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1. Introduction 

In Indonesia, EFL (English as a Foreign Language) 

reading comprehension is by far the most important of 

the four language skills. Certainly, in the English 

curriculum, EFL reading ability of the students is the 

main emphasis. In other words, reading comprehension is 

the crucial reason why the language has to be taught to 

the students beginning from Junior High School up to 

University. Consequently, effective and efficient teach- 

ing strategies for that. particular ski1 1 should be used 

by the teacher to improve the reading skill of the 

students. Otherwise, the existing quality of the stu- 

dents' reading skills will never be improved. 

Institute of Teacher's Training and Education 

Padang - Indonesia (commonly called IKIP Padang) is one 

among many other institutes, universities, and colleges 

in Indonesia which is responsible for preparing teach- 

ers. Graduating from this institute, the students are 

supposed to be teachers of a particular subject, such as 

biology, chemistry, English, Bahasa Indonesia, etc. at 

high schools. 

The students of the English Department (ED) of 

IKIP Padang, for example, when they have graduated from. 



this Department, are supposed to be English teachers 

at the Junior and Senior High Schools. They are going to 

be responsible for the improvement of the existing 

quality of English teaching in secondary schools. Conse- 

quently, they have to be prepared for that challenge. 

Since the main objective of teaching English is reading 

comprehension, it is reasonable for the ED lecturers to 

prepare their students to be good reading teachers as 

well as efficient and effective readers. 

Dealing with these priorities, the main emphasis of 

the ED curriculum has been focussed on reading compre- 

hension and the skills of teaching. The students take 

five courses on reading comprehension (Reading I to V), 

4 credits for each, along their studies at the ED. It 

means that they have to attend 5 semesters for those 

courses in which they have to learn how to read as well 

as how to teach reading. Reviewing the current views and 

findings of reading comprehension for their implementa-. 

tions to the teaching of EFL reading comprehension at 

the ED IKIP Padang is therefore considered by this 

author to be beneficial. 

This paper discusses the implementations of recent 

research findings in reading to the teaching of EFL 

reading comprehension at- the ED of IKIP Padang. The 

discussion will be divided into three parts. First, the 

theoretical framework of this paper will be discussed. 

In this part, the recent developments of the concepts of 



reading comprehension, the research findings, and the 

interactive models of reading comprehension will be 

discussed. In addition, the proposed model of reading 

comprehension will also be presented. Second, the impli- 

cations of the concepts, the research findings, and the 

proposed interactive model on the teaching of EFL read- 

ing comprehension at IKIP Padang will be presented. This 

part will also provide an example of teaching reading 

comprehension for the ED students of IKIP Padang. The 

conclusion will be given in the last part of this paper. 

2. Theoretical Framework 

2.1 The C o n c e p t s  

The development of concepts and research in reading 

comprehension have developed rapidly in recent decades. 

Several interesting views of reading comprehension 

confcepts have been introduced by some experts. They 

believe that reading comprehension is not only a simple 

decoding process but rather an very complex process. 

This idea is firstly in£ luenced by developments in psy- 

cholinguistics. 

It has been recognized for some time that, in first 

language, reading is not a passive process, but active, 

and in fact interactive process. The well-known expo- 

nents of this view in native language reading are Good- 

man (1967) and Rumelhart (1980). Goodman depcribes 

reading as a 'psycholinguistic guessing game' in which 



the reader reconstructs and hypothesizes the message a 

being encoded by the author. Smith (1971) and Rumelhart 

(1980) explain that reading comprehension process is not 

only involving the printed words but also prior knowledge 

of the reader. 

This idea,' well-known as a psycholinguistic model 

of reading, later began to have an impact in views of 

the second language reading comprehension. In this 

model, the readers reconstruct the message which has 

been encoded by the author. In other words, the readers 

are not supposed to use all of the graphic symbols but 

make predictions and confirm them with their background 

knowledge. The role of the background knowledge in 

comprehension has been formalized as schema theory 

(Carrell and Eisterhold, 1988). In this theory, the 

previous acquired knowledge is called background knowl- 

edge, and its structures are called schemata. 

