, b). the supporting details, ¢). the method df'developmcnt,
and d), the technique of support.

n the analysing activities, the teacher gives students puide-

lincge "he following guidelines are regarded as guite appropriate in

7o underline the topic sentence and circle the key words e
--&e Tind the supporting details and the pattern of paragfaph.
5« note the important elements of the paragraph. | ,
: - ~ (adapted from Kang, 1993)
Above guidelines are supposed to analyce a sample parograph,
Ve hope then the students will have a dlear picture of Whgt an expo-
sitory paragraph is like and how the author develops his thoushis.
As the continuation, it's allowed.that the teacher addresses students
to know more about all major rhetorical techniques of paragraph des
velopment, ' :
¥or the higher level or higher grade of students, the teacher
leads them to analyse an essay, 'To do tﬁis, firdt let students low
how each part contributes to the siruture of the whole cssay Thﬁu,l_;
help them to analyse the components of an essay. Kang (199%:32)
sugpesis to find the following essay compoﬁents: |
ae the over all organization and raragraph structures
be the thesis statement of the controlling idea aad smﬁportiﬁg
details, N » . ‘
Ca devices used to ensure cohierence.
de the method of development, and
¢« the function of each pafagraph.
liaving the components of the péragraph and an eséay, students will
learn the schematic structure or gencral out-line of exposition
(Reid in Kang: 1993). 'The general schematic structure of an oxposition

cen be shown as the Tfollowing:

Paragraph o - issay
Introductory sentence . introductory parasraph
Body Body paragranhs
(details)

concluding sentences . concluding paragraph



>
Kong (1997%) also says that the main purpose of this activities

is lo develop studeits’ discourse competenco receptively and holp

them met a scnse of organization, Analysis of the niodels conscloualy

will omabie the students to out line and write their emsy (paragranh)

more efectively. In the same idea, Frank (1983) supoorts that tho

out line is very important in puiding writers (students) in the comne

struction of pewographs,

2« Mriting practice

Uith the knowledge, experience, and fraining acquirad from the
comprehcnsible language input, students are ready to write. During
vriting practice stage, the students proceed though the writing pro-
cess; brainstroming~writing—revision.

a. Prainstroming. Brainstroming is a pre-=writing {echnique whou
the aim is lo help students generate ideas. It happens to a writer
when he begins to write, so many = ideas come to his mind. 211 of ihoe
ideas are woelcome. Limitation of the topic and state a geod topic
suntence of a good thesis statement is a way to control the ideas

.

In the classroon, teacher may assign students ¢ topic, and
divide them into groups. Dach group discussaes the topic freely,
jotting words down, facts and ideas relatéd to the t0p¢g._wdch stu-
dents may contribute his ideas and other comments. 'they are aiso pos-
sible lto put sentences and phrases in a schene‘df para&ruph whigi
will be reorganized in the next activitys A

be Uriting, Coming to this activity, studentsAcan begin to or-
ganize their ideas based on the rough notu”. First, ask stndenin to
forimlate a supnorted topic sentence (in a ulnGlu paragr“,h) or
supporied thosis statement (in an o;ooy). ihen ask them to oxpand
the topic suntence or the thesis statoment with supporting deteils .

.

it's in sinple paragraph, it is cnough to SUH)OLL with soite son-

[nl
]

teiice ag the details. Yhile in an essay the thesic siatement is Sup—
porried by scveral topic sentences which will be develenod into SOV
ral proagraphz,

Vhile writing, students aie encouraged to nay atteniion to the
syntactic and rhetorical. patterns snd writing technigques learined from
the wrilten input. This is the time for tho students to avply lmow-

cdge and 5kill of structure, vocabulary, and other linsuistic com-
perciices They are to express ideas other experiences throush words
and senteuces,
Egzigigg. ferpuson in Rang (1993) claims thet revigion nrovide

an opvurtunity for the writer to reviow and rocxamine hic wvorly, which
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is & cusontind part of the wrlulng process. In order Lo have a sood
result, it ig ““qnlr'd ﬁ;;o three ~evisionss; the teacher of writing
cless ig ecessary to consider the level of revisions uppllod to the i
Students! COMpOnltlon. The three rovisions are: 1, 301f«corruction, |

de mOOT cevaluation, and 3. the writer'g consideration of the veaderts

r
- sy

= i
Self-corroction in this case isg that the revision douio by theo
students himsclf, jnch student is agked to vtead his composition row
veral timon carcfully and critically. While the teacher ig available
to answer qucstlons and to help students.whenever neces ar",.but she
allows thnm to first figure out on their own the reagont: v thoir
orrocs and how they can correct them (Wood, 1993). "o voint o bo
evaduated include the organization, coherence, .languége, and necho-
nic of comnoUltlon. Teacher is suggested to mive cenough time to the

B

gludents jin reviﬁinn their compositon.,

The second cvaiuarlom is called peer evaluation. Yhig activity
is donce in pairs or in small groups in the classroon, Students exe
chango his/hor COMUOolthH with friocnds, Let them to read, analysa,
critisize and comment theip friends?' work, According to'I hang (1993)
this uvaluatlon brocess will give students more than once chance to
perfect their work, The aspect to be ovaluated 1nclude neinly coﬁteut,
orzanization, and 1anguagc This will have a positive input on stu-
donvs writing development, | ‘

‘Yhe thirg revision isg the most imhortant'part'of~thb final o=

visior. It g the writer'g consideration. of the readeris views,
e dde of this aot1V1Ly is that any comments, critics or othor ip-

put made by reader are considered., The students writar should i,
atieintion carefﬁlly at the marks and comnentg of anybody olazc, Dut
~the final result is fully writer's decision., The student i tor nay
have other considergtion and logical. thlnklag for the mnclrLy or the
rinal result, on this occasion, . the toacher tust be Lhe inspirator,
motivetor, or advisor for the further and higher quirlity o1y teachi ng

eXpository writing for ISP/ studentg,

Conclusion
Th0~ﬁrnctical applicatlon of the R'A Y approach can be uged in
any 58U/ 0L class if the s tudent have attained the necessary lcvel
of eompetence in anlish.‘K '8 Shu-min § a lecturer i 51 at U
teachers University) round that this approach worked well through

2bout two seomosters oXperiment. And it ig supposad and believed



" /
thot this pracltical application cam work well in the writing class
of ‘nglish Gepariment IKIP Padang as well. And it is tpue tnat the
lecturer of writing should make the application approprifte with

the studonts? level,
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