According to this theory, there are two basic modes 

of information processing, called bottom-up and top- 

down. Carrell and Eisterhold (in Carrell, 1988) explain 

that "bottom-up processing is evoked by the incoming 

data...... Top-down processing, on the other hand, 

occurs as the system makes general prediction based on 

higher level, general schemata and then searches the 

input for information to fit into these partially satis- 

fied, higher order schemata (1988: 76-77)". 

Furthermore, in a reading process, bottom-up and 



top-down occur simultaneously. Effective and efficient 

reading requires both bottom-up and top-down which 

operate interactively (Carrell, 1988). This idea later 

became popular as the interactive approach in reading 

comprehension. 

However, only recently has foreign language reading 

been viewed as an active as well as interactive process. 

Several second language reading exponents, such as 

Carrell (1988)) Grabe (1991), and Mikulecky (1990) 

acknowledge that, in reading process, the readers not 

only depends on the written text but also on their 

background knowledge, experience, culture, c,onceptual 

ability, metacognition ability, and their knowledge. of 

the 'world'. The textual cues are only a part of compre- 

hension that they need' to process interactively with 

those other sources of information. However, EFL readers 

may only depend mostly on the written information when 

their background knowledge and the knowledge of the Eng- 

lish speaking 'culture are minimal. 

In short, as the framework of this paper, EFL 

reading comprehension will be considered as an interac- 

tive process. The description of the nature of EFL 

reading comprehension has to account for the notions 

that fluent reading is rapid, purposeful, interactive, 

comprehending, flexible, and gradually developing 

(Grabe, 1991). In other.words, reading is a very complex 

process that takes considerable time and resources to 



develop. Consequently, it is not a simple skill that can 

be taught in only one or two courses. 

2 . 2  The R e s e a r c h  F i n d i n g s  

With efforts to improve instruction, research on 

reading comprehension have grown remarkably in the last 

15 years. The importance of background knowledge, 

cognitive ability, socio-cultural factors, and the read 

ing strategy of the readers as well as written informa- 

tion became important issues. The interaction of these 

variables became of interest to researchers. 

Several pieces of research have been carried out to 

see the role of background knowledge in reading compre- 

hension. Carrell (1984, 1987), for example, has inves- 

tigated the usefulness of background knowledge on ESL 

reading. She found out that activating content schemata 

plays an important role in students' comprehension. She 

also argued that a lack of content schemata activation 

is one source of difficulty in ESL reading. Alverman 

(1985), in addition, investigated that prior knowledge 

activation influenced comprehension of compatible. and 

incompatible texts. On metaphorical processing, Baldwin 

(1982) found out that the schemata have a very meaning- 

ful impact. Knowledge on the culture, furthermore, is 

also believed to influence comprehension (Reynold, 1982; 

Carrell, 1987). 



Other research dealing with formal schemata has 

also been undertaken. Barnett (1989), for example, found 

that formal schemata is a significant contributor to 

comprehension. An important implication for the teaching 

of EFL reading comprehension is that the students need 

to activate their prior knowledge in term of formal and 

content schemata before they begin to read. If they do 

not have much prior knowledge, the teacher could find it 

useful to them to give advanced-organizers from which 

to interpret the text. 

The belief that cognitive ability influences 

learning has been recognized for such a long time. In 

reading comprehension, the influence of the readers' 

cognitive ability has also become one of particular 

research area. Even for an' early reading program, com- 

prehension is determined by cognitive ability (Stano- 

vich, 1984). Nuttall (1982) also believes that this 

component is determinant in comprehension. Devine (in 

Carrell, 1988), in addition, studies the role of read- 

ers' conception of reading and their cognitive ability 

in its relation to their reading performance. He found 

out the there is high correlation between them. 

Furthermore, the strategies of the reading process 

determine comprehension (Coady, in Carrell ti Eisterhold 

1988). Several studies on the importance of this aspect 

have also been done. In reading comprehension, several 

different strategies are followed by readers. Some 



strategies have positive as well as negative effects for . 

comprehension (Grabe, 1988; Alexander, 1988). 

In conclusion, research on the interactive ap- 

proaches for reading comprehension has reported that 

reading processes requires several sources of informa- 

tion from the readers and .the texts. For that reason, 

research in reading has shown that reading is a very 

complex process. 

2 . 3  I n t e r a c t i v e  Models of R e a d i n g  

Since effective reading needs both bottom-up and 

top-down processes, an interactive model of reading is 

acknowledged to be the most satisfactory. There are many 

different models of interactive reading comprehension 

that have been introduced by a number of scholars. 

Rumelhart (1967), as quoted by Samuels and Kamil (1988), 

introduces a model consisting of several components. 

They are, namely, input from the text (VIS, visual 

information sources), the feature extraction devices, 

pattern organizer, semantic knowledge, lexical knowl- 

edge, and the graphic knowledge. They are all integra- 

tive to developing .the most probable interpretation. 

Each source of information will converge upon the pat- 

tern synthesizer. These sources of information which 

provide input simu1taneous1y. The pattern synthesizer 

has several functions such as accepting input, holding 

up the information, and redirecting the input as needed. 



Since the publication of Rumelhart's model, there 

have been other notable efforts done by other scholars. 

Coady (1979) presents another model of reading that 

simply involves conceptual abilities, background knowl- 

edge, and process strategies. From his model, it can be 

inferred that he is presenting an interactive model 

which is simply developed from psycholinguistic applica- 

tion on reading comprehension. He believes that back- 

ground knowledge interacts with conceptual abilities and 

process strategies. 

More recently, Wilson (in Saukah 1990) proposed his 

model that involves a number of different sources of 

information to construct meaning. Wilson puts prior 

knowledge and inference skills as the central devices 

that confirm or disconfirm the input to get to the most 

appropriate comprehension. His model shows that readers 

use vocabulary meaning, grammar, cohesion, and passage 

structure to help them to confirm the information from 

the text. 

Each model has tried to describe the model of 

reading process from different perspective. While those 

models tend to draw upon conceptions of reading process 

that have preceded them, it does not mean that any 

earlier models are not useful. Since all models are 

interactive models, they may give special emphasis on 

some particular aspect. 



2 . 4  The  Proposed Model 

On the basis of the concepts, the research findings, 

and the existing interactive models discussed above, 

the writer proposes a model of reading comprehension. 

This model is synthesized from the models introduced 

earlier. The model can be seen as follows: 

THE PROPOSED INTERACTIVE MODEL OF READING PROCESS 

CONCEPTOIL / COG- 
NITIVE ABILITY 

PROCESS STRA- 
TEGIES 

OBJECTIVE u 

BACKGROUND KIOWL- 
EDGE / SCHEMATA 

READING HOTIVA- ri 
This model shows that there are six main components 

that happen interactively in reading process. They are 

cognitive / conceptual ability, reading purpose / objec- 



2 . 4  The Proposed Model 

On the basis of the concepts, the research findings, 

and the existing interactive models discussed above, 

the writer proposes a model of reading comprehension. 

This model is synthesized from the models introduced 

earlier. The model can be seen as follows: 

THE PROPOSED INTERACTIVE MODEL OF READING PROCESS 

I COICEPTUAL , coo- I I XITIVE ABILITY I 
PROCESS STRA- 
TEGIES 

READING PURPOSE/ 
OBJECTIVE 

READING HOTIVA- ri 
This model shows that there are six main components 

that happen interactively' in reading process. They are 

cognitive / conceptual ability, reading purpose / objec- 



tive, background knowledgel schemata, reading motiva- 

tion, reading process strategies, and the written infor- 

mation. 

The input from the text (written information) may 

consist of several components such as topic/content, 

passage structure, cohesion, grammar, vocabulary, cul- 

tural value, and style of the writer. In order to come 

to a better comprehension, information is proceeded 

interactively with the other five components. The read- 

ers should have certain objectives, motivation, back- 

ground knowledge (schemata), conceptual ability which 

they bring into a process with different strategies for. 

comprehension. These are all beneficial if the readers 

can use appropriate process strategies. 

It is clear, however, that this model is somewhat 

different from the previous models. In the proposed 

model, purposes and motivation of reading are included. 

The inclusion of these aspects in the model is because 

purposes and motivation are seen as important factors 

that influence better comprehension (Alexander, 1988). 

Some other learning experts also acknowledge that with- 

out motivation, learning will never be success. Motiva- 

tion, in this case, may come from the students them- 

selves (intrinsic) or from outside motivation (extrin- 

sic). Establishing purposes in reading process is also 

believed to have an effect on better comprehension. 

Reading without an objective is probably the same as 



getting into the jungle without directions. Yet none of 

the established models explicitly put these two compo- 

nents in each model. 

Another argumentative aspect of the proposed model ' 

is that the process strategies are put as the central 

component. The writer believes that the input from the 

written text, background knowledge, cognitive ability, 

motivation, and the reading objective will not reach 

the output, comprehension, 'if the reading process is not 

appropriate. In other words, how influential the other 

components are, they still depend on the process of 

reading itself. Process strategies will determine the 

achievement of the established purposes. 

This argumentation can be made senseful through the 

following meta phorical example. A house mother who 

wants to make "Rendang" (a specific food made of beef 

with several spices, a Padang regional food) should 

follow certain fixed-steps. Using different steps or 

even different quantity of the spices, she will .not be 

able to make Rendang even if the spices and the beef are 

the same. 

In pedagogical aspects, on the other hand, process 

is also acknowledged as a determinant factor. The learn- 

ers will obtain particular skills when they themselves 

and their teachers use suitable and appropriate p;ocess. 

Much research points to the importance of the process of 

reading (Alexander, 1988). 



3. The Implications to the Teaching of the Reading 

Comprehension at IKIP Padang 

EFL reading instruction for the ED students of IKIP 

Padang is primarily taught for two purposes. First, the 

students should be taught in order to be able to read 

effectively and efficiently. Graduating from the ED, 

they do not have any difficulties in comprehending 

referential materials for developing their knowledge on 

teaching or any other kinds of materials. written in 

English. In other words, they may become effective and 

efficient readers. 

Second, since they are teachers to be, they also 

need to know how to teach EFL reading comprehension to 

their students in the future. This aspect seems to be 

forgotten by some reading comprehension lecturers at the 

ED of IKIP. Mostly, the lecturers consider that this 

aspect should be the responsibility of the language 

teaching methodology lecturers. 

The writer believes that these two purposes, how to 

comprehend and how to teach comprehension, can be inte- 

gratedly applied in the teaching of reading comprehen- 

sion at the ED of IKIP Padang. The students need to be 

taught strategies to be effective and efficient readers 

as well as how to apply these strategies in teaching 

reading. This can be done through providing them with 

reading materials about teaching reading skills. Be- 

sides, the materials are also supposed to deal with the 



reading skills. Before, reading materials were taken from 

certain textbooks of reading such as Hill, Alexander, 

Dubin, etc. which seem to be mostly irrelevant for the 

students. Besides, the emphasis was only reading to 

answer comprehension questions of the provided texts. 

Some other materials were also used, but the purpose was 

only for the sake of what to comprehend rather than how 

to comprehend. 

As the implications of the theoretical framework 

suggested above, there is a need for skills such as 

guessing meaning from context (word-attack skill), 

skimminglscanning, making inferences, and evaluating the 

information written in the text. For the reading teach- 

ers, providing the students with these skills and a 

range of effective approaches could be part of the main 

goals of instruction. Included in these skills are also 

defining objectives for reading, prereading activities, 

questioning, and taking notes. 

So, the writer agrees with many experts who attempt 

to understand and explain the fluent reading process by 

analyzing the reading process so it is divided into sub- 

skills. In the teaching processes, the ideas from Miku- 

lecky (1990), for example, who identifies that . the 

component skills in reading can be divided into several 

sub-skills (e.g. previewing and predicting, specifying 

purpose, questioning, drawing inferences, etc.) are 

workable. The writer also supports Grabe (1991) who 



proposed that there are at least six general component 

skills in reading comprehension. They are automatic 

recognition skills, vocabulary and structural knowledge, 

formal discourse structure knowledge, content/world 

background knowledge, synthesis and evaluation 

skills/strategies, and metacognitive knowledge and 

skills monitoring. 

In their implementation, there are some important 

phases for the teachers to consider. The first phase is 

designing the materials which will color the teaching. 

The second phase is the teaching process itself. And the 

third phase is the evaluation. These phases will be 

discussed briefly below. 

3.1 The Material Design 

For this phase, the writer of this paper proposes 

to emphasize the importance of the selection of the 

material by considering the appropriateness of the 

materials for the ED students of IKIP Padang. The appro- 

priateness of the material can be seen from several 

aspects. They are the level of the students; the cultur- 

al boundaries of the text; the interest of the stu- 

dent; and the appropriateness of the text in term of its 

vocabulary, its content, and the background knowledge of 

the learners. In addition, it is suggested the materials 

should include both reading comprehension skills and 

teaching reading skills. Other reading materials can 



also be used for the purpose of extensive reading or 

enrichment. 

The authenticity of the material should also be in 

the intention of the material designer. It is suggested 

that the material is taken from articles. of English 

teaching magazines, newspapers, or any other materials 

which the students can easily find them in the library. 

In other words, the availability of the material should 

also be under consideration. 

Dealing with the reading skills, the writer agrees 

that the skills can be divided into sub-skills (Miku- 

lecky, 1990; Grabe, 1991). So, the syllabus of reading 

comprehension can be arranged with the focus on the sub- 

skills, such as context clues, pre-reading, identifying 

objectives, and also inferencing. The materials that the 

students going to read are about these sub-skills. 

Besides, for extensive reading, the students can be 

assigned to read other materials which are relevant to 

their level and interest. 

3.2 The Teaching Process 

The second phase is the teaching process. In teach- 

ing EFL reading comprehension to the ED students of IKIP 

Padang, the teaching strategies should be directed to 

enable the learners to be effective readers and effec- 

tive teachers. It is suggested that the teaching can be 

grouped into three steps namely pre-reading, whilst- 



reading, and post-reading (Chastein, 1988; Mikulecky, 

1990). In each phase, several interactive processes can 

be variously done both by the teachers and the learners. 

Pre-reading activities, from the teacher point of 

view, are a step to prepare the learner to activate or 

build up their background knowledge, help the students 

to formulate the goals and the purposes of reading, 

discuss reading strategies, and focus attention of the 

learner (Mikulecky, 1990). Providing advance organizers, 

information or activity which helps students to organize 

their thought and ideas before reading as a bridge to 

come to reading process, are important for the teacher. 

In these activities, the teacher may choose one or 

several activity(ies) appropriate for their students. 

However, variations of techniques are considered to be 

more helpful for building the students' motivation. 

From the students point of view, at the pre-reading 

stage, they should be aware of their reading objectives 

or purposes and metacognitive skill in which they should 

be aware of their own cognitive process, preview the 

text, and activate prior knowledge. This activity will 

encourage them to relate what they already know with the 

information provided by the text. In case the students 

do not have enough prior knowledge, the teacher should 

provide them through various ways. These are important 

characteristics of an interactive ,approach to reading. 

Different techniques and strategies have been 



strategy in which the readers predict, and then read to 

test their prediction by involving prior knowledge. At 

last, essential reading is a technique in which readers 

also survey the text before reading. In reading, they 

track the point and modify their predictions. After 

reading, they think and relate the point to their prior 

knowledge and evolve the main idea. 

Whilst-reading activity, as the second phase, is 

devoted to reading and comprehending the text which the 

students may have been assigned to read. At this stage, 

the readers try to find the answer of the questions they 

have formulated at the pre-reading activity, finding 

main ideas, details, confirming and rejecting the hy- 

pothesis, reformulating the guesses, and such other 

activities. 

Textual analysis is also considered useful, such as 

analyzing the format of the text, concept mapping/web- 

bing, or even grammatical analysis of the text. Concept 

mapping/webbing is considered appropriate because, in 

this activity, the readers are required to activate 

their knowledge about the general and specific informa- 

tion in the text by putting the key concepts of the text 

into a kind of map, diagram, chart, or scheme. Reading a 

text on a traffic accident, for example, the students 

may put the key information in the center of a concept- 

webbing by circling it. Then, the students put the other 

key information, such as the place, the victim, the 



time, and the other situation in such a way that these 

key information seem to form a web. This skill can be 

developed by teachers through practice. In this case, in 

addition, the readers might be asked to make the scheme 

or diagram. 

Furthermore, it is suggested that, in the whilst- 

reading phase, the analysis of the contextual and cul- 

tural content of the text is done. The students are 

asked to discuss whether there are some cultural values 

found in the text that are familiar or unfamiliar for 

the students. Furthermore, they can also discuss some 

problems arose by the contextual background of the text. 

These all may be done in various techniques that appro- 

priate for the students. To analyze them, discussion 

among the students are supposed to be more interesting. 

The last phase of the classroom activity is post- 

reading activities. In this phase, the teachers and the 

students' responsibility is to clarify, evaluate the 

information, paraphrase, make judgment, and apply the 

idea from the text. In short, making summaries and 

criticizing of what has been learnt from the reading 

text is the main focus of this phase. 

Exercises extending from the text can also be done. 

There is also a place for exercises focussed on the text 

itself in the post-reading phase. These exercises can be 

done by asking the students to find out other texts on 

the same topics with the text they are reading. They are 



asked to compare the texts to identify the similarities 

and differences. This activity will enrich the students 

knowledge on the topics, commonly on the skills being 

taught or skills to teach. 

3.3 The Evaluation 

It is widely acknowledged that there are many ways 

the teachers can do for the evaluation. They can use 

objective or essay tests with their various types such 

as multiple-choice, true-false, cloze procedure, match- 

ing item, and short answer. The most important, however, 

the writer would like to suggest the test makers to 

consider the followings: 

1. The test should be valid (measure what is supposed 

to measure) and reliable (measure the students abili- 

ty consistently). 

2. The test should measure all comprehension levels 

(literal, inferential, and evaluation) with the 

emphasis on inferential and evaluation levels of the 

skills and sub-skills being taught. 

3. The test materials should be appropriate in term of 

the students background knowledge and vocabulary & 

syntactical complexity of the text. 

4. The types of the test should be mixed with one anoth- 

er for the interest of the students. 



3.4 An Example 

3 . 4 . 1  Background 

In this part, the writer gives an example of how 

the integrated skills, reading comprehension skills and 

the teaching skills of the reading comprehension, are 

taught. The material is prepared for the 2nd-year stu- 

dents of the English Department (4th semester) who are 

taking "Reading Comprehension (RC) 111" as the continua- 

tion of RC I & 11. All of the students have passed RC I 

and I1 in the previous semesters. 

As the continuation of RC I and 11, RC I11 aims 

at developing several sub-skills, such as pre-reading 

skills, taking notes, identifying general and specific 

idea, understanding cohesion and coherence, and under- 

standing types of text development. However, the skills 

'they have acquired in RC I and I 1  are more developed. 

3 . 4 . 2  Topic/Skill: Understanding Cohesion/Coherence 

3 . 4 . 3  Aims and Objectives of this lesson: 

The main purposes of this lesson are: 

1. to develop the students understanding on coherence 

and cohesion. 

2. to increase the knowledge of the students on how 

to teach cohesion and coherence. 

3 . 4 . 4  Class Time: 3 x 50 minutes (one meeting) 



3.4.5 Teaching Procedures: 

-Pre-reading Activities: 

Activating background knowledge of the students on 

coherence and cohesion by: 

1. asking the students what they already know of 
\ 

coherence and cohesion (the teacher writes down 

the words on the board). 

2. giving short scrambled sentences, asking the 

students to rearrange the sentences into a good 

paragraph and find some key information (cohesive- 

ness or coherence) for arranging them. 

3. discussing the paragraph arrangement of the stu- 

dents. The teacher asks 3 or 4 of the students to 

write their arrangements on the board and,together 

with the students, chooses the correct one with 

the reasons. 

-Whilst-reading Activities: 

1. The teacher briefly explains, if possible by using 

transparances, what coherence and cohesion are. 

This explanation is based on the article given to 

the students. 

2. By following the direction from the teacher, the 

students skim the text to find the general infor- 

mation. 

3. The teacher groups the class, 4 or 5 students 

each, and gives them a new text on coherence and 



cohesion or on how to teach them. The cohesion and 

cohe'rence markers of the text should have been cut 

out. The teacher, on the other hand, may also cut 

the text paragraph by paragraph. 

4. The students, in their group., are asked to rear- 

range the paragraph and fill in the missing mark- 

ers. 

5. After the discussion, the teacher asks the groups 

to report the results of their discussion. 

-Post-reading activities: 

1. The teacher discusses with the students if there 

are some ideas from the students about the text. 

2. The teacher assigns the students to find any other 

texts on both cohesion 6 coherence and how to 

teach them for extensive reading. 

3. The students write the main ideas of the text they 

have read, and bring the to the class for the next 

meeting. These ideas will be the topic for discus- 

sion for that meeting. 

The classroom activities may vary from one to 

another activities. However, the three phases-- pre- 

reading, whilst-reading, and post-reading-- are proposed 

to be followed by teachers. In other words, variations 

of the classroom activities are suggested for better 

results. 



4. Conclusion 

The emerging views of reading comprehension consid- 

er that reading is a very complex process. It is ac- 

knowledged that, by the influence of psycholinguistic 

development, reading is considered as an interactive 

process which involves both bottom-up and top-down 

processes. Research findings have shown that levels of 

comprehension are influenced by many factors such as 

background knowledge, conceptual abilities, and the 

written texts. Different experts, furthermore, proposed 

different interactive models of reading comprehension to 

figure out whatever factors are involved in the interac- 

tion. The writer of this paper proposes a model which 

consists of several components such as background knowl- 

edge, cognitive ability, motivation, purpose, the writ- 

ten information, and the process strategies. 

The writer suggests that teaching EFL reading 

comprehension to the ED students of IKIP Padang should 

be focussed on both the 'learning of reading skills and 

the teaching of reading skills. In order to be more 

effective, the appropriateness, the availability, and 

the authenticity of the materials should be under con- 

sideration. In its application, therefore, three phases: 

pre-reading, whilst-reading, and post-reading activities 

can be followed with various techniques and procedures. 



BIBLIOGRAPHY 

Alexander, J. Estill. 1988. Teaching reading (3rd ed.). 
Boston: Scott, Foresman and Company. 

Alverman, Donna E. 1985. Prior knowledge activation and 
the comprehension of compatible and incompatible 
text. Reading research quarterly: 20.4:420-436. 

Baldwin, R.Scott. 1982. The impact of sub-schemata on 
metaphorical processing. Reading research quar- 
terly: 17.4:528-543. 

Barnett, M. 1991. Reading development in second Ian- 
guage: theoretical, empirical, and classroom 
perspectives. New Jersey: Ablex Publishing Corpo- 
ration. 

Carnine, Douglas, Silbert, J., Kameenui, E.J. 1990. 
Direct instruction reading. London: Merrill 
Publishing Company. 

Carrell, Patricia L., Devine, J., Eskey, D.E. 1988. 
Interactive approaches to second language read- 
ing. Cambridge: Cambridge Univ. Press. 

Carrell, Patricia L. 1984. Evidence of formal schemata 
in second language comprehension. Language Learn- 
ing. 34.2:87-112. . 

Carrell, Patricia L. 1987. Content and formal schemata 
in ESL reading. TESOL Quarterly. 21.3:461-481. 

Carrell, Patricia L. and Eisterhold, Joan C. 1988. 
Schema theory and ESL reading pedagogy. Interac- 
tive approaches to second language reading, 
Carrell, P.L., Devine, J., Eskey, D.E. (Eds.). 
Cambridge: Cambridge Univ. Press. 

Chastain, Kenneth. 1988. Developing second language 
reading skills: theory and practice. New York: 
Harcourt Brace Jovanovich Publishers. 

Coady, James. 1979. A psycholinguistic model of ESL 
reader. Reading in a second language, Mackey, R. 
(ed.). Massachusetts: Newburry House Publishers 
Inc. 

Devine, Joanne. 1988. A case study of two readers: 
models of reading and reading performance. Inter- 
active approaches to second language reading, 
Carrell, P.L., De'vine, J., Eskey, D.E. (Eds.). 
Cambridge: Cambridge Univ. Press. 



Gebhard, Jerry G. 1987. Teaching reading through assump- 
tion about learning. English teaching forum. 
23.3: 16-20 

Goodman, K.S. 1967. Reading: a psycholinguistic guessing 
game. Interactive approaches to second language 
reading, Carrell, P.L., Devine, J., Eskey, D.E. 
(Eds.). Cambridge: Cambridge Univ. Press. 

Grabe, William. 1991. Current development in second 
language reading research. TESOL Ouarterly. 
25.3:375-406. 

Mikulecky, Beatrice S. 1990. A short .course in teaching 
reading skills. New York: Addison-Wesley Publish- 
ing Co. 

Nuttall, C. 1982. Teaching reading skills in a foreign 
language. London: Heinemenn Educational Books. 

Reynolds, Ralph E., Taylor, Marsha A,, Anderson, Richard 
C. 1982. Cultural schemata and reading. Reading 
research quarterly: 17.3:353-366. 

Rumelhart, David E. 1980. Schemata: the building block 
of cognition. Theoretical issues in reading 
comprehension. Spiro, R.J., Bruce, B.C, and 
Brewer, W.F. (eds.). New Jersey: Laurence Erl- 
baum Associate Publishers. 

Samuel, S. Jay and Kamil, Michael. 1988. Models of 
reading process. Interactive approaches to second 
language reading, Carrell, P.L., Devine, J., 
Eskey, D.E. (Eds.). Cambridge: Cambridge Univ. 
Press. 

Saukah, Muhammad. 1990. Assessment of English reading 
comprehension of students of IKIP Malang (unpub- 
lished dissertation). Iowa: University of Iowa. 

Smith, Frank. 1971. Understanding reading. New York: 
Holt, Rinehart, & Winston. 

Stanovich, K.E. 1984. Toward an interactive compensatory 
model of individual difficulties in the develop- 
ment of reading fluency. Reading research quar- 
terly. 16:32-71. 

Wilson, C.R. 1990. The teaching of reading comprehension 
by connecting the known to the new. Assessment of 
English reading comprehension of students of IKIP 
Malang (unpublished dissertation). Saukah, Muham- 
mad. Iowa: University of Iowa. 


	1.pdf
	2.pdf
	3.pdf
	4.pdf
	5.pdf